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ABSTRACT

The purposes of this quasi-experimental study were: 1) to compare students’
writing ability before and after receiving e-Writing program and traditional writing
classroom., 2) to compare the differences in learner satisfaction and motivation after
receiving e-Writing and traditional writing classroom., and 3) to explore learner
autonomy after receiving the two different kinds of teaching methods. The
informants were 60 second year students who were divided by quota sampling
method into two groups (A and B) of 30 learners each. Group A received an e-Writing
method, whereas Group B received a Traditional teaching style. The research
instruments used for data collection were lesson plans, e-Writing program, learner
perception questionnaires, interview questions, and English writing test (Pretest and
Posttest). The quantitative data were collected and analyzed using average, standard
deviation, and t-test. Interview data was analyzed by means of content analysis.

The quantitative finding revealed that the English writing ability of the
students eroup under e-Writing teaching was significantly higher than the controlling
group at the .001 level. From the questionnaire results, the overall levels of

satisfaction and autonomous learning after receiving the e-Writing program were



found to be good. Additionally, the interview results showed that the students
seemed to enjoy the lessons more in the e-Writing which appeared to promote more
learner autonomy than the traditional writing classroom. Recommendations are
made and presented in two categories: benefits of future practice and further

research.
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CHAPTER 1
INTRODUCTION
Chapter one provides a general background of this research. It is divided into two
parts. In the first part, English language issues and electronic learning instrument are
discussed. In particular, it provides a brief overview of the importance of English
language proficiency and the implications of the problems that Thai students have faced
in developing their writing skills. In the second part, the research questions and the
objectives of this study, including its significance, delimitations, and limitations of the

study, and definitions of terms are discussed.

1.1 Background of the Study

As global era communication expands throughout the world, the modern
technology innovated very quickly and lifestyle of the city people has changed very
much. Most of the people around the world use technology all the time. They can very
easily use the internet to share new update knowledge and to communicate with
freedom through the social network. In terms of education, studying English and
applying electronic devices are important for all learners. English is probably one of the
most important languages in the world today in terms of international communication.
Thailand, as a part of the modern world, has an authentic need to assimilate English into
the daily lives of ordinary Thais, through both the spoken and written words. Because of
this, English in all its forms has a profound impact on the Thai educational system,
economy, and many other aspects of life (Liu & Long, 2014).
With regard to this, the Ministry of Education of Thailand is attempting to raise the
priority of English studies among public and private institutions in order to emphasize
the significance and value of English in education (Ministry of Education, 2001). English is

a compulsory component in the curriculums of educational institutions from the primary



to university levels. In addition, many institutions provide elective international programs
in English taught by Thai and/ or native English speaking instructors. Many educational
institutions offer a variety of programs for learners to study English and be taught by
both Thai teachers and teachers who are native English-speaking instructors (Baker, 2008;
Dueraman, 2013; Kilickaya, 2009). In the Thai educational system, English is one of the
dominant languages and it has become almost a necessity for learners to study because
all over the world English is used as a common language and can bind a region together
(Nagi, 2012). It is very clear that the English language is playing a major role in the
process of globalization. Teachers should provide an effective method to teach English
to the students in Thailand.

However, one of the important changes in the area of learning during the past
decade is the paradigm from teacher-centered to learner-centered learning by using
digital and electronic tools (Tsai, 2009). The appearance of using electronic learning has
gone beyond support of learner-centered and the learners have become more
autonomous learning (Lee, Cheung, & Chen, 2005). According to Prime Minister General
Prayut Chan-o-cha policy of Thailand 4.0, Thai education will promote a new age of
technology for education learning with virtual reality technology (Chan-o-cha, 2018). The
challenge is a new concept for online teaching with individual and team driven
methods. Simulating the learning environments leads to the realization of everything
looking almost like the students actually participating in laboratory experiments as a real
experience. The development concept is to close the gap between traditional teaching
and online learning. This is a good chance to apply technology in the Thai educational
system in terms of English learning and teaching because this will push Thailand to
implement the policy as Thailand 4.0.

Moreover, technology also provides support and conditions by increasing freedom
of choice, flexibility in scheduling, authentic materials, and electronic communication.

Technological wizardry and innovation may lead the teacher to forget the basic



pedagogical principles which underlie autonomous language teaching (AbuSeileek &
Abualsha'r, 2014). In English as a second language (ESL) and English as foreign language
(EFL) students, it is necessary that teachers have to access to a variety of methods which
give opportunities for learners to practice and develop their English skills. Thailand is
now entering the ASEAN Community English, so there is practically a medium tool for
everyday communication and for careers. As a consequence, English is a key for all the
member countries that develop their human resources so as to compete in the local,
national, or international job markets in Asia. It is inevitable for Thai universities to
convince students to have communication skills in English Writing, Speaking, Reading,
and Listening.

Among these skills, writing is a skill used in everyday life such as academic writing,
writing a paragraph, writing an essay, filling forms, taking messages, writing emails, or
conducting business correspondence. Moreover, such skill is essential when some of the
students participate in international environments such as studying overseas to further
their education. Nevertheless, writing has seen as the most challenging skill for a
significant number of Thai EFL / ESL students (Boonyarattanasoontorn, 2017). The Thai
educational system tends to focus on the "four skills" of English: speaking, writing,
listening and reading. Writing skills are one of the most important skills and often linked
to other skills, thereby lessening the valuable role. Writing is perceived to be the hardest
skill to acquire; it is becoming more demanding in the age of entire communication via
email and other communicative technologies, also.

Writing is a complex activity, and as students enter the workforce, they will be
asked to convey ideas and information in a clear manner. This increase in writing
importance as well as the eventual writing skill development will allow the students to
graduate with a skill that will benefit them for life (Alber-Morgan, Hessler, & Konrad,
2007). As a result, the trends in language teaching has recently moved toward making
learners more autonomous and shifting the responsibility toward the students. Thai

students have problems with many aspects while writing a task.



All of these problems are the main causes of difficulties in writing abilities. Hence, writing
requires that students draw on many skills at the same time. The student must write,
think and compose, all the while using proper grammar and spelling (Kieft, Rijlaarsdam,
Galbraith, & van den Bergh, 2007). Some students are successful writers while others
struggle with the written word (Penrod, 2007).

In the writing process, the three elements of writing; content, organization, and
language, it is fair to say that language has been considered the most problematic
difficulty for the second language (L2) writers due to their limited language proficiency or
limited linguistic knowledge. Inadequate language knowledge, at times, leads to
ineffective L2 writing on account of the differences between first language (L1) and
second language. Hinkel (2006) mentions that it is impossible for L2 students to write in
a second language properly without linguistic knowledge regarding grammar and
vocabulary. That's why, L2 writing can be more difficult if syntactic properties of the two
languages are very different, which makes L2 students rely on their first language when
writing in a second language especially vocabulary and grammatical structures. The most
writing problems reported by L2 learners were grammar and vocabulary. Therefore,
grammar and vocabulary are totally perceived to be the principal problems obstructing
the effective writing of Thai ESL/EFL learners. What causes such trouble can be from the
different systems between the first language and the target language (Hinkel, 2006). Due
to this, L2 writers are dominated by the rules of their first language (L1), which,
eventually, leads to committing errors in their written works.

Furthermore, results of research on learning and studying English have shown that
learning efficiency is enhanced through a focus on the learner and learner autonomy.
Official writing in Thai ESL/EFL education system is taught during one class and the
teacher determines the title, what they will write about during class, the aspects the
teacher wants them to cover, and then students begin writing dependent on their own
personal skills. This follows that both teachers and learners should participate actively in

teaching and learning. Therefore, access to and use of high-quality educational resources



in the classroom are important factors that a professional preparation system needs to
be highly effective. Applying blogging and electronic writing, or e-writing, are able to
increase students' narrative and imaginative writing skills (Ozdemira &, Aydina, 2015).
Additionally, e-Writing also boosts morale and reduces anxiety. Adding blogging and
e-Writing in an educational platform would be a highly effective educational tool for
teachers and would function as a prompt for students.

It is important for educators to motivate their students to write by showing them
appropriate strategies so that they will be successful in writing. Teachers of basic writing
need to give many different kinds of writing assisnments in order to discover their
students’ strengths and weaknesses and the Internet has many tools to help in this
determination (Stine, 2010). This might improve student’ skills to enable all students to
write; a student who does not originally have talent and superior skills can still become
a successful author. However, Albalawi (2015) has mentioned that there are many
teaching delivery methods such as virtual classes and blended as well as traditional
face-to-face classes. Gregoriades, Pampaka, and Michail (2009) indicated teachers should
select an effective teaching delivery method to teach the students as understanding
students' learning style assists teachers to adapt their teaching method to better support
the student learning and using a suitable teaching delivery method leads to meaningful
learning. Hence, an effective writing strategy instruction must be hastily carried out to
promote Thai university EFL students’ writing ability and autonomous learning.

At this point, the goal of electronic writing in this study is to provide a selective
teaching method by combining delivery modalities. It is used to describe a solution that
combines several different delivery methods, such as web-based courses, electronic
learning and knowledge management practices. Whereas the traditional teaching
method focuses on the teacher as organizers of learning activity, and the teacher carries

too much of the responsibility for teaching in the classroom to make sure everything



they are teaching is understood by the students (Richardson, 2010). Additionally, there is
a typical way to control a class where the teacher teaches using a blackboard, explains
concepts, asks students to copy and makes sure that students pay attention.

Autonomous learning is a modern learning theory based on the theory of
constructivism. In addition, it is a student-focused learning model which is aimed at the
learning environment and cooperative learning (Wang, 2010). Autonomous learning also
means that students take responsibility for their own learning by implementing their
own learning plans according to their own needs. Learning is not confined to the
classroom and teachers, but the students are able to learn by themselves and become
autonomous learners. Furthermore, learner autonomy requires the content of learning
which should be freely determined by learners. Autonomy is indicated to be highly
related to motivational variables and is found to nurture innate goal orientation, task
value, and self-esteem.

Moreover, autonomous language learners are expected to take responsibility for
their learning in terms of objectives, contents, and methodology (Rou-Jui, 2014). The
process also involves evaluative reflection on learning and metacognitive awareness of
the process itself. Since learners differ in their capacity for autonomy, the teacher's role
is to provide the support and conditions that will foster it. The e-Writing instructional
design model aids autonomous English reading ability, it means that the students learn
and practice English reading ability not only in classrooms but also in computer-rooms
or anywhere using materials on the Internet, learning discs or other electronic learning
tools.

The learners are able to study from e-Writing lessons without the limitations of
time or place. The learners also study by themselves in accordance with their individual
differences (Vurdien, 2013). Consequently, the researcher designed an e-writing
instructional design program and it is the application of computer programs that assist in

the learning process through planning a course step by step, and responding to learners.



e-Writing is one of the media that are very useful in the learning process. This program
reviews the lesson, initiates exercises, evaluates, interacts with learners, and all of these
combined.

In this study, the researcher tries to help motivate students who enroll in Basic
English Writing course in their learning by providing different teaching delivery methods
including electronic writing (e-Writing) and traditional writing classroom. The students
who study English as an ESL / EFL in education are now quite important to promote
Thailand’s economy. Thailand is one of the developing countries which emphasizes
tourism, education, politic, and implements policy changes to promote inbound foreign
travel, create jobs, and stimulate their sluggish economies (Bonham & Mak, 2014). These

students, in the future, will be the driving force in the economy of Thailand.

1.2 Statement of the Problem

Problems in teaching and learning English as a foreign language (EFL) and English
as a second language (ESL) are related to both students and teachers. Some of these
problems are concerned with teaching methodologies (Kannan, 2009). Most EFL teachers
teach language by lecturing and focusing on grammatical rules instead of communicative
language. Other instructors employ the traditional teacher-centered approach in which
instructors monopolize the teaching and learning procedure (Nunan, 2004). According to
Ellis (2003), it is more effective to teach language from meaning and context. Most
learners would not like and do not like teachers or instructors to spend a lot of time
lecturing only (Ruso, 2007).

Learners in this situation have limited input to the learning procedure because
lecturing time de-motivates and they do not like being passive during their learning
process. Hashim (2006) stated that language learning meets with success when learners

are in a positive environment and they are given a chance to communicate in authentic



situations. As in my teaching experience, most Thai students have problems in writing
English sentences, paragraph, essay, academic tasks and they are not successful in
writing. Limited knowledge of vocabulary and sentence structure is regarded as the main
problem (Gunning, 2002). In terms of vocabulary, the problem involves word difficulties
such as technical vocabulary, synonyms, antonyms, and words with several meanings
(Nuttall, 2000).

One cause of ungrammatical writing is the native language or mother tongue
interference. Mother tongue interference occurred in when second language learners use
the only previous language's system which occurred in their brain to apply with the
target language. Storch (2009) mentioned that learners may make errors because they
assume that the target language and their native language are similar which in fact
different. Therefore, an investigation of types of error in English writing and the influence
from mother tongue or native language will be beneficial for learners. Similar to
Patramongkorn (2005), she found that mother tongue interference is the cause of the
errors found in her study. Furthermore, Nonkukhetkhong (2013) investigated grammatical
errors made by first-year English major students. The errors found were verbs, nouns,
possessive case, articles, prepositions, adjectives, adverbs, sentence structure, ordering,
coordination/subordination, capitalization, spelling, punctuation, word selection, word
formation, ambiguous communication, and miscommunication.

As an English teacher at HCU, the researcher has experienced the same challenge.
Students at HCU, especially who study in Basic Writing in English course, have difficulty
in English writing. These students were not successful in writing. Since teaching the
students in this major for many years, the researcher doubted that students' writing
problems concerning vocabulary, grammatical structure, teaching media, the
insufficiency of linguistic knowledge or limited language competence, and sentence
structure are regarded as barriers to become writing proficiency as well as L2 writing

quality. The limited knowledge of vocabulary and sentence structure causes problems



of writing. Vocabulary knowledge is used to apply word in various meanings whereas
sentence structure knowledge is used to determine word order in sentences and
patterns of language. Additionally, topics and exercises are not relevant to the students'
interests in their field. Moreover, the teaching media may cause the students to practice
writing a paragraph because now technology grows rapidly. These problems affect
students' ability. The students cannot produce their task what they have written
because they lack the ability to create their own writing.

This can be seen that English writing plays an important role for students at HCU.
The students have to create and write their task by themselves. They also need to write
their task in a variety of situation such as explanatory paragraph, how-to paragraph,
express their opinion for each situation, and many other fields. Likewise, it is found that
a better way to provide language teaching is to come up with the students’ needs and
make them become independent learners (Seyyed Mohammad Reza, 2013). Therefore,
the way to improving students' English writing skills might provide suitable teaching
delivery methods and modern teaching media to stimulate their desire for interacting in
the target language and to create multiple opportunities for students to practice. In the
traditional teaching approach, however, much emphasis is put on explaining linguistic
facts, and few interactive activities are organized, resulting in inadequate training of
students’ writing competence.

With regard to the problems experienced in teaching and learning English, this
study tries to improve students’ writing skill. Therefore, the teaching methods and the
teaching media might be a tool to motivate the students to practice their writing. The
e-Writing instructional design program is selected in this study as a tool for students to
develop their learning for many reasons. At first, e-Writing promotes autonomous
learning by decreasing time pressure in classroom teaching. Second, the students are
comfortable to access digital resources and they can access them at anytime, anywhere.
Hence, the researcher tried to assist all of them to improve their writing skills. In the

future, these students will probably be the driving force in the economy of Thailand.
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1.3 Purposes of the Study
This study aims to separate methods which could help to improve leamners’

writing ability through the use of the e-Writing program. Therefore, the following
objectives are set:

1. To compare students’ writing ability through e-Writing classroom and traditional
writing classroom.

2. To compare the effectiveness of e-Writing classroom and traditional writing
classroom.

3. To explore learner autonomy after receiving the two different kinds of teaching

methods.

1.4 Research Questions

The central research questions for this study are:
1. Are there any differences in students’ e-Writing classroom and traditional writing
classroom?
2. What are the effects of e-Writing and traditional writing methods on student
satisfaction and motivation?

3. How do the two different teaching methods promote autonomous learning?

1.5 Conceptual Framework

Independent Variable Dependent Variable

1. Students’ English writing abilit
Teaching Delivery Methods vdents: EnSHish wiiting abiity

o 7 Student satisfaction and
1. e-Writing method

motivation toward the course

2. Traditional writing method
3. Autonomous learner
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Figure 1-1 Conceptual framework of this study

According to this conceptual framework, the independent variable in this study is
the teaching delivery methods which consist of e-Writing instructional design program
and traditional teaching method. A comparative study between two teaching delivery
methods which hope to find out that one teaching delivery method might be effective
for students’ English writing ability, their satisfaction, and autonomous learner. The
dependent variable in this study depends on students’ English writing ability, student

satisfaction and motivation toward the course, and autonomous learner.

1.6 Research Assumption

In this study, the researcher designed lessons to be used for e-Writing, and
traditional teaching methods with the hope to:
1. Enhance learners’ writing ability and motivate autonomous learning.
2. Find the students who are taught using the e-Writing instructional design program
might have better improvement in writing skills than those who are taught by the

traditional teaching methods.

1.7 The Significance of the Study
This new modern technology plays an unavoidable role in daily life.

The technological revolution poses tremendous challenges for educators to rethink their
basic tenets and to apply technology in a creative way to redesign education. In this
context, e-Writing plays a significant role. This is a new innovation which offers greater
learning opportunities for students. The study covered a wide range of topics relating to
the context of e-Writing. The study reveals supporting education through modern
technology, solving educational problems, promoting educational outcomes linked with
real-life situations, provides evidence of English writing skills and development through

the e-Writing instructional design program.



12

Furthermore, the findings from this study prove the effectiveness of the e-writing
instructional design model and autonomous learning motivation and success in an
English learning environment. Moreover, the e-writing instructional design program is a
better way to teach students who enroll in this course. In addition, this study may help
lecturers decide to provide e-writing courses or degree programs by showing the factors

that encouraged students to study and successfully complete the e-writing course.

1.8 Delimitations of the Study
This study falls within the following parameters; population and participants.

1. This study investigated the effectiveness of e-Writing and traditional teaching
methods. There were 60 participants in this study, who enroll Basic Writing in English
course at Huachiew Chalermprakiet University (HCU), Samut Prakan. The learners are
chosen by a purposive sampling method approach.

2. The participants were divided by quota sampling method into two groups of 30
learners. In this study, all participants were focused on a specific case that is very
important and all are a similar level. They are primary sources who could contribute to

the study.

1.9 Limitations of the Study

The limitations of this study are that it was quite difficult to control all students
participating in their learning. Most students who enrolled in this course were non-
English majors. Some students were absent from class. Also, differences in the students’
computer skills affected their study. In addition, the researcher could not control the
learners who studied their lessons after they finished classes using this program outside
the classroom. The students might have a problem with techniques, such as internet
connections and malfunctions of the system that may have affected the students’

behavior, perception, and opinion. Finally, the researcher could not control students
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who did not wish to participate in the e-writing instructional design program during their
learning process.

To select the participants in this study, the participants could not be selected by
a normal random sampling method. A purposive sampling method was used because of
the limitations on the number of students who enrolled in this course. The students
were assigned to particular sections. This meant that the students could not be
switched between different sections. Therefore, it was not possible to divide the

participants in each group with the random sampling method.

1.10 Definition of Terms

Terms defined in this study are as follows:

Writing material is a set of extra writing lessons which the researcher has
constructed and designed with the innovation and technology to improve the learners’
writing skill.

e-Writing refers to a new multimedia technology that the researcher designed for
writing lessons and provides drill and practice exercises in the study via the internet.

English writing ability refers to the ability of the students to organize the idea,
opinions, and feelings into written form and the purposes of the writing are to express
one’s self, to provide information for one's reader, to persuade one’s reader, and to
create a literary work.

Traditional writing method refers to the face to face teaching style for the
teacher to teach the students (the control group) as usual. (Textbooks and Worksheets)

Motivation refers to the level of desire students feel to perform and enjoy their
learning without any pressure.

Autonomous learning refers to a student’s ability to set appropriate learning

goals and take charge of his or her own learning without a teacher’s direction.
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1.11 Summary
This chapter introduces the foundation for the empirical research study.

It explains the background of the research, statement of the problem, the research
questions, purposes of the study, significance of the study, delimitations, and limitations
of the study, and the definition of terms. The next chapter consists of a literature
review. The information in the literature review assisted the researcher to adjudge
whether the research plans meet expectations and whether or not they could
contribute new knowledge to the subject. Elaboration on some of these issues is made

in the literature presented in Chapter two.



CHAPTER 2
LITERATURE REVIEW

The goal of this chapter is largely to complement the introduction. Together, this
chapter provides an account of the literature reviewed during the design of the study
and presents the e-Writing instructional design program and motivates autonomous
learning which is used to develop English writing skills. It is judged that the reader would
also appreciate a comprehensive explanation of the importance of English writing, the
e-Writing  instructional design  program, autonomous learning, motivation and
technological program with writing instruction. This chapter is divided into the following
parts.

2.1 The Importance of English Writing Ability and Effective Writing Instruction
2.1.1 Definition of Writing
2.1.2 The Importance of Teaching Writing Skills
2.1.3 The Most Important Features of Writing and How to Focus on e-Writing
2.1.4 Stages and Activities of the Process Writing
2.1.5 Error Analysis in English Writing
2.1.6 The Importance of Writing Assessment
2.2 e-Writing Strategies Instruction and English Language Learning Motivation
2.2.1 Definition of e-Writing
2.2.2 The design of e-Writing instruction
2.2.3 Using e-Writing in Writing Instruction
2.2.4 Motivation for English Writing
2.2.5 Learner autonomy and Writing with Using Technological Program
2.3 Traditional Teaching Method
2.3.1 Definition and Problem of Traditional Teaching Method
2.3.2 Benefits and Limitation of Traditional Teaching Method



16

2.3.3 Traditional Teaching Method and Modern Teaching Education
2.4 Relevant research

2.4.1 Relevant Research in Foreign Countries

2.4.2 Relevant Research in Thailand
2.1 The Importance of English Writing Ability and Effective Writing Instruction

The present age is an age of globalization. Anything invented in any part of the
world gets global character or recognition very rapidly. The importance of English cannot
be denied. Knowing English is like having an international visa. Anywhere in the world,
English is useful and helpful. To keep pace with the process of globalization, English is
very important for all people to learn. Studying English focuses on four skills which
including reading, writing, listening, and speaking. Among these skills, writing is also quite
important because writing is a skill that requires the use of strategies such as planning,
evaluating, and revising the text to accomplish a variety of goals (Graham & Perin,
2007b). In addition, writing is an important communication format to express one's ideas
and needs. When children become adolescents, writing skills seem more important in
their daily lives to communicate with others as a formal means. Effective writing skills
are necessary for students when graduating from an educational organization, also.

Moreover, English writing provides a means for students to precede new
information in their own words. It is particularly effective in large classrooms where
breaking students into pairs or groups may be prohibitive. It also appeals to an individual
who prefer to learn independently (Mourtaga, 2004). Writing is claimed by a number of
scholars/linguists (Hyland, 2003; Kroll, 2003; Matsuda, 2003; Sawalmeh, 2013) as one of
the most important skills in learning English. Hyland (2003) points out that second
language (L2) writing is unique and requires learners to use strategies in the process of
writing, namely planning, translating, and reviewing. Furthermore, regarding English
writing contexts, they are generally divided into English as a second language (ESL) and
English as a foreign language (EFL) contexts. The difference between these two contexts

is that ESL contexts are those in which the English language is normally used in everyday
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life activities and in local communities. Hence, the difference directly influences how
English writing instruction is taught by writing teachers and how it is learned by L2 writing
learners (Hyland, 2003).

Similarly, Chappell (2011) mentions that writing is an essential job skill which
helps the learner understand how truth is established in a given discipline. It also fosters
the writer’s ability to explain a complex position to readers clearly. In short, writing is
one of the significant skills which all English instructors must focus on as it prepares the
learner to fight in life. Therefore, in this study, communication through writing is an
extremely critical component of education, livelihood, and foundation functionality in
society. Especially, in higher education where English happens to be the medium of
instruction, writing is extremely important because it is used extensively in
communicating with professors, employers, peers, or just about everyone. The
importance of English writing ability and effective writing instruction will be reviewed as
the following sequence.

2.1.1 Definition of Writing

The term writing has been defined as the activity or skill of making coherent
words on a paper composing text. Writing is not only important in communication, but it
is also an effective way in many fields of expression, judgment of a person, flexibility,
and maturity. As Mourtaga (2004) defines that the writing skill solidifies ideas and
thoughts, and allows the reader to reflect on the tasks better than if the ideas remain
evolving in his or her thought. If someone does not write well, she/he will be cut off
from a large community. The ability to write well is not a naturally acquired skill; it is
usually learned or culturally transmitted as a set of practice in formal instructional
settings or other environments. In addition, writing is considered the most important
language skill that students require for their personal development and academic
success (Mukulu, Indangasi, Mwangi, Gecaga, & Okanga, 2006).

Furthermore, writing requires organizational strategies and students need to

ensure sentences are structured into paragraphs. Paragraphs need to be in a meaningful,
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sequenced order so that one idea flows into the next (Sarfraz, 2011). However, (Graham,
Gillespie, & McKeown, 2013) mention that writing is used for gathering, preserving, and
transmitting information to a wide audience. While Andrew (2003) defines writing is a
medium of human communication that represents language and emotion with signs and
symbols. In most languages, writing is a complement to speech or spoken language.
Writing is not a language, but a tool used to make languages be read. Within a language
system, writing relies on many of the same structures as speech, such as vocabulary,
grammar, and semantics, with the added dependency of a system of signs or symbols.

The result of writing is called text, and the recipient of the text is called a reader.
Motivations for writing include publication, storytelling, correspondence, record keeping,
and diary writing. Writing has been instrumental in keeping history, maintaining the
culture, dissemination of knowledge through the media and the formation of legal
systems. Good writing skills are essential for effective communication. The better you
write, the more easily readers will understand you. Learning to write well takes time and
practice (Baker, 2011). It has been agreed that writing is a means of communication
made possible through graphics symbols, arranged according to certain conventions to
form words which in turn are arranged to form sentences. The sentences are logically
and grammatically connected to form a piece of writing.
To sum up, according to the above definitions, writing is a form of communication that
allows students to put their feelings and ideas on paper, to organize their knowledge
and beliefs into convincing areuments, and to convey meaning through well-constructed
text.

2.1.2 The Importance of Teaching Writing Skills

Writing is a skill that requires the use of strategies such as planning, evaluating,
and revising the text to accomplish a variety of goals (Graham & Perin, 2007b). These
goals can be writing an essay, a report, or an evidence-based opinion. Writing can also
act as a tool for learning subject matter by extending and deepening students’

knowledge (Shanahan, 2004; Ridha, 2012). As students write a report or expository essay,
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they must research relevant information and link the information to an overarching
topic. The ESL or EFL teachers include writing skills in the curriculum because this is a
necessary element for students' academic success. Kellogg (2008) gives an emphasize
that writing helps to reinforce the grammatical structure, enhance the students’
vocabulary, and help other language skills such as reading, listening and speaking.

Furthermore, Vanderburg (2006) point out that learning to master writing skills are
able to help students to deal successfully with their academic demands and to perform
effectively in their disciplines and professional contexts. In the academic context,
students are required to produce specific writing genres such as paragraph, essays,
summaries, reports, and so forth (Dudley-Evans, 2001). Writing requires a wide range of
cognitive and reasoning skills. These skills involve encoding, relating, and transferring a
thought into logical output (Hollyoak & Morrison, 2005). Hence, transition relies on
writing, which in turn depends on an abundance of skills such as extended knowledge,
working memory capacity, control, and presenting ideas to express one’s thoughts and
beliefs (Sahyoun, Soulie'res, Belliveau, Mottron, & Mody, 2009).

It is important to realize that even a proficient writer can struggle with written
language production (Ahmed, 2010). Most often, a universal writing strategy could be
taught to typically developing students. This method guides students to brainstorm or
cluster ideas before writing, plan a strategy, organize notes, and develop a plan to write
while including additional information throughout the writing process (Mason, Harris, &
Graham, 2011). With attention to daily living skills, writing is quite important for getting
around in the community, engaging in leisurely activities, using recreational facilities,
preparing and consuming food, meeting marriage responsibilities and raising children,
caring for personal needs, and managing personal finances (Sitlington, 2008).

Moreover, writing requires organizational strategies (Bangert-Drowns, Hurley, &
Wilkinson, 2004). For example, in a science report, students need to ensure sentences
are structured into paragraphs. Paragraphs need to be in a meaningful, sequenced order

so that one idea flows into the next. Writing is used for gathering, preserving, and
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transmitting information to a wide audience, also (Graham, Gillespie, & McKeown, 2013).
This is especially important in an academic setting. The permanent nature of writing
allows ideas to be available for review and evaluation in a learning environment
(Graham, Gillespie, & McKeown, 2013). In a classroom, teachers may have students write
answers to exam questions or write a story to explain an idea. In this point, teachers are
able to evaluate the performance of students' academic skills immediately or at a later
time.

To help the students’ writing skills, the teaching methodology in writing
instruction will be an important way to improve them because writing involves a
complex process, for example, steps in planning, drafting, self-monitoring, and revising
(Delano, 2007). The use of integrating technology, such as the internet, enhances and
improves students' writing abilities. According to Malloy and Gambrell (2006), the
internet exemplifies growing literacy that engages readers of all ages and abilities. Scott
and Mouza (2007) report that writing skills are critical no matter what age level one may
be. That’s why writing skills are also important for people all ages to communicate with
others, making adequate decisions, gaining independence, being able to maintain good
personal skills, obtaining socially responsible behavior, and achieving self-awareness.

2.1.3 The Most Important Features of Writing and How to Focus on e-Writing

Writing provides a means for students to precede new information in their own
words. It is particularly effective in large classrooms where breaking students into pairs or
groups may be prohibitive. It also appeals to individuals who prefer to learn
independently (Rusen, 2011). e-Writing is a vital means of communication and social
interaction. It has something in common with the theory of Social Constructivism as they
both lead to active, authentic and enjoyable learning. Social constructivism, strongly
influenced by Vygotsky’s (1978) work, recommends that knowledge is first constructed in
a social context and is then taken up by individuals. According to social constructivists,
the process of sharing each person’s point of view-called collaborative elaboration

results in learners building understanding together that wouldn't be possible alone.
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In addition, e-Writing is a kind of networking site which supports collaborative work
among learners, sharing experiences in thoughts and ideas especially in the writing skill
which by its turn plays an important role in improving the learners' abilities to write
effectively. It is also an important means of motivation and interest to reinforce
students' writing skills. Advocates of social constructivism prove that learners should
constantly be challenged with tasks that refer to skills and knowledge just beyond their
current level of mastery. This captures their motivation and builds on prior successes to
increase learners' confidence (Meyer 2009).

In terms of academic writing in English, it is linear which means it has one central
point or theme with every part contributing to the main line of argument, without
digressions or repetitions. Its objective is to inform rather than entertain. As well as this it
is in the standard written form of the language. Conventions of the writing process are
the surface features of writing mechanics, usage, and sentence formation. These might
be called main features of academic writing. Conventions are a courtesy to the reader,
making writing easier to read by putting it in a form that the reader expects and is
comfortable with Cunningham, Patricia, Hall, Dorothy, and Cunningham, James (2003).
Hence, the main features of academic writing in this study will be focused on as the
following.

1. Mechanics: error-free writing requires more than just using good grammar. You
must also use correct mechanics of writing in your documents. The mechanics of writing
specifies the established conventions for words that you use in your documentation.
Grammar reflects the forms of words and their relationships within a sentence.
Mechanics are the conventions of print that do not exist in oral language, including
spelling, punctuation, capitalization, and paragraph. Moreover, the students should have
control of conventions such as spelling, punctuation, and paragraphing. Spelling should
be more a matter of acquiring specialized content-area vocabulary than learning new
spelling strategies. Students should have a repertoire of spelling strategies to help them

identify potentially misspelled words in their writing. They also should know how to use
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tools such as dictionaries and spell-checkers to check for the correct spelling. Students
should now learn how to use conventions that are specific to different genres, also.

2. Usage: refers to conventions of both written and spoken language that includes
word order, verb tenses, and subject-verb agreement. Usage may be easier than
mechanics to teach because children enter school with a basic knowledge of how to
use language to communicate. As children are learning to use oral language, they
experiment with usage and learn by practice what is expected and appropriate.
However, the oral language that many children use at home is often very different from
formal school language. In addition, children who speak a language other than English at
home may use different grammatical rules, word order, and verb conjugations. However,
it may be easier to teach “correct” usage when a child’s oral language at home is
already very similar to school language, children from all oral language backerounds
benefit from learning about how language is used in different situations. For
undergraduate students, the students are ready to explore usage in different contexts
and genres. (Rosen, 2011).

3. Sentence formation: refers to the structure of sentences, the way that phrases
and clauses are used to form simple and complex sentences. In oral language, words
and sentences cannot be changed once they have been spoken. But the physical nature
of writing allows writers to craft their sentences, combining and rearranging related ideas
into a single, more compact sentence. As students become more adept at expressing
their opinion in written language, the sentences become longer and more complex. The
students are able to further refine their writing by learning to structure their sentences
and paragraphs to achieve specific effects in their writing. Students can use parallel
structures within their sentences to make them easier to read. Students can also
structure their sentences and paragraphs to emphasize the new information they
provide about their topic (William, 2001).

Learning the mechanics, usage, and sentence formation of writing are critical

components of learning to write. Having strong skills in writing and grammar allows
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writers to get their message or story to their readers in a clear and understandable way.
It is important to know the rules of academic feature and how to use them properly.
The importance of writing should not be ignored or denied; whether in science, history,
math, or language class, writing to learn is not just putting words on paper. The critical
thinking process involved in writing for an electronic platform promotes higher level
learning in @ motivated and engaged student who will get better grades. In the 21st
century, the growing influence of the world marketplace and global recognition for the
need of superior educational technology, devices, and tools that could be accessed
anywhere and anytime (Targeted News Service of Washington, D.C., 2012).

As technology has been applied to language instruction for decades, technology is
considered as a tool for inquiry, learning, communicating and composing (MacArthur,
2006). The use of technology in language classrooms has grown up rapidly over the past
years, the language teachers have recognized and acknowledged its value for teaching
and learning. Students are able to learn about language anywhere and anytime by using
a portable electronic device. Furthermore, multimedia technology for foreign language
instructions has been used widely. Many teachers use technology instruction to replace
traditional classroom instruction. At the same time, Santoso (2010) claims that the use of
technology tools such as word processing, computer writing systems, and computer-
assisted writing software increased the quantity and quality of student writing more than
traditional instructional methods. Additionally, technology in today's classroom is
powerful, but it must be used to meet learning objectives and not just as a convenience
to keep students occupied (Ness & Lin, 2015).

Therefore, the new ways of writing teaching and learning with the implementation
of technology have emerged because technology will enhance learning, motivate
students, and allow them to develop writing skills. A large number of teaching
technology tools are created and employed for developing language skills especially
writing skills such as drill and practice, automated essay scoring, and web-based peer

reviews (Kelley, 2008). e- Writing is an important factor in improving skills for all students,
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across subject matter and grade levels, also. In the process of writing, using technology
is important not just to accommodate all students' learning styles and needs because
21°" century students are digital natives. The e-writing allows students to express their
competence. The students are able to demonstrate their performance, knowledge,
abilities, and also improve their tasks by themselves.

However, sometimes the teacher is able to guide the students in how to
assemble their study with an e-Writing program. There are numerous advantages to using
e-writing in classrooms. It is easy to share, access, organize and search. Ferdig and
Trammel (2004) explain that blogs represent the potential to promote interactivity,
provide opportunities for active learning, and improve relationships. It supports learning
and skill building. Google Sites is one of e-Writing which is a great source of natural
language patterns; helping to enhance writing ability (Conroy, 2010; Geluso, 2013). It
helps students to improve their writing skills because children who engaged in blogging
showed great improvement in overcoming depression.

Writing to learn, supportive and encouraging teachers in 21 ** century education
systems and the effective use of technology will improve the writing and learning
process for every grade level of student, no matter their background or experience.
Panah, Yunus, and Embi (2013) point out that using Google or other electronic devices
for word searches is an effective tool for students who are learning another language or
who are given writing tasks; research has shown that it is both motivating and effective
as a learning tool. Similarly, Hussein (2011) confirms that collaborative technology in the
classroom has facilitated in helping students to be personally responsible for their own
learning and provides them with the ability to vary their creativity as they choose.

Applying technology in educational instruction assists students to improve not
only English writing skills but also vocabulary skills. In terms of students’ vocabulary
skills, they are improved with the use of the Internet and when combined with
instruction and motivational e-Writing tools, technology supports and heightens learning

by stimulating creativity and a thirst for details. Along with proper mentoring and
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instruction, students are encouraged to find information, plan and organize their opinion,
imagine and then develop a paper that will be interesting and shared with the rest of
the class. Hence, writing becomes a fun assignment instead of a hardship. In this study,
one teaching technology tool that is frequently used in writing instruction is e-Writing. e-
Writing is an electronic version of the portfolio which can also be supported in the
process writing approach. The users of e-Writing can collect the pieces of work in many
formats such as text, picture, audio, and video. It is stored digitally and organized by
some sources of software.

2.1.4 Stages and Activities of the Process Writing

The process approach treats all writing as a creative act which requires time and
positive feedback to be done well. In process writing, the teacher moves away from
being someone who sets students a writing topic and receives the finished product for
correction without any intervention in the writing process itself. According to Kroll (2003),
some stages and activities of the process approach to writing that takes place in second
language (L2) classes. For instance, pre-writing, drafting, and revisions that could be
made through feedback from the teacher or from peers) are important. These activities
take place when writing in both first language (L1) and L2 classes. Whereas, Williams
(2005) also supports that all students involved in writing need to engage in the activities
contained in the various stages of the process
approach: namely, pre-writing stage activities such as brainstorming, collecting ideas,
clustering, discussing; the drafting stage, and the revising and editing stages. Albesher
(2012) identifies the stages of writing approach into four stages as the following. Stages

of the process approach to writing
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Pre-writing

(Specifying the task/planning and outlining/collecting data/making notes)

l

Composing
Revising
(recognizing/shifting  emphasis/focusing on information and styles for your

readership)

!

Editing
(checking grammar/lexis/surface features: for example, punctuation, spelling,

layout, quotation conventions, references)

Figure 2-1: Stages of the process approach to writing

Source: Stages of the process approach to writing (Albesher, 2012)
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Meanwhile, Raimes (2002) classifies the process approach to writing, unlike
speaking, provides us with a way not only to generate ideas before presenting them to
an audience but also to scrutinize the ideas and language we produce. This seeing again
lets us receive feedback from ourselves and others and, learning as we go, make
changes and corrections. Process writing mainly incorporates the four basic writing
stages- planning, drafting (writing), revising (redrafting) and editing- and three other stages
externally imposed on students by the teacher, namely, responding (sharing), evaluating,

and post-writing as in Figure 2-2.

Drafting Responding Revising Editing
Planning —— —— ——) ——)

Post-Writing Evaluating
mmm——

Figure 2-2: The Steps in Process Writing
Source: The Steps in Process Writing (Raimes, 2002)

In this study, writing is a process that involves at least four distinct steps:
prewriting, drafting, revising, and editing. It is known as a recursive process. While the
students are revising, they might have to return to the prewriting step to develop and

expand your ideas as in figure 2-3.
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—
Prewriting
| l
|
I Drafting
L] <

Revising

!

Editing

Figure 2-3: Four steps in writing

1. Prewriting is anything you do before you write a draft of your document.
It includes thinking, taking notes, talking to others, brainstorming, outlining, and gathering
information (e.g., interviewing people, researching in the library, assessing data). Although
prewriting is the first activity you engage in, generating ideas is an activity that occurs
throughout the writing process.

2. Drafting occurs when you put your ideas into sentences and paragraphs. Here
you concentrate upon explaining and supporting your ideas fully. Here you also begin to
connect your ideas. Regardless of how much thinking and planning you do, the process
of putting your ideas in words changes them; often the very words you select evoke

additional ideas or implications. Don’t pay attention to such things as spelling at this
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stage. This draft tends to be writer-centered: it is you telling yourself what you know and
think about the topic.

3. Revising is the key to effective documents. Here you think more deeply about
your readers’ needs and expectations. The document becomes reader-centered. How
much support will each idea need to convince your readers? Which terms should be
defined for these particular readers? Is your organization effective? Do readers need to
know X before they can understand Y? At this stage you also refine your prose, making
each sentence as concise and accurate as possible. Make connections between ideas
explicit and clear.

4. Editing is checking for such things as grammar, mechanics, and spelling. The last
thing you should do before printing your document is to spell checks it.

2.1.5 Error Analysis in English Writing

Making errors is one of the most unavoidable things in the world. Error Analysis
(EA) is concerned with the analyses of the errors made by L2 learners by comparing the
learners’ acquired norms with the target language norms and explaining the identified
errors. There is no wonder why almost inextricable in the analysis of L2 texts is the focus
on errors that learners make in relation to their writing performance (Sarfraz, 2011,
Sattayatham & Honsa, 2007; Kitao & Kitao, 2000). Moreover, error Analysis is one of the
influential theories of second language acquisition (SLA). It is concerned with the analysis
of the errors committed by L2 learners by comparing the learners’ acquired norms with
the target language norms and explaining the identified errors.

Error Analysis in language teaching and learning is the study of the unacceptable
forms produced by someone learning a language, especially a foreign language.
AbiSamara (2003) states that error Analysis could be viewed as a type of linguistic
analysis that focuses on errors committed by learners. According to James (2001, p. 62),
error analysis refers to the study of linguistic ignorance, the investigation of what people
do not know and how they attempt to cope with their ignorance. Meanwhile,

Kavaliauskiene (2009, p. 4) mentions that errors may occur because the learers lack the
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necessary information in the second language or the attentional capacity to activate the
appropriate second language routine.

Regarding errors in language learning, scholars had discussed the sources and
levels of errors as follows:

1. Interlingua errors: Mother-tongue interference (L1) is the cause of this error
type. Learners use L1 to learn and produce the target language.

2. Intralingua errors: These errors occur during the learning process of the target
language. False analogy, misanalysis, incomplete rule application, exploiting redundancy,
overlooking co-occurrence restrictions, hypercorrection and overgeneralization in the
target language are the causes of errors.

The interlingua refers to the systematic knowledge of an L2 which is independent
of both the learner’s L1 and the target language (AbiSamra, 2003). Whereas, the
intralingua refers to faulty or partial learning of the target language rather than language
transfer (Keshavarz, 2003, p. 62; Fang and Jiang, 2007, p. 11). The following figure shows

the nature of the L2 knowledge system and the difficulties learners have in using it in

production.
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Figure 2-4: Source of Errors

Source:  Adapted from psycholinguistic sources of errors (Ellis, 1994)

In Thailand, writing skills are certainly required by students, especially university
students since it is a tool for acquiring knowledge. In addition, an analysis of errors in
writing is believed to be one way to improve learners’ writing skills. There also were
studies focusing on errors in English writing committed by university students during the
past decade. Making errors is something inevitable; nevertheless, mistakes constitute a
source of learning if they are corrected appropriately. To do a good job, the teacher
should clearly understand the different types of errors that most students usually make
in order to explain them to the students and to anticipate problems. Therefore, this
paper reviews the studies on errors of Thai university students. The three main errors
found from the studies are lexical grammatical errors, first language interference, and
writing organization errors.

Firstly, lexical errors are defined as mistakes at the word level, and they include
choosing the wrong word for the meaning the students want to express. While, grammar
errors mean writing faulty structures which may include wrong verbal tenses, incorrect
verbal forms, and syntax problems, among others (Chodorow, Tetreault, & Han, 2008).
Grammar errors could be found as the errors made by the students such as verbs,
nouns, possessive case, articles, prepositions, adjectives, adverbs, sentence structure,
ordering, coordination/ subordination, capitalization, spelling, punctuations, word
selection, word formation, ambiguous communication and miscommunication
(Nonkukhetkhong, 2013). In addition, Bataineh (2005) identifies the kinds of errors in
relation to the use of indefinite articles. This is a grammatical error study. Similar
intralingual grammatical errors in L2 learners' writings are found in studies by
Sattayatham and Honsa (2007), Collins (2007), and Ahmadvand (2008).

Secondly, the first language (L1) interference is another source of errors studied

by the researchers. Second language (L2) writers employ their L1 skills in their writing.
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They adopt L1 composing strategies to compensate for possible deficiencies in their L2
proficiency and as a tool to facilitate their writing process (Karim & Nassaji, 2013).
Likewise, Kim (2002) and Maniam (2010) have also studied that there is a frequency of
occurrence of grammar transference in the L1 to the L2. In the same instance, Barto,
Nicol, J. Witzel, and N. Witzel (2009) state in a study of Spanish students learning English
that transferability of native language grammar and structure exists when acquiring a
second language (English). It is also perceived that there is L1 lexical interference in L2
writing concerning collocation, plural words, general meaning, and literal word
translation (Nattama, 2002).

These research works have been supported by Hung (2000) in a study of Thai ESL
(English as a Second Language) students. He points out that written English assignment
of students is impacted by their L1 grammar structures which include subject-verb
agreement, auxiliaries, noun, determiners, and clause/sentence structure. Bennui (2008)
discovered the effects of first language interference in paragraph writing of 28 third-year
students at Thaksin University, and three levels of L1 interference which are word,
sentence, and discourse were analyzed, also. Form the review above, language style and
L1 cultural knowledge are also clearly shown as language interference in the students'
compositions.

Thirdly, writing organization errors, Sattayatham & Ratanapinyowong (2008) studied
writing organization errors in English paragraph writing. The results show the top four
errors of the format of paragraph writing which are no transitional words, lack of
organization, no introduction, and no conclusion. For content and organization, ESL or
EFL writers strugsle to stay focused on what they want to say in their writing. Writing that
is riddled with errors can block the writers’ messages (Kathryn Sorg, 2014). The main
issues all ESL or EFL writers have to improve on understand writing assignments,
overcoming inherent weaknesses in their own writing, avoiding content and organization

errors, also. Contextual issues can stem from individual differences and predispositions,
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educational background, cultural background, linguistic background, English writing
proficiency, and motivation for writing (Ferris and Hedgcock, 2005).

From the above discussion, grammatical-lexical errors, first language interference,
and writing organization errors conform to the studies of English writing errors in other
EFL learners. However, in order to write an effective piece of English writing, learners
should not only learn how to write, but they should also know their weak points, so the
analysis of errors is needed. The study of errors takes on great significance in the field of
language learning since the error analysis is the study of the process of language
acquisition (Ellis, 2008). Error analysis plays an important role in language learning and
learning to write in English is difficult for EFL learners. Error analysis observed that errors
are advantageous for both learners and teachers. It provides information to the teachers
on students’ errors. This helps the teachers in three ways, firstly to correct their errors,
secondly to improve their teaching and thirdly to focus on those areas that need
reinforcement (Al-haysoni, 2012).

This can be concluded that error analysis is essential as it can be the identification
of language understanding and the instrument for acquiring the language of the learners
during the process of language learning. It is also able to identify the problems and weak
points of the learners. Consequently, it is beneficial for teachers in selecting teaching
approaches and appropriate materials for enhancing the writing ability of learners, and it
is valuable information for learmers in order to understand their own mistakes. Learners
are able to learn from their own mistake and improve their writing skill better.

2.1.6 The Importance of Writing Assessment

Writing assessment relates to the evaluation of a writer's ability or performance in
a writing task. Writing assessment can help students with guidelines for use both inside
and outside the classroom, for example, giving a grade, placing students in proper
places, allowing students to finish the course, identifying proficiency and evaluating
programs. One of the problems of the teachers is being a guide and a rater at the same

time. The most important characteristics of the raters are fairess and explicitness in
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their assessment and feedback. It provides guidance for revision, feedback to both the
students and teachers that they can use to improve teaching and learning of writing
skills (Kroll, 2003). Assessment of students' writing abilities is an integral part of effective
teaching and learning. Furthermore, effective assessment of a student's writing requires
the teacher to have a conceptual model of written expression taking into account
purpose, process, and product.

However, Isaacson (1996) disputes that a teacher cannot ensure students' success
and make necessary adjustments in instruction without engaging in frequent assessment
and self-assessment helps students take ownership for their own writing and enables
them to internalize the skills they are learning. Okwara (2012) supports that the lack of
adequate assessment can easily affect students' writing competence. It was
recommended that teachers should provide adequate practice to students in paragraph
or essay writing. Consequently, assessment of students’ written work provides more
instructional information to both teachers and students. It is also shown that assessment
should be holistic, that is, taking into account a variety of aspects considered vital for

effectively written expressions such as purpose, process, and product.

2.2 e-Writing Strategies Instruction and English Language Learning Motivation

Second language learning or foreign language learning, like higher education in
general, has been changed dramatically because of internationalization. Technology is
hastening the process whereby the world is fast becoming a global village (Akinwamide,
2011). However, barriers exist related both to students’ and teachers’ attitudes towards
the use of technology. Academic writing requires tools to aid with grammar, spelling,
structure, style. During the past years, new tools have been developed to aid in the
teaching and learning of writing. Nevertheless, more importantly, there are other kinds of
tools more suited to a formal kind of writing, for example, blogs mobile application, e-
Learning, and e-Writing. Today's world is changing and globalization has closed the gap

between students. Standards of excellence are required, and technology plays a role in
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this development. In this section, e-writing strategies instruction and English language

learning motivation are presented as the following.

2.2.1 Definition of e-Writing

The current generation of students grew up in a technological society. They are
familiar with a computer and the internet. This generation of students uses internet
access at home and play with a computer with their parents at a very young age.
Primarily, they use technology in two ways. First, they are either involved in instant
messaging, texting, or social networks sites. Second, they are seeking and researching
credible information to pursue their interests (Lenhart, Arafeh, Smith, & Macgill, 2008).
Therefore, the definition of e-Writing can be defined as writing by using technology such
as social networking, Blogger, Protopage, and Wikispaces. Text messages, Yahoo, Gmail,
Hotmail, Facebook, Twitter, and WhatsApp, along with other tools that access modern
technology and smartphone technology, are all examples of successful electronic
writing tools that can motivate students to write quality narrative texts.

Electronic writing is a singular product of the computer age, and electronic writing
enabled by computers has affected traditional writing significantly. Hence, e- Writing
transforms traditional writing by introducing oral elements that differentiate it from
secondary orality that is, the new orality introduced in the age of media as much as
from traditional literacy (Barnes, 1996). Computers incorporate a new morality by
bringing new perspectives to the manipulation and understanding of writing. The text
becomes more immediate, more fragmented and fluid, and the medium offers greater
capacity for individual participation and interactivity.

Therefore, e-Writing means the use of electronic circuits and electron devices to
reproduce symbols, such as an alphabet, in a prescribed order on an electronic display
for the purpose of transferring information from a source to a viewer of the display
device. In this study, Google Sites is chosen as the electronic tool "to make information

accessible to people who need quick, up-to-date access". Google Sites is a good choice
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for students to create their portfolios. Students are already using Google Documents for
their essays, so the interface was reasonably familiar to them. Using Google Sites along
with Google Documents makes it very easy for students to control who's allowed to see
what. | created two "reader accounts" in Gmail, and students were expected to share all
of their documents with both me and the readers, and to make their sites accessible to
us Cavender (2012).

2.2.2 The design of e-Writing Instruction

Technological language learning is one method for encouraging students to learn
both inside and outside the classroom. Using unusual and exciting activities instead of
textbooks can motivate learners to study the English language. Technology is a good
method of instruction to assist the students to communicate (Prapphal, 2004). The new
ways of writing teaching and learning with the implementation of technology have
emerged. A massive number of technology instruments are created and employed for
developing language skills especially writing skills such as drill and practice, automated
essay scoring, and web-based peer reviews (Kelley, 2008). The use of technology tools
such as word processing, computer writing systems, and computer-assisted writing
software increased the quantity and quality of student writing more than traditional
instructional methods (Jones, 2006).

In the 21st century, educators must utilize technology to encourage and inspire
thinking and knowledge building. Writing to learn is a platform that uses the digital
students’ active brains and guides them to a higher critical thinking and energetic
learning. Prensky (2001) has focused on the fact that digital students have brains that
can be said to be already hard-wired for activated learning. The effective teachers will
supply them with the strategies and skills needed to develop a broader knowledge base
than digital immigrants might be able to achieve as easily. Using the different means of
learning that digital natives have acquired on electronic platforms, often outside of
school, can be integrated into the classroom along with the broader sources of

knowledge and learning.
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Learning that is facilitated by electronic technologies can be either fully online,
mixed mode or web-assisted; however, regardless of the delivery method, the use of
learning technologies can transform the concept of teaching and learning by redefining
the role of the teacher and transforming the meaning and content of the learning
procedure. e-Writing using Google Site to create the student's tasks in this study is easy
to access, organize and search. It also helps the students to become involved in the
assessment process. It can also promote the exchange of ideas and provide feedback.
Students can get feedback regularly and quickly because of the development of media

channels. The design of e-writing instruction will be presented as the following.

Analysis

i

Design <:> Evaluation <:> Implement

!

Development

Figure 2-5: ADDIE model

The systematic approach most often quoted when describing instructional design
is often referred to as ADDIE, standing for:
1. Analysis: consider why you are developing the e-Writing. Who are your learners? What
must they be able to do after completing the course?
2. Design: checking technical accuracy with subject matter experts and testing usability
with potential learners (often referred to as formative evaluation).

3. Development: refine the design
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4. Implementation: the finished course is implemented with the learners. You evaluate
the course by considering whether the learners like it they learn from it.

5. Evaluation: take the evaluation to another level and see if the learners are applying
what they have learned. What you find here may lead to you making changes to the
design.

However, as with most simple models, the simplicity hides complications. In the
case of ADDIE, complications include: the process is not purely linear; each stage to
some extent iterates as the next stage progresses the final stage of evaluation can lead
into another round of analysis and design refinement.

2.2.3 Using e-Writing in Writing Instruction

The use of integrating technology in the educational system, such as the internet,
enhances and improves students’ overall writing abilities. Using technological devices in
education is now important for all ages not only children but also for all ages. Many
students are already adept the Internet to searching and surfing. Scott and Mouza (2007)
mentions that writing skills are critical no matter what age level one may be. There have
been numerous amounts of studies that show students have an easier time expressing
themselves when they are able to write their thoughts and feelings down on the
computer. By having the ability to access and utilize Wikis, e-Writing, Blogs, and chats
allow students to express their feelings without having to be apprehensive about what
others may think or say aloud in class. Having these resources for our students increases
their abilities to write meaningful text.

The use of e-Writing has increasingly provided an expanded motivation to write.
Furthermore, technology is a powerful tool in education and in most cases increases
writing skills. David, Keaton, Morris, Murphy, and Stapley (2008) claim that instructional
needs must drive the arrangement of technology. Nevertheless, technology may not be
the best solution for all students, but states that when students know there is a purpose

behind their writing, publishing their work on the internet, their motivation tends to
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increase because now they know that there is an authentic audience who will be
reading their tasks (Halsey, 2007).

By incorporating, technology assists learners explore higher levels of thinking skills
with the use of e-writing programs, new forms of writing and electronically submitted
forms and assignments, can be advocated with students (Cramer & Smith, 2002). For
instance, computers can support parts of the writing process such as, drafting, editing,
and revising (Nagin, 2005). This way, technology is alternative methods of sharing, editing,
and even commenting on writing. It can provide new pathways of teacher-writer and
peer-writer relationships, allowing students to collaborate with classmates at remote
locations, and enable them to reflect upon the quality of their writing (Peterson-Karlan,
Hourcade, & Parette, 2008).

2.2.4 Motivation for English Writing

Motivation in education effects on how students learn and how they behave
towards a subject matter. It can direct behavior toward particular goals, lead to
increased effort and energy. Educational psychologists have long recognized the
importance of motivation for supporting student learning. Prakash (2007) reports that
motivation is the heart of significant age level. When motivation is high, students learn
things without taking much time, but when it is low, they take a longer time to learn the
writing skill aspects and they are exposed to make many errors in learning the material.
Learning is equally essential for performance; learning enables learners to acquire new
knowledge and skills, whereas motivation provides the impetus for showing what we
have learned.

In addition, motivation increases an individual's energy and activity level. Next,
it affects choices people make and the results they find rewarding. Then it increases the
like hood that people will begin something on their own, persist in the face of difficulty,
and resume a task after a temporary interruption. Furthermore, it affects the learning
strategies and cognitive processes an individual employs. It increases the likelihood that

people will pay attention to something, study and practice it, and try to learn it in a
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meaningful fashion. It also increases the likelihood that will seek help as they encounter
difficulty (Emily, 2011). Whereas, Myles (2002) suggests that for teachers to motivate
students in writing for academic purposes, they should encourage students to read
academic texts and work with other students who are more acquainted with the
discourse.

Nevertheless, if the students do not take part in the text or actively contribute
during the study sessions, these activities will have little effect on students' progress.
Hence, if students are motivated to write in L2, they will develop a higher level of
proficiency and positive attitudes, which can have a positive effect on their writing.
However, Jarvis (2005) argues that in order to motivate students in L2 writing, teachers
should write positive comments on learners’ exercise books and verbally reinforce good
language responses as part of their instructions. Sometimes, they can display exemplary
students' work on school notice boards. The learning goal is to help build learners' self-
esteem and morale towards L2 writing. Further, to improve motivation teachers can
provide rewards for an achievement to learners.

Gditawi, Noah, & Abdul Ghani (2011) conduct a study investigating motivation
relationship with learning reading and writing skills. The results have pinpointed the
influence of motivation on learning reading and writing. Similarly, L2 learner's motivation
is influenced by both external factors related to the sociocultural and contextual
background of the learner and internal factors related to the individual learner. Internal
factors include the learners' attitudes towards the activity, its intrinsic interest, and the
perceived relevance and value of the activity.

Motivation is also influenced by learners' sense of agency and feelings of mastery and
control over the learning activity and their interest in it. The study of Gupta &
Woldemariam (2011) shows that the students that have strong motivation demonstrated
a high level of enjoyment, confidence, perceived ability, and positive attitude towards
effective teaching methods of writing, and they are found to have employed writing

strategies most frequently.
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Moreover, Godwin-Jones (2009) wrote that instructors use e-writing tools and
online publishing platforms because they have found how easy it is "to provide a
flexible and creative learning environment more in tune with today’s students through
the use of free tools that allow for a customized set of resources students who are
supported and guided toward becoming successively activated learners are also
motivated to discover new information and build upon new ideas; both involve
technology, motivation, encouragement, and an expansion into a new path of thought.
Therefore, the teachers can use e-writing to motivate their students to write. It can be
used to promote more formal writing online rather than the informal writing style of
most electronic writing.

From the above studies, it is important to remember that motivation is not fixed
and that teachers can work actively to improve students’ motivation (Dornyei, 2001,
2003). One way of enhancing students’ motivation and engagement to write is to
provide opportunities for them to engage at a more meaningful level with the language
through refocusing their writing classes to make them relevant to their social and
cultural context as well as designing writing tasks which have meaning and interest to
them and offer opportunities for social interaction and self-expression.

2.2.5 Learner Autonomy and Writing with Using Technological Program

Learning attitudes are important predictors of achievement. Learner autonomy
in this study is often defined as learners’ ability to take control of their own learning.
Learner autonomy has become a key concern in the foreign language or second
language instruction context in recent decades due to the change from traditional
classroom settings which students are passive learner learner-centered approaches.
Autonomous learners are more active and efficient in the process of language learning
and autonomous learners are more motivated to take part in various activities for
learners (Zarei & Gahremani, 2010). The development of learner autonomy is widely

varied depending on teachers' roles and overall classroom environment.
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On the other hand, if teachers have different knowledge or perspectives regarding
learner autonomy or different abilities to implement a system rich in student choice and
self-directedness, the impact on learner autonomy would be different. According to
Thanasolus (2000), there are three philosophies which are related to the concept of
autonomy the first philosophy is positivism. The second philosophy is constructivism.
Constructivist here is an orientation to unique learning because at its heart lies the
personal learner, brain mechanism, mental structure, and willingness to learn. Finally,
the philosophy of autonomy is a critical theory. Learners take an active role in language
learning. As Kohonen (2001) claims that making choices about learning contents and
processes, reflecting on their learning process and being aware of their achievements
and discovering new needs are the essential parts of developing learner autonomy.

In a word, to develop learner autonomy, it is crucial for learners to have
opportunities to reflect on what they have done and how they achieve their personal
learning goals because the key purpose of autonomy is to help learners take up
responsibility for their learning and its results. Managing such an ambitious purpose,
teachers should encourage their students to begin to feel responsible for learning on
their own, which is connected with the direction of learning alongside its pace, learning
styles and strategies applied, and so on. Foreign languages constitute a specific type of
education. Hence, it requires a transformation in teachers' roles, as well. The following
figure is the roles of teachers and learners in developing autonomy have been outlined,
what seems necessary now is to discuss a couple of crucial techniques and strategies for

advancing it (Benson, 2001).
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Resource based: Curriculum based: Control Technology based:

Independent use of learning curriculum Independent use of
Autonomy

Classroom based: Teacher based: Learner based:

Control classroom Teacher’s role Development of

Figure 2-6: Autonomy in language learning and related areas of practice
Source:  Adapted from Benson (2001, 2008)

This can be seen that using technological devices is a good way for them to
reflect on their learning processes. In addition, the continuous interaction between
teachers and learners will also provide teachers with opportunities to reflect on their
own teaching and to be aware of what is in their students’ minds. Writing journals or
diaries can also be used for this purpose (Carroll, 1994). In addition, Richardson (2010)
pointed out that integrating technology such as World Wide Web, Blog, or Wiki in the
classroom instruction would be the useful tool’s potential for collaborative learning
among students, and teachers. Learners can easily keep a record of their individual
reflections on their learning experiences in a computer. Consequently, technology has
often been used for repetitive practice for language learning with authentic audio and
video texts. The practice of pronunciation, spelling, and grammar are popular examples
of using technology as a tool for language learning.

Furthermore, the relationship between learner autonomy and the development
of language proficiency has gone together. Dafei (2007) pointed out that effective
learning is strongly affected by autonomous learning. The success of an autonomous

learner depends on his activation and use of metacognitive knowledge (Little, 2007).
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In addition, Dafei (2007) agreed that in order to promote autonomy in language skills,
the learners should extend their strategies of learning beyond teacher-guided to self-
guided and autonomous learning. Teachers should put more effort into developing
learner autonomy in order to help their students to improve language proficiency and
provide various activities to motivate students to learn a language, which affects the
development of learner autonomy. Teachers generally believe using technology in the
classroom is a positive factor that helps students to be autonomous learners. Therefore,
teachers should provide various ways to apply technology in language classrooms to
promote learner autonomy and efficient learning outcomes.
2.3 Traditional Writing Teaching Method

Teaching styles have changed significantly over the years. The traditional way that
education was delivered was through recitation and memorization techniques, whereas
the modern way of doing things involves interactive methods. Traditional learning also
as a single path helps learners identify a clear direction and goal, thus a learner has a
lower chance of getting lost or having trouble (Martin, 2008). In addition, the traditional
approach is mostly teacher-centered, occurs frequently with the whole class, teacher
talk exceeds student talk, and use of class time is largely determined by the teacher.
Furthermore, Qian (2010) pointed out that the most influential approach of the
traditional methods of organizing language teaching is that of the 3Ps: presentation,
practice, and production. The first step is generally focused on a single point of grammar
which is presented explicitly to maximize the chances that the underlying rule will be
understood and internalized which is the development of declarative knowledge. This
initial stage would be followed by practice activities and to convert declarative to
procedural knowledge. For the production stage, the learners would want to express
their knowledge with themselves to produce their tasks. In this study, the traditional

teaching method will be discussed as the following sequence.
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2.3.1 Definition and Problem of Traditional Writing Teaching Method

Traditional education is defined as teacher-centered delivery of instruction to
classes of students who are the receivers of information. Thakur (2011) defined
traditional teaching methods as being teacher-oriented, in a lecture style and are
inflexible. Lessons are usually taught by the teacher introducing skills using a blackboard
accompanied by a verbal explanation or lecture. The traditional role of teaching focuses
on the teacher as organizers of learning activity, providers of information and experts of
knowledge. McKay (2002) pointed out some of the problems of traditional teaching
method during classroom as a single path and often limited by frameworks such as a
teacher’s professional background and material design.

According to Wong (2006), the traditional environment has some major
restrictions. Some of these restrictions are the limited one-to-one teacher-student
interaction, the delayed feedback that is given to the students and the limitations in
visual aids and materials that the instructor can use in the class session. The problem of
the traditional method is that students who have learning difficulties are unable to cope
with how the lessons are delivered. Above-average students are also disadvantaged
because the lessons are not challenging enough. This means that students in either
category are at an instant disadvantage compared to an average student without a
learning disability (Selinger, 2008).

Moreover, traditional teaching method does not engage every learning style and
the right fit for every subject. Lui and Long (2014) described the problems of traditional
teaching method because it puts teachers at the center all the time, mainly relying on
class knowledge, which emphasizes the role of teachers too much. Furthermore,
students are passive in the class teaching and teachers are not able to take care of each
student who has different basis and interests. They also mention that teaching mode of
traditional method is single and in the teaching process the teacher is the center, and
the teaching process emphasizes system and completion but few thinking spaces for

students.



46

Writing was one of the four basic skills in English learning which reflected learners’
capacity to exert the language. However, in the present English teaching, the importance
of writing is always being neglected, and then writing becomes a weak link in English
teaching and learning. Although, most of the teachers adopt the traditional teaching
method, “teacher-centered” model. Learners are able to receive certain knowledge of
English writing under the guide of traditional teaching approach, they haven’t
understood the key of writing (He, 2015). Many students are able to understand the
language, but most of the students face the problem of communicating their ideas
effectively. The problems were the lack of both the inadequate stock of English
vocabulary and creativity in writing. It is evident that writing is the biggest challenge for
many students (Adas & Bakir, 2013).

In short, traditional teaching methods might be also deemed restricted to some
degree. Traditionally, classroom settings are teacher-centered where the teacher often
talks at the students instead of encouraging them to interact, ask questions or make
them understand the lesson thoroughly. Most classes involve rote learning, where
students depend on memorization without having a complete understanding of the
subject. These are some of the problems of using traditional teaching method to teach
students in a learning environment. The quality instruction is the ability to teach
students in a variety of ways in order to accommodate the different learning styles of
the students. This does not mean that teachers have moved away from a traditional
teaching paradigm, but it could mean additional variations in teaching that are still
cognitively focused. These same studies suggest that student programs of study seem to

be an indicator of what their learning style will be.

2.3.2 Benefits and Limitation of Traditional Writing Teaching Method
Traditional education has benefited many students. It is a fact that traditional
education is the best mode of education but it also has some drawbacks which can be

eliminated with proper planning and implementation of these policies. In this section,
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the advantages and disadvantages of traditional education are discussed. There are
several additional factors that keep traditional teaching alive, including what some
students want. These are having one teacher per course, using one classroom, not
adjusting the classroom setting, accepting the 50-minute class period, conducting
courses in 15to 18-week block, failing to provide opportunities for reflection and other
effective pedagogy, and following curriculum designs that are not always focused on
learning. In addition, traditional education is an active mode of learning. Students learn
quickly in the classroom. The one on one student teacher interaction helps students to
actively learn the lessons delivered by the teacher. This is the most prominent feature
of traditional education.

As Thakur (2011) mentions that traditional teaching methods used in the
educational institutions have many benefits. For instance, traditional teaching method
firstly is cheaper than the modern teaching methods which make it more suitable in the
schools of rural areas. Secondly, traditional teaching has more discipline in the class and
there is more interaction between the teacher and student. Finally, in some subject
areas, it is suitable to be taught on a blackboard like physics, mathematics, and
chemistry because there is a need of explaining the concept at each every step.
It allows the students to understand clearly. Moreover, the traditional teaching is the
most direct and effective method. Teachers control and inspire students effectively
when the students encounter problems or arise conflicts, they take flexible teaching
method adjusting the content according to an actual requirement under the general
teaching arrangement, which is not only conducive to cultivate the basic technique but
also for the good habit informing students' self-study ability. Teachers’ action and
language become the target imitated by learners, whose outlook towards right and
wrong, attitude, value orientation, and academic level have a great impact on students.

Traditional teaching is humanistic; teachers stand in as a moderator and handle
interactions to maximize learning and this improves communication skills. Traditional

teaching mode is single. In the teaching process, the teacher is the center, and the
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teaching process emphasizes system and completion but few thinking spaces for
students. Students are passive in the class teaching and teachers cannot take care of
every student in a class who has different basis and interests. Students are listeners and
put the teacher as the center. The knowledge is limited; the resource is scarce; the
learning is passive but the knowledge is well-formed and departed from real life. The
main experience is insufficient or lack of subjective experience, which will restrict the
effectiveness of learning strategy teaching. In contrast, according to Koscielecki (2002),
the limitation of traditional teaching approaches is that they are low on efficiency
because the scope is small and the level is low. Teachers are authoritative in the
classrooms, there is inhumanity.

Traditional teaching can easily be boring for learners because there is not enough
time or power to teach, also. In this point, Selinger (2008) agreed that traditional learning
is often limited by frameworks of a teacher’s professional design and lack of motivation
students to interact, ask questions or make them understand the lesson thoroughly.
Similarly, Writer Staff (2011) pointed out that the traditional teaching method might not
be the right fit for every course and it did not encourage the students in all learning
styles. Teachers were more emphasis on examinations and results rather than an
understanding of concepts, and they were in the mode of knowledge dispensers rather
than facilitators (Nazzal, 2014). At the same time, Kelly (2018) still insisted that
traditional teaching method was a time-tested instructional method where an instructor
who possesses the knowledge on a given topic delivers all relevant information to
students verbally as well. Moreover, Al-Khsawneh (2010) claimed that the students
identified that the teaching method and the environment are the main causes of their
weaknesses in English. Their Weak qualification in English is either related to the lack of
student motivation, or the teacher’s interest.

In conclusion, the traditional teaching method had some advantages and the
teaching methods are simple and convenient for teachers to manage the classroom

teaching and learning. In the traditional teaching method, teachers describe the concept
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to the students with the assistance of chalks and blackboard. Every imperative thing
regarding the topic is written on the blackboard. Students also make important notes
from the blackboard and try to memorize the notes.

2.3.3 Traditional Teaching Method and Modern Teaching Education

With the development of modern technology, multimedia has been applied to
teaching widely, however, as for English teaching, the traditional way has been shocked,
multimedia teaching has been applied to English teaching class gradually, which
reformed the teaching method, concept and form of teaching materials, class structure,
ideology, and theory. An impeccable and mature multimedia network English teaching
system is being formed among many educational institutions, which adds vitality to the
reformation of college English class and makes various image teaching method, breaking
the traditional mode and broadening the horizon of students, also, it improves the
efficiency of the class (Douglas, Ayres, Langone, Bramlett, 2011).

Furthermore, the multimedia teaching is a design that selects and applies teaching
media reasonably, according to the characteristics of teaching target and aim, organically
combining with traditional teaching method to participate the whole teaching process,
simultaneously, forming reasonable teaching process and structure to achieve the
optimized teaching. Utilize multimedia networking to improve class efficiency, increase
the active involvement of the students and cultivate their ability to use English
comprehensively technology for language training. Multimedia teaching breaks the
traditional teacher-centered way, which shifts the focus to the students, who could
obtain the knowledge under the guidance of a teacher via the interaction between
them. The modern teaching reflects the themes of our era, with its abundant
information.

Multimedia assists English teaching, displaying contents actively and intuitively,
which makes them talk and communicate the relative concrete content joyfully, also,
students obtain perceptual understanding from so vivid and large information, generating

a distinct image and inspiring their thinking so that to deepen their understanding of
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learning content within a short time. Multimedia realizes openness, interaction, sharing,
cooperation and autonomy of English learning between teachings and learning, which
renders all-around sensory stimulation (Yang, 2001). Cognitive psychology argues that
mobilizing multiple senses to apperceive is more comprehensive, profound than the
single one. Simultaneously, it improves input of information overtly and quickens the
tempo on the class, also, increases the efficiency.

It is a necessary developing trend to use multimedia technology and internet in
English teaching class. The two teaching methods are complemented with each other.
The traditional teaching method focuses on the rational knowledge of the language
rules and frame. The modern teaching method uses multimedia technology as the
assistant method focuses on the practical application and specific operations of the
language. This should be better not only promoting the advantages of the traditional
teaching method but also use the multimedia rationally to achieve the best teaching
results. Timely adequate and appropriate are the rules of multimedia teaching, we
should lead the students to use the advanced technology to find out the information
and material out of the books to increase the stock of knowledge, expand and

consolidate learning content.

2.4 Relevant research

2.4.1 Relevant Research in Foreign Countries

Current research has mostly emphasized the adoption of e-Writing media
techniques and strategies. e-Writing education research and development focuses on
the inclusion of new technological features and the exploration of software standards. A
variety of researchers have tried to study and experiment with the electronic writing
system and traditional teaching method. The following studies are presented below.

Ferdig and Trammel (2004) investicate that blogs represent the potential

to promote interactivity, provide opportunities for active learning, and improve
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relationships and as an educational tool, it supports learning and skill building.
Furthermore, routines and processes can be prompted with the use of technology in a
timely way just as a teacher or a tutor would initiate traditional writing processes, and
then guide the student to perform the task more independently. A study by Ouma
(2005) on achievement motivation in English composition writing among secondary
school students, showed that students from schools with adequate teaching and
learning resources were motivated to achieve in composition writing, unlike those from
schools which were not adequately equipped with teaching and learning resources. This,
therefore, shows that teaching and learning resources have a bearing on students'
motivation and achievement in L2 composition writing.

In a study of Nouri and Shahid (2005), the views of two student groups comparing
the traditional way of teaching with blackboard against the one using PowerPoint. The
findings suggest that teaching with the help of such software as PowerPoint helps
students' understanding of a topic; also, it is considered more fun thereby triggering
student attention and resulting ultimately, into better student performance in the final
exam. Accordingly, the findings of Englert, Zhao, Dunsmore, Collings, & Wolbers (2007)
indicated that electronic writing tools and text structure strategies have improved
students' organizational output and written structure of composed stories, with an
overall improvement in written production. It is also indicated that teaching and learning
writing skills can be advanced through computer-assisted programs (Englert, Ahao,
Dunsmore, Collings, & Wolbers, 2007).

At the same time, Godwin-Jones (2009) also supports that instructors use e-writing
tools and online publishing platforms because they have found how easy it is to provide
a flexible and creative learning environment more in tune with today's students through
the use of free tools that allow for a customized set of resources and services.
Ramaswami (2009) also conducts a study to see if electronic journaling could improve
writing skills as a result of writing more frequently. Using five teachers, the study looked

at technology and its effect on student achievement. The students used the electronic



52

journal while working to elaborate the arguments for the paper. The results showed that
the students who used electronic journaling felt better about their writing and 74% of
the students believed that journaling helped them to articulate their ideas better.

While Wilson & Allen (2010) investigates the success rates of online versus
traditional college students. The purpose of this research was to determine whether
there was a significant difference in the success rates of online versus face-to-face
learners at one HBCU and if there was a significant difference what are the characteristics
of successful online learners versus online learners who either fail or withdraw from
courses. The results found that the traditional teaching method was better than an
online course. The assertion that attention needs to be paid to course-taking decisions
by students was supported. Certain students could be setting themselves up for failure
by taking courses for which they are not prepared. However, the assertion that online
students perform poorly relative to face-to-face students was not supported.

In addition, Gupta and Woldemariam (2011) try to examine the influence of
motivation and attitude on the writing strategy use of undergraduate EFL students at
Jimma University, Ethiopia. The students are required to develop their writing skills to
meet academic requirements and future demands of writing in professional settings. The
results present that undergraduate students with strong motivation demonstrated a high
level of enjoyment, confidence, perceived ability, and positive attitude towards effective
teaching methods of writing, and they were found to have employed writing strategies
most frequently. That is, highly motivated students are found to use more writing
strategies than less motivated ones.

At the same time, Weijen, Bergh, Rijlaarsdam, & Sanders (2009) study the use of L1
in writing augmentative essays of 20 second language students. The participants were
asked to write under the conditions of a think-aloud protocol. The students' writing
process, as well as their language use, was then observed and recorded. The results
present that all the participants are dominated by L1 while performing the tasks; that is,

because of L1 influences, the quality of L2 writing was significantly decreased. It was,
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therefore, concluded that L1 use during L2 writing had a negative impact on L2 students'
writing quality and proficiency in terms of writing performance and language structures.

Inconsistency with Gupta and Woldemariam (2011), Gditawi, Noah, & Abdul Ghani
(2011) conducted a study investigating motivation relationship with learning reading and
writing in sixth graders in public schools in the Hashemite Kingdom of Jordan. The
findings also indicate a positive significant correlation between motivation and learning
reading and writing. The results have pinpointed the influence of motivation on learning
reading and writing.

From the above studies, many researchers have tried to investigate e-writing with
English as a Second Language and English as a Foreign Language. Most of the results
present that e-writing is a technological media to support English language teaching and
it is a tool to motivate the students to learn by themselves and their language skills
especially writing skills are improved.

2.4.2 Relevant Research in Thailand

In this study, the researcher studied the relevant Thai research that is related to
the study. There are a variety of researchers and studies who have investigated
e-Learning and teaching together in Thai education. The following studies are in the field
of the study.

A study by Thep-Ackrapong (2005) identifies that English and Thai are different at
all levels: pronunciation, word, grammar, and text. Apparently, srammar is one of the
aspects involved in all types of language skills ranging from listening to writing and is
always thought the most difficult by Thai learners. Therefore, writing tasks do not seem
easy for them because most of the Thai language systems are different from the English
systems. Errors, consequently, can be made at all times. The researcher also insists on
that errors caused by the dominant of the first language are called the negative
interference of the mother tongue.

Moreover, Sattayatham & Ratanapinyowong (2008) studied writing organization

errors in English paragraph writing of first-year medical students from four medical



54

schools at Mahidol University. The students were assigned to read 3 medical ethics
passages and chose one to write the opinions about ethics. The study’s results revealed
top four errors of the format of paragraph writing which were; no transitional words, lack
of organization, no introduction, and no conclusion. The students did not write an
introduction and a conclusion and they also did not use transitional words to link their
ideas among the sentences.

While, Jenwitheesuk (2009) tries out the syntactic errors demonstrated in Thai
college students' writing and concluded that the causes that led to the errors in EFL
learners' paragraphs were mainly from the interference of the first language. She
explained that the learners applied the structures of their mother tongue when they
write in English. The differences in both vocabulary and the structures of the two
languages cause the problems in writing the second language. Inconsistency with
Jenwitheesuk (2009) and Weijen et al., Mojica (2010) reveals that the writing problems
reported by L2 learners from Korea, Turkey, The Philippines, Thailand, and China. The
findings show that the two problems that concerned L2 writers the most were grammar
and vocabulary.

In a nutshell, the importance of EFL writing, and the influence of EFL writing on
teaching and researching in Thailand, it is important to examine EFL writing research that
has been recently conducted in Thailand. Teaching English, especially writing skills, can
vary according to the cultural and academic environment. It is quite important for
English teachers to find a way to help the students to improve their English writing
abilities. Therefore, the researchers assist in online writing or new technology and writing
and genre-based writing instruction in the future. Therefore, the use of this technology
should be recognized to be used for language learning and EFL writing improvement for

both academic and professional purposes.
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2.5 Summary

This chapter reviews the e-Writing program and motivates autonomous learning
which was used to develop English writing skills. In addition, in the first section, the
researcher reviews the main points of the importance of English writing and the effective
writing instruction which are divided into six sections. Then, the researcher presents
e-Writing strategies instruction and English language learning motivation which is divided
into five sections. Next, the researcher reviews the traditional teaching delivery method.
Finally, the relevant research in foreign countries and the relevant research in Thailand
are reviewed. Therefore, further research in the next chapter is necessary for terms of
research methodology which includes the research design, methodology, data

collection, and data analysis.



CHAPTER 3
RESEARCH METHODOLOGY

This study is a research and development study which aims to isolate methods
which could help to improve learners' writing ability through the use of the e-Writing
program of undergraduate students who enroll in Basic Writing in English course at HCU.
This chapter presents the methodology employed, including the research design,
research methodology, research instruments, data collection, data analysis, and ethical

considerations.

3.1 Research Design

The research design as the plan, structure, and strategy of investigation is
conceived so as to answer the research questions and control variance. In this study, the
researcher designs a model for the e-Writing instructional design program. The researcher
divided this study into two sections. The first section of e-Writing instructional design
program is extra content concerning writing strategies. The second section is four kinds
of paragraph writing with assicnments. Moreover, this study is developmental research
using learners' perception questionnaires. Hence, learners’ perception questionnaires are
carried out. Further interviews are carried out with the learners. The researcher uses
interview questions to support the findings of the questionnaires, transcript analysis, and
documents as data sources. The data collection method employed used both
quantitative and qualitative approaches. This study aims to compare the student
achievement of English language learning using e-Writing and traditional teaching
methods for students who study in Basic English Writing course and to enhance the

English writing ability and motivate autonomous learning of students.
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There are two groups of students (A and B) which are used in this study. The
students of experimental group A practice their writing skills activities model on the
e-writing instructional design program, and the students of group B practice study with a
traditional teaching method. Moreover, this research does not affect the students' grades
on their grade online system because the e-Writing instructional design program is
designed as an extra activity for the students to practice after class. The scores which
come from the data collection for the two groups do not count on the students' grade,

also. Therefore, in this study, the steps in each group are presented in the figures below.
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Group A: Experimental group studying with e-Writing

Students

v

1. Pre-test, online self-study on writing strategies and 4

kinds of paragraph writing from W. 1-12

v

2. e-Writing instructional design program is developed

3. Start the lessons

v

4. Scores are collected for each lesson

5. Posttest

6. Questionnaire

A

7. Interview: Students’ opinion

A

8. Data are collected and analyzed

Figure 3-1 Experimental Group A studying with e-Writing
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Group B: Control group studying with a traditional writing classroom

Students

v

1. Pre-test, lessons on writing strategies, and four kinds of

paragraph writing from W1-W.12

A

2. Start the lessons and produce exercises with face to

face teaching style

A

3. Scores are collected for each lesson

l

4. Posttest

5. Questionnaire

A

6. Interview: Students’ opinion

v

7. Data are collected and analyzed

Figure 3-2 Control Group Studying with Traditional Teaching Method

Starting from week one to week twelve, the students of two groups produced the
pre-test. The writing section of the TOEIC test was selected as the pre and posttest.

Then the students of group A started their lessons with an online self-study on writing
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strategies and 4 kinds of paragraph writing on the model of the e-Writing instructional
design program. The students of the control group only had to study with the traditional
teaching method. The writing topics were selected according to the students' interest.
The students produced their lessons with different teaching methods. The scores of
each student were recorded. The posttest was produced by all the students after they
had finished their lessons. In this point, these scores do not affect the students' grade,
also. After finishing, the questionnaires were gathered by opinions concerning the
perceived advantages and disadvantages of learning English of these teaching delivery
methods. At the final session of this study, the students were randomly selected for
interviews so that they could share, express, and give any suggestions toward using the
e-writing program and paper-based activities in their writing learning in English.
3.2 Research Methodology

In this section, the researcher presents the setting, sample selection, and
population.

1. Setting

Situated in Samut Prakan, Huachiew Chalermprakiet University (HCU) provides
a complete bachelor degree, master degree, and doctoral degree education and was
established in 1941. HCU is a boarding school with approximately 2,000 students each
academic year. In order to make readers clear about the setting of the present study,

a map of the geographic location of HCU is displayed in Figure 3-3.
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Figure 3-3 A Map of the geographic location of Huachiew Chalearmprakiet
University (HCU), Samut Prakarn, Thailand
Source: Huachiew Chalermprakiet University [HCU] (2017)

2. Population

The population of this study was the sophomore students who enroll in Basic

Writing in English course in the semester one, 2018 academic year of HCU, Samut Prakan.

3. Participants

The participants in this study were the students who enroll in Basic Writing in
English course. The participants are divided by quota sampling method into two groups
of 30 learners, the experimental group A (e-Writing), and group B the control group
(Traditional Writing Teaching Method). In selecting the participants in this study, the
participants could not be selected by a normal random sampling method. Therefore,
a quota sampling method was used because of the limitations on the number of

students who enrolled in this course. This issue has already mentioned in the limitation
of the studly.
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4. Research Plan
In this research, the researcher used a pre-test and post-test for the following
three groups of students. The quasi-experimental groups of students are shown below.
Group A (E1) T1 ME1 T2
Group B (C) T1 MC T2
E1: Experiment with e-Writing
E2: Control (Traditional Writing Teaching Method)
T1: Pre-test
T2: Post-test
ME1: Method of experimental group (e-Writing program)
MC: Method of control group (Tradition writing teaching method, paper based

forms)

3.3 Research Instruments
In this section, the researcher presents the research instruments in the first section

and the processes and steps of developing all the five instruments are presented in the
second section.
1. Research Instruments
The following instruments were used in this study.
1.1 Lesson plans
1.2 Model for an e-Writing instructional design program
Section 1: Lessons on writing strategies
Section 2: Four kinds of writing paragraph topic with assisnments
1.3 Learners’ perception questionnaire
1.4 Interview questions

1.5 Writing test (Pretest and posttest)
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2. Processes and Steps of Development of All Five Instruments Pilot Test
According to the four research instruments above, the researcher describes the
processes and steps in the development of all of the instruments. The processes and
steps of research instrument development are as follows.
2.1 Lesson plan
The lesson plan was divided into three lesson plans. The first was the lesson plan
for the experimental group and the other one was the lesson plan for the controlled
group. Hence, the lesson plan for this study consisted of 15 sessions for a lesson on the
writing strategies, four kinds of paragraph writing with assignments, and a writing test. The
following are the procedures for writing the lesson plans.
1) Study the course objectives of Basic Writing in English course at HCU.
2) Study relevant research, documents, and journals concerning creating the
lesson plan for lessons on the writing strategies.
3) Study the research instruments of this study in order to plan what has to be
put in the lesson plan.
4) Study the data collection methods of this study to set the sequence of all
research instruments to be put in the lesson plan.
5) Put all research instruments, activities, and lists of materials in each session in

the appropriate sequence.
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2.2 Processes and steps of developing e-Writing instructional design model

Since motivation is an important factor for learners to improve their reading
ability, the researcher tries to use the writing interactive program that will interest the
participants. Hence, the researcher considers the course objectives of Basic Writing in
English course and chose writing topics from various resources, and lists the topic of the
passage that might interest the participants. The researcher divides the lessons into two
sections of developing the e-Writing instructional design model. The first section is
lessons on writing strategies and the second section is four kinds of paragraph writing
with assignments.

Section 1: Lessons on Writing Strategies

The researcher develops lessons on writing strategies according to the following
steps.

1.1 Study the course objectives of Basic Writing in English course at HCU.

1.2 Study the relevant research, documents, and journals that involve designing
the lessons on the writing strategies. The writing strategies included Paragraph
organization, Grammar and mechanics, and Sentence structure.

1.3 Present these lessons to the experts to check and suggest what lessons have
to be edited and check all of these in order to test the validity and difficulties of the
language structure.

1.4 Edit the lessons and put all of these into e-writing lessons.

In the first section, there are four steps to designing the lessons. Next, the
researcher designed the reading passages with exercises.

Section 2: Four Kinds of Paragraph with Assignments

In the second section, the program includes four kinds of a paragraph with
assicnments. The four kinds of the paragraph were chosen for studying and designed for
the e-writing program. The following are the procedures of making the paragraph

patterns with assisnments.
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2.1 Study the course objectives of Basic Writing in English at HCU.

2.2 Study relevant research, documents, and journals that involve designing
lessons in paragraph writing.

2.3 Based on the topics of paragraph writing that states the above, the researcher
studied them from a variety of resources including textbooks, the Internet, and journals.

2.4 Four kinds of paragraph used in this program.

1) “How to” Paragraph

2) Describing Paragraph

3) Reason Paragraph

4) Opinion Paragraph

2.5 Modify all four kinds of the paragraph to fit the writing levels of the
participants and make them more suitable for teaching writing strategies.

2.6 After that, put all of these into e-Writing lessons.

From this section, there are six steps for designing writing instruction with
assicnments. The researcher developed the lesson focusing on the interactive and
multimedia in the lesson. The lessons were designed to follow the e-Writing
instructional design model of Gagné (1985), Davidson-Shivers and Rasmussen (2006), and
Lee, Diana, and Owens (2002) which consist of five steps as follows.

1. Preparation step

1.1 Learner analysis
The learners should have fundamental knowledge and skills in computer usage. The
researcher analyzed the students' needs and their problems in learning.

1.2 Lesson Objectives
The researcher sets lesson objectives which come from the description of Basic Writing
in English course for students. The lesson objectives are presented as follows.

1) To study the compositions and characteristics of various types of paragraph
writing.

2) To practice paragraph writing with unstructured sentences and text.
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3) To apply the ideas to generate detail and provide information to write
properly.

4) To explain their ideas or opinions in written form using grammatically correct
sentences and rhetorical patterns.

After that, the researcher analyzed the contents. The contents are divided into
two sections. The first section consisted of two chapters about writing strategies. The
second section included four types of paragraph writing with assignments.

1.3 Data collection

The researcher gathered both contents and four types of the paragraph with
assicnments, e-Writing lesson designs, and graphic design from textbooks, experts,
journals, and Websites. The researcher collects the data from various ways to make sure

that these are accurate.

2. Design step
The researcher sets the lessons formats. Next, made a sequence for content
presentation. All exercises and activities focus on learners by getting feedback with the

lessons.

3. Writing plan step

The researcher uses many kinds of symbols to illustrate the sequence of lessons
and show clearly the relationship between learners and lessons. Moreover, the
researcher presents the texts and pictures on the board to check for accuracy,
appropriateness, and content clarification. The plans of e-Writing lessons are shown

below. There are two figures which present the following steps:
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The Process Development of e-Writing Instructional Design Model Set topic

Problems, students’
Analyze content Needs Analysis
Contents step
Set topi
et topic Design step
I
v ; y
e-Writing lessons Lesson evaluation
v Development Step
e-Writing lessons Design lesson
Evaluate ~ Development

during studv

'

Use with Sampling

v

Check and Evaluation

A

Development

Implementation Step

Evaluation step

A 4

Application Summary

\ 4

Figure 3-4 The Process Development of the e-Writing Instructional Design Model
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The Structure of Lesson Introduction

Login
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Enter information

v

Show name
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L Introduction Main menu ‘r
y
Select program l
Contents Exercises
o |

Figure 3-5 The Structure of Lesson Introduction

4. Implementation step of e-Writing lessons

The researcher designed and developed the lessons in accordance with the plan.
When the e-Writing lessons were completely finished, five experts evaluated the quality
of the e-Writing lessons to check content accuracy, designing the lessons, and other

suggestions for improvement. The quality evaluation form consisted of an introduction
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to the lessons, using instruction, objectives, content, exercises, testing, and designing
screen: pictures, sound, and language. The evaluation scale is divided into 5 levels as
follows:
5 means Excellent
4 means Good
3 means Fair
2 means Poor
1 means Very poor
The results of the quality evaluation of the e-Writing instructional design program
by five experts were at “Good” level and the mean score of the evaluation was at 4.00.
5. Lesson pilot
The e-Writing instructional design model was tried out with the 20 second year

students who have never studied this lesson before.

3. Perception Questionnaire

The perception questionnaire is designed by the researcher to find student
satisfaction and student autonomy in learning and using different teaching methods. The
questionnaire is a method used in data collection. The questionnaire is composed of
two sections. The first section contains demographic questions to gain information about
the learners. The second section, learners are asked to provide their own reaction and
opinions concerning the different teaching methods. Learners answered each question
using a five-point Likert scale ranging from strongly agree to strongly disagree. Before, the
experiment, the perception questionnaire was tried out to see the reliability with the 20

participants. The average coefficient of the perception questionnaire was at .9194.

4. Interview Questions
Interviews are used as a supplementary instrument to provide additional

information for the topic under study. Interviews are based on a set of structured
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questions, which allow the researcher to explore the topic in depth and provided rich
data for analysis and interpretation. Data from interviews are used to provide additional
information to support the findings of the perception questionnaire. Then, the
researcher organizes and classified the questions. After that, this interview questions
were evaluated by experts to see that each interview question was congruent with the
objective of this study. Hence, the IOC result of the interview questions was at 0.915.
Finally, twelve questions are finalized as the interview guide questions used in this
study.

4.1. Conducting the Interview

Conducting the interview, and recording the interview. In this study, the researcher
uses a face-to-face interview based on a series of 12 questions developed in interview
questions, as the data collection instrument of this study. In terms of the interview
place, it is proposed in advance by the researcher and each participant to ensure the
convenience and comfort for interviews. The researcher interviews in the participants'
classroom. Similarly, this is to ensure that the researcher is well prepared and familiar
with the interview sited and this allows enough time to test the interview. A digital
camera with a recording function is used with each interview throughout the data
collection process, storage of recording is saved in a notebook and then transcribed for

data analysis.

5. Writing Test (Pre-test and post-test)

The reading section of the TOEIC test was selected to test as pre and posttest.
The aim is to use this as an instrument to check the writing ability of the participants on
the pre and posttest because it was one kind standardized test. The pre-test is given to
the learners before starting the lessons. However, the participants are asked to take the

posttest after they finish the course.
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3.4 Data Collection

This study is taught and conducted by the researcher for 15 weeks with a total of
15 sessions in the first semester of the academic year 2018. This research was carried
out from August 2018 to December 2018. The whole inquiry was an on-going process
with data collection and analysis paralleling overlapping each other. Therefore, the
researcher collects the data using the following procedure. The researcher asks HCU's
permission to conduct the study. The scores from this study do not affect the students'
grade for each group. After permission is granted, the participants are divided into three
groups as follows:
1. The experimental group A (e-writing): 45 hours in total (3 hours per week): The
experimental group received the lesson on reading comprehension strategies and doing
the e-writing with assignments.
2. The control group B (Traditional writing teaching): 45 hours in total (3 hours per
week): The controlled group studied through traditional writing teaching method
focusing on a textbook and worksheets.

Data collection procedures

1. The 1st session: The students of group A and B produced the pre-test.
The scores were recorded.
2. The 2nd session: The students of experimental group A started to learn the lesson
with an e-writing instructional design program, and the students of the control group
start the lesson with a worksheet.
3. The 3rd -12th session: The students of experimental group A started to learn the
e-writing program with assignments. At the same time, the students of the controlled
group started the writing strategies with assicnments on a worksheet. The participants
produced the exercises by themselves with the teacher as a facilitator. The scores were
collected for data analysis.
4. The 13th session: Students in each group produced the post-test, which was the

same tests as the pre-test. The scores were collected for data analysis.
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5. The scores of the pre-test and post-test of each group were collected and
statistically analyzed by a t-test for two groups.

5.1 The scores of the pre-test of group A and B were collected and statistically
analyzed by t-test.

5.2 The scores of the post-test of group A and B were collected and statistically
analyzed by t-test.
6. The 14th session: Students in group A and B were asked to answer the perception
questionnaire. The data are analyzed with the mean () and standard deviation (SD).
7. The 15th session: Students in group A and B were interviewed with ten questions.
The findings of the interviews supported the findings of perception questionnaires. Then,

the data were coded.

3.5 Data Analysis
The data obtained from different methods were analyzed and interpreted in two
main ways, quantitative and qualitative data analysis. Both of the data were analyzed as

follows:

3.5.1 Quantitative data analysis

The following statistical analysis was used in this study.
1. Frequency and percentage are used to calculate Part 1 of the perception
questionnaires.

2. The statistics used for interpretation of the questionnaire and the questionnaires are

analyzed by the mean ( x ) and standard deviation (SD).

3. The scores on the pre and posttest were computed and converted into mean scores

and dependent t-test. The steps of the data analysis process involved determining the
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mean and standard deviation of each group to check whether or not the mean scores of
the pre and post tests are significantly different.

4. The relationship analysis of the pretest and posttest scores using Fisher's Exact Test.

3.5.2 Qualitative data analysis

Interview questions, the data were read, reread, and then coded. Coding
organized the raw data into meaningful categories. As coding proceeded, the researcher
reorganizes the data into more precise categories. The final list of codes is used to code

all the data.

Trustworthiness
Trustworthiness refers to criteria for judging the quality of qualitative research. The
criteria used judged the trustworthiness. There were two dimensions of rigor or

trustworthiness applied in this study.

Triangulation
Triangulation of data sources was applied in this research. The technique of
comparing the consistency of information derives at different times and by different

means within this research was applied.

Authenticity

Authenticity checks conducted in this study were included by obtaining informed
consent from all participants, and an additional interview with certain participants. All
informed consent from all participants was obtained from each of them during the

interview process.
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Ethical considerations
Ethical considerations were involved in this study plans. The following ethical

protocols were followed in the conduct of this study.

Informed consent

Informed consent could be defined as the knowing consent of each individual to
participate in an exercise of each choice, similar unfair inducement or manipulation.
Informed consent was an important way to respect different individuals. The researcher
specifies the kind of things that occur in the study, the kind of information that was
sought and given, and the procedures that use to assure confidentiality. Consent forms
also were developed prior to data collection, which was used upon request.
Participants were told the purposes of the study during the first request for participation.
In conclusion, the researcher's responsibility to the participants includes issues such as

obtaining consent, ensuring confidentiality, and avoidance of harm.

Privacy and confidentiality

Participant's confidentiality was maintained by using a number to represent each
participant, rather than the participant's name. All research-related documents are kept
in a locked filing cabinet to make sure that they remain confidential and secure. The
researcher has ensured that ethical issues were the first priority and has discussed the
issue with each participant before the interview. Therefore, as described above, to
guarantee confidentiality with the protection of the participants' names and code
numbers. The researcher protects the privacy of each participant and confidentiality of
data to the maximum extent possible and communicates how this was done in the

consent statement.
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3.6 Summary

In conclusion, this chapter presents the research methodology used in this study.
The methodology begins with the research design, research methods, and research
instruments. The data collection comes from multiple sources such as achievement
tests, questionnaires, and interview questions. The data is analyzed with statistical
devices and coding. Ethical considerations of this study are described. Detailed

descriptions of the major findings are presented in the next chapter.



CHAPTER 4
RESULTS

This chapter displays and discusses the major findings of the study. The findings
were extracted from two groups: 60 participants. It was organized in the order of
answering the research questions. In this study, the results are presented in two
sections. The first section is the quantitative data report and the final section is
presented as the qualitative data report. In addition, this chapter compares the student
achievement of English language learning using e-Writing and traditional teaching
method and examines the difference in learners' satisfaction of using e-Writing and
traditional teaching method. Therefore, the findings of the study are reported as follows:

4.1 Students’ ability of writing before and after receiving e-Writing and traditional
writing classroom including a comparison of the pre-test of the two groups (A and B), a
comparison of the post-test of the two groups (A and B), and a comparison of writing
exercises of the two groups (A and B).

4.2 Student satisfaction toward e-Writing and traditional writing classroom, the
results are from an analysis of perception questionnaires for each group (A and B), and
coding interview questions from each group (A and B).

4.3 Student autonomous learning after receiving two different kinds of teaching
methods, the results are from an analysis of perception questionnaires for each group (A

and B), and coding interview questions from each group (A and B).
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Results from the study to answer the research questions

4.1 Students’ ability to write before and after receiving e-Writing and
traditional writing classroom
Research question 1: Are there any differences in students’ e-Writing classroom and
traditional writing classroom?

The results of the writing test before and after receiving the two teaching
delivery methods are presented as the following.

1.1 The pretest scores and posttest scores of group A were analyzed using

t-test and the findings are presented as the following table.

Table 4-1 Comparison of the pretest and posttest scores of group A (n = 30)

Test n X SD t Sig
Pretest 30 13.93 3.028 -13.933 .000**
Posttest 30 21.10 .885

According to the statistical information from Table 4-1, the comparison of
differences within a group of students with Pre-test scores (30 points) in this study was
analyzed using the test statistics for the t-test. Therefore, the result shows that the Pre-
test scores (30 points) of group A had statistical significance at the 0.001 level. The
posttest scores of the students after receiving their teaching delivery method (e-Writing)
were higher than the pretest scores. The mean scores of the pretest of Group A
(e-Learning) were at 13.93 and the standard deviation was at 3.028. Whereas, the mean
scores of the posttest of Group A (e-Learning) were at 21.10 and the standard deviation
was at 0.885.

1.2 The pretest scores and posttest scores of group B were analyzed using

t-test and the findings are presented as the following table.

Table 4-2 Comparison of the pretest and posttest scores of group B (n = 30)
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Test n X SD t Sig
Pretest 30 13.93 2.164 -7.243 000**
Posttest 30 16.07 1.911

According to statistical information from Table 4-2, the comparison of the control group
students with Pre-test scores (30 points) in this study were analyzed using the test
statistics for the t-test. Therefore, the result shows that the group of students and
Pre-test scores (30 points) had statistical significance at the 0.001 level. The posttest
scores of the control group students after receiving their teaching delivery method were
higher than the pretest scores. The mean scores of the pretest of Group B (Traditional
Writing Classroom) were at 13.93 and the standard deviation was at 2.164. Whereas, the
mean scores of the pretest of Group B (Traditional Writing Classroom) were at 16.07 and
the standard deviation was at 1.911.

1.3 The relationship among groups of students and the different levels of
the pre-test and post-test scores were analyzed using Chi-square and the results

are presented in the following table.

Table 4-3 The relationship among groups of students and the different levels of

the pre-test and post-test.

Different level scores of pre-test

Group and post-test Total

Decrease Be the same Increase

A (Experimental Group) 0.0 0.0 100.0 100.0
(0) (0) (30) (30)

B (Control Group) 0.0 16.7 83.3 100.0
(0) (5) (25) (30)

Total 0.0 8.3 91.7 100.0
(0) (5) (55) (60)

X2 = 5.455 df =1 Sig. = .020*
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** | evel of statistical significance .001
* Level of statistical significance .05

Table 4-3 found that the posttest scores of students in group A (e-Writing) were
higher than the pretest scores from 30 students at 100 %. The posttest scores of
students in group B (Traditional Writing Classroom) were higher than the pretest scores
from 25 students at 83.3 %. From the above results, the mean scores of the posttest of
both groups (A and B) were higher the pretest scores of both groups (A and B) from 55
students, and there was statistical significance at the 0.05 level.

In conclusion, the students’ ability of writing before and after receiving e-Writing
and traditional teaching methods was different. According to the achievement results,
the pretest scores and the posttest scores of each group (A and B) were different. The
posttest scores of students in each group were not similar. The posttest scores of group
A (e-Writing) were higher than the pretest scores, and the posttest scores of group B
(Traditional Writing Classroom) were also higher than the pretest scores. This meant that
the teaching delivery method using e-Writing assisted students to significantly improve
their English writing ability. However, when the relationship among groups of students
and the different levels of the pre-test and post-test scores were analyzed, the findings
show that the students in each group (A and B) had higher posttest scores after they
studied with the teaching delivery method that they received.

1.4 The Different Level Scores of Six Exercises between Group A and B

Table 4-4 The Different Level Scores of Exercises No. 1 between Group A and B

Students’ Group N X SD.

Opinion Support (10 Points)

Group A (e-Writing) 30 6.10 712
Group B (Traditional Writing Classroom) 30 5.00 .000
Total 60 5.55 .356

Grammatical Structure (5 Points)
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Students’ Group N X SD.
Group A (e-Writing) 30 2.40 1.163
Group B (Traditional Writing Classroom) 30 2.00 .000
Total 60 2.20 .581

Verb (5 Points)

Group A (e-Writing) 30 2.83 .834
Group B (Traditional Writing Classroom) 30 1.00 .000
Total 60 1.91 417

Organization (10 Points)

Group A (e-Writing) 30 6.23 Rl
Group B (Traditional Writing Classroom) 30 5.00 .000
Total 60 5.61 .485

Total Average (30 Points)

Group A (e-Writing) 30 17.57 3.266
Group B (Traditional Writing Classroom) 30 13.00 .000
Total 60 15.28 1.633
Students’ Group N X SD. t Sig
Group A (e-Writing) 30 17.57 | 3.266 | 7.658 | .000**
Group B (Traditional Writing Classroom) 30 13.00 | .000

** Level of statistical significance .001
* Level of statistical significance .05

From table 4-4, Exercise No. 1 had 30 points. The total average scores Of student
group A (e-Writing) were at 17.57 and Group B (Traditional Teaching Method) was at
13.00 respectively. In this study, there were four criterions to evaluate in each writing
exercise including opinion support, grammatical structure, verb, and organization. When

each criterion was considered, it found that the mean scores of opinion support of
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group A (e-Writing) were at 6.10 and group B (Traditional Writing Classroom) was at 5.00.
Second, the mean scores of the grammatical structure of student group A (e-Writing)
were at 2.40 and group B (Traditional Teaching Method) was at 2.00. Next, the mean
scores of the verb of students group A (e-Writing) were at 2.83 and B (Traditional
Teaching Method) were at 1.00. Finally, the mean scores of the organization of student
group A (e-Writing) were at 6.23 and Group B (Traditional Writing Classroom) was at 5.00
respectively. To sum up, when the different scores of both groups of students were
compared; it showed that the achievement result of students in group A (e-Writing) was
higher than the students of group B (Traditional Writing Classroom), and there was

statistical significance at the .001 level.

Table 4-5 The Different Level Scores of Exercises No. 2 between Group A and B

Students’ Group N X SD.

Opinion Support (10 Points)

Group A (e-Writing) 30 6.27 .980
Group B (Traditional Writing Classroom) 30 6.50 731
Total 60 6.38 .855

Grammatical Structure (5 Points)

Group A (e-Writing) 30 2.67 844
Group B (Traditional Writing Classroom) 30 2.73 .828
Total 60 2.70 .836

Verb (5 Points)

Group A (e-Writing) 30 3.03 669
Group B (Traditional Writing Classroom) 30 3.13 571
Total 60 3.08 .620

Organisation (10 Points)
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Students’ Group N X SD.

Group A (e-Writing) 30 6.50 1.075

Group B (Traditional Writing Classroom) 30 6.33 .884
Total 60 6.41 979

Total Average (30 Points)

Group A (e-Writing) 30 1847  3.048
Group B (Traditional Teaching Method) 30 18.70 2.366
Total 60 18.58 2.707
Students’ Group N X SD. t Sig
Group A (e-Writing) 30 | 18.47 | 3.048 | -331 | .048*
Group B (Traditional Writing Classroom) 30 18.70 | 2.366

** | evel of statistical significance .001
* Level of statistical significance .05

According to the table 4-5, Exercise No. 2 had 30 points. The total average scores
Of student group A (e-Writing) were at 18.47 and Group B (Traditional Writing Classroom)
was at 18.70. In this study, there were four criterions to evaluate in each writing exercise
including opinion support, grammatical structure, verb, and organization. When each
criterion was considered, it found that the mean scores of opinion support of group A (e-
Writing) were at 6.27 and group B (Traditional Teaching Method) was at 6.50. Second,
the mean scores of the grammatical structure of student group A (e-Writing) were at 2.67
and group B (Traditional Writing Classroom) was at 2.73. Next, the mean scores of the
verb of students group A (e-Writing) were at 3.03 and B (Traditional Teaching Method)
were at 3.13. Finally, the mean scores of the organization of student group A (e-Writing)
were at 6.50 and Group B (Traditional Teaching Method) was at 6.33 respectively.
In conclusion, when the different scores of both groups of students were compared,

it found that the achievement result of students in group A (e-Writing) was lower than
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the students of group B (Traditional Writing Classroom), and there was statistical

significance at the .05 level.

Table 4-6 The Different Level Scores of Exercises No. 3 between Group A and B

Students’ Group N X SD.

Opinion Support (10 Points)

Group A (e-Writing) 30 7.83 1.577
Group B (Traditional Writing Classroom) 30 5.00 .000
Total 60 6.41 .788

Grammatical Structure (5 Points)

Group A (e-Writing) 30 3.57 .898
Group B (Traditional Writing Classroom) 30 3.00 .000
Total 60 3.28 .449

Verb (5 Points)

Group A (e-Writing) 30 3.73 691
Group B (Traditional Writing Classroom) 30 3.00 .000
Total 60 3.36 .345

Organisation (10 Points)

Group A (e-Writing) 30 7.87 1.592
Group B (Traditional Writing Classroom) 30 5.00 .000
Total 60 6.43 .796

Total Average (30 Points)
Group A (e-Writing) 30 23.00 4.379
Group B (Traditional Writing Classroom) 30 16.00 .000

Total 60 19.50 2.189
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Students’ Group N X SD. t Sig

Group A (e-Writing) 30 23.00 | 4.379 | 8.756 | .000**

Group B (Traditional Writing Classroom) 30 16.00 .000

** | evel of statistical significance .001
* Level of statistical significance .05

According to the table 4-6, Exercise No. 3 had 30 points. The total average scores
Of student group A (e-Writing) were at 23.00 and Group B (Traditional Writing Classroom)
was at 16.00 respectively. In this study, there were four criterions to evaluate in each
writing exercise including opinion support, grammatical structure, verb, and organization.
When each criterion was considered, it found that the mean scores of opinion support
of group A (e-Writing) were at 7.83 and group B (Traditional Teaching Method) was at
5.00. Second, the mean scores of the grammatical structure of student group A (e-
Writing) were at 3.57 and group B (Traditional Teaching Method) was at 3.00. Next, the
mean scores of the verb of students group A (e-Writing) were at 3.73 and B (Traditional
Teaching Method) were at 3.00. Finally, the mean scores of the organization of student
group A (e-Writing) were at 7.87 and Group B (Traditional Teaching Method) was at 5.00
respectively. In short, when the different scores of both groups of students were
compared, it found that the achievement result of students in group A (e-Writing) was
higher than the students of group B (Traditional Writing Classroom), and there was

statistical significance at the .001 level.
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Table 4-7 The Different Level Scores of Exercises No. 4 between Group A and B

Students’ Group N X SD.

Opinion Support (10 Points)

Group A (e-Writing) 30 7.37 .890
Group B (Traditional Writing Classroom) 30 7.00 .000
Total 60 7.18 .445

Grammatical Structure (5 Points)

Group A (e-Writing) 30 3.0 .894
Group B (Traditional Writing Classroom) 30 2.00 .000
Total 60 2.70 447

Verb (5 Points)

Group A (e-Writing) 30 3.43 817
Group B (Traditional Writing Classroom) 30 3.00 .000
Total 60 3.21 .408

Organisation (10 Points)

Group A (e-Writing) 30 7.20 997
Group B (Traditional Writing Classroom) 30 6.00 .000
Total 60 6.60 .498

Total Average (30 Points)
Group A (e-Writing) 30 21.40 3.114
Group B (Traditional Writing Classroom) 30 18.00 .000

Total 60 19.70 1.557
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Students’ Group N X SD. t Sig

Group A (e-Writing) 30 21.40 | 3.114 | 5.980 | .000**
Group B (Traditional Writing Classroom) 30 18.00 .000

** | evel of statistical significance .001
* Level of statistical significance .05

Table 4-7 showed that Exercise No. 4 had 30 points. The total average scores Of
student group A (e-Writing) were at 21.40 and Group B (Traditional Writing Classroom)
was at 18.00 respectively. In this study, there were four criterions to evaluate in each
writing exercise including opinion support, srammatical structure, verb, and organization.
When each criterion was considered, it found that the mean scores of opinion support
of group A (e-Writing) were at 7.73 and group B (Traditional Teaching Method) was at
7.00. Second, the mean scores of the grammatical structure of student group A (e-
Writing) were at 3.40 and group B (Traditional Teaching Method) was at 2.00. Next, the
mean scores of the verb of students group A (e-Writing) were at 3.43 and B (Traditional
Teaching Method) were at 3.00. Finally, the mean scores of the organization of student
group A (e-Writing) were at 7.20 and Group B (Traditional Writing Classroom) was at 6.00
respectively. In short, when the different scores of both groups of students were
compared, it found that the achievement result of students in group A (e-Writing) was
higher than the students of group B (Traditional Writing Classroom), and there was

statistical significance at the .001 level.
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Table 4-8 The Different Level Scores of Exercises No. 5 between Group A and B

Students’ Group N X SD.

Opinion Support (10 Points)

Group A (e-Writing) 30 7.40 770
Group B (Traditional Writing Classroom) 30 7.33 .802
Total 60 7.36 .786

Grammatical Structure (5Points)

Group A (e-Writing) 30 3.37 999
Group B (Traditional Writing Classroom) 30 3.33 711
Total 60 3.35 .855

Verb (5 Points)

Group A (e-Writing) 30 3.57 728
Group B (Traditional Writing Classroom) 30 3.53 504
Total 60 3.55 617

Organisation (10 Points)

Group A (e-Writing) 30 7.47 819
Group B (Traditional Writing Classroom) 30 7.30 1.022
Total 60 7.38 920

Total Average (30 Points)
Group A (e-Writing) 30 21.80 2.683
Group B (Traditional Writing Classroom) 30 21.50 2.162

Total 60 21.65 2.422
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Students’ Group N X SD. t Sig
Group A (e-Writing) 30 21.80 | 2.683 | 477 .295
Group B (Traditional Writing Classroom) 30 21.50 | 2.162

** |evel of statistical significance .001
* Level of statistical significance .05

From table 4-8, Exercise No. 5 had 30 points. The total average scores Of student
group A (e-Writing) were at 21.80 and Group B (Traditional Writing Classroom) was at
21.50. In this study, there were four criterions to evaluate in each writing exercise
including opinion support, grammatical structure, verb, and organization. When each
criterion was considered, it found that the mean scores of opinion support of group A (e-
Writing) were at 7.40 and group B (Traditional Writing Classroom) was at 7.33. Second,
the mean scores of the grammatical structure of student group A (e-Writing) were at 3.37
and group B (Traditional Teaching Method) was at 3.33. Next, the mean scores of the
verb of students group A (e-Writing) were at 3.57 and B (Traditional Writing Classroom)
were at 3.53. Finally, the mean scores of the organization of student group A (e-Writing)
were at 7.47 and Group B (Traditional Writing Classroom) was at 7.30 respectively.

In a nutshell, when the different scores of both groups of students were

compared, it found that the achievement result of students in group A (e-Writing) was
higher than the students of group B (Traditional Writing Classroom), and there was not

statistical significance at the .05 level.

Table 4-9 The Different Level Scores of Exercises No. 6 between Group A and B

Students’ Group N X SD.

Opinion Support (10 Points)

Group A (e-Writing) 30 8.00 525
Group B (Traditional Writing Classroom) 30 6.87 937
Total 60 7.43 731

Grammatical Structure (5 Points)
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Students’ Group N X SD.
Group A (e-Writing) 30 3.57 568
Group B (Traditional Writing Classroom) 30 2.93 640
Total 60 3.25 .604

Verb (5 Points)

Group A (e-Writing) 30 3.93 521
Group B (Traditional Writing Classroom) 30 3.30 596
Total 60 3.61 .558

Organisation (10 Point)

Group A (e-Writing) 30 7.90 .845

Group B (Traditional Writing Classroom) 30 6.47 1.042
Total 60 7.18 .943

Total Average (30 Points)

Group A (e-Writing) 30 23.40 1.976

Group B (Traditional Writing Classroom) 30 19.57 2.648

Total 60 21.48 2312

Students’ Group N X SD. t Sig

Group A (e-Writing) 30 23.40 976 | 6.355 144
Group B (Traditional Writing Classroom) 30 19.57 | 2.648

** | evel of statistical significance .001

* Level of statistical significance .05
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From table 4-9, Exercise No. 6 had 30 points. The total average scores 0f student
group A (e-Writing) were at 23.40 and Group B (Traditional Writing Classroom) was at
19.57. In this study, there were four criterions to evaluate in each writing exercise
including opinion support, grammatical structure, verb, and organization. When each
criterion was considered, it found that the mean scores of opinion support of group A
(e-Writing) were at 8.00 and group B (Traditional Writing Classroom) was at 6.87. Second,
the mean scores of the grammatical structure of student group A (e-Writing) were at 3.57
and group B (Traditional Teaching Method) was at 2.93. Next, the mean scores of the
verb of students group A (e-Writing) were at 3.93 and B (Traditional Teaching Method)
were at 3.30. Finally, the mean scores of the organization of student group A (e-Writing)
were at 7.90 and Group B (Traditional Writing Classroom) was at 6.47 respectively. In
summary, when the different scores of both groups of students were compared, it found
that the achievement result of students in group A (e-Writing) was higher than the
students of group B (Traditional Writing Classroom), and there was not statistical

significance at the .05 level.

4.2 Student Satisfaction Toward e-Writing and Traditional Writing Classroom

Research question 2: What are the effects of e-Writing and traditional writing
methods on student satisfaction and motivation?

To answer research question 2, the findings of each group (A and B) were
analyzed from the perception questionnaires which are presented in the first section
and then the coding results from the interview questions of students in each group
(A and B) are presented as the second section. The satisfaction of students in each
group (A and B) toward the instruction of English writing course was measured with the
Likert Scale. Each question measure varied in terms of positive information so that this
was consistent with the definition of variables which needed to be measured. Hence,

the following scale was used to calculate the rating for each question.
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5 = Excellent

4 = Good

3 = Average
2 = Fair

1 = Poor

In addition, the criteria to measure the level of satisfaction and the interpretation
of samples measured 5 levels. The threshold is calculated from the level scores below.

Maximum scores-Minimum scores = 5-1 = 0.80

Number of level 5
Therefore, the criteria of satisfaction and interpretation of samples using
5 levels are as follows:
Average 1.00-1.80 means Poor
Average 1.81-2.60 means Fair
Average 2.61-3.40 means Average
Average 3.41-4.20 means Good
Average 4.21-5.00 means Excellent
4.2.1 Results from Perception Questionnaires
The perception of learners toward the teaching delivery method received was
presented in the first section. In this section, all the findings of the student groups were
presented, followed by a comparison of each group (A and B) of students' satisfaction
and between a pair group of students on the teaching delivery method that they
received, and finally an analysis of variance for the group of students toward student
satisfaction.
2.1.1 Student satisfaction of two groups toward the two teaching delivery

methods
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Table 4-10 Students' satisfaction toward the teaching method (A and B)

Groups of students n X SD

1. Learners are satisfied with the teaching methodology.

A (e-Writing) 30 4.37 490
B (Traditional Writing Classroom) 30 G}y 7] 521
Total 60 4.05 505

2. The teaching methodology is suitable for learning English

Writing.

A (e-Writing) 30 4.57 .504
B (Traditional Writing Classroom) 30 3.64 479
Total 60  4.12 491

3. Learners often learn with their lessons and practice being

responsible.

A (e-Writing) 30 4.27 521
B (Traditional Writing Classroom) 30 3.63 490
Total 60 395 505

4. Learners like to practice writing with their teaching

method.

A) e-Writing) 30  4.30 466
B (Traditional Writing Classroom) 30 3.63 490
Total 60  3.96 478
5. Learners gain more academic knowledge with their

teaching method.

A) e-Writing) 30 4.20 484
B (Traditional Writing Classroom) 30 350 509

Total 60  3.85 496
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Table 4-10 (Continued)

Groups of students n g SD

6. The teaching methods affect the learner’s studly.

A (e-Writing) 30 433 547

B (Traditional Writing Classroom) 30 3.60 .498
Total 60  3.96 522
7. Learners have no limit to study and can study any

time and place.

A (e-Writing) 30 aTr 430
B (Traditional Writing Classroom) 30 1.97 669
Total 60 3.37 549
8. It is convenient for learners to review the lessons

outside the classroom using their teaching media.

A (e-Writing) 30 a.47 507

B (Traditional Writing Classroom) 30 3.13 776
Total 60 3.80 641
9. Using this teaching media allows learners to meet their

learning objectives.

A (e-Writing) 30 a.27 450

B (Traditional Writing Classroom) 30 3.50 .509
Total 60 3.88 479
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10. Learners have the freedom to study from their

teaching method.

A (e-Writing) 30 4.57 .568
B (Traditional Writing Classroom) 30 1.90 662
Total 60 3.23 615

Total average

A (e-Writing) 30 4.41 .496
B (Traditional Writing Classroom) 30 3.22 .560
Total 60 3.81 .528

Table 4-10 presents the comparison of differences between groups of students
toward the level of student satisfaction with their teaching method. This study found
that a group of students toward a level of satisfaction for this course had different mean
scores in each item. The overall level of learners’ satisfaction after they have received
their teaching method was at a "good" satisfaction level, 3.81. The mean scores and
standard deviations of each item were different for each student's group as presented in
the above table. The total average was calculated into the mean and standard
deviation. Therefore, the mean scores of students' satisfaction in the group A (e-Writing)
were at 4.41 and the standard deviation was at .496 whereas the mean scores of
students’ satisfaction in group B (Traditional Writing Classroom) were at 3.22, and the
standard deviation was at .560.

According to the above table, when each list was considered, it found that
students were satisfied with the teaching methodology for learning English writing at
4.12. Second, students were also satisfied because the teaching methods motivate
students to improve writing skills at 4.05. In addition, the teaching methods affect the
students' study, and they were satisfied to practice writing skill at 3.96. Students were

satisfied because the teaching method was suitable for teaching and help them practice



95

being responsible at 3.95. as well. Moreover, they were able to meet their learning
objective via the teaching media that they received at 3.88. The teaching method
helped the students increase academic knowledge and writing skills at 3.85. Students
were also satisfied because they had a convenience to review the lessons outside the
classroom at 3.73, also. Additionally, they were satisfied with the teaching methods
because there was no limit time to study and they were able to study at any time and
place at 3.37. Finally, students were satisfied with their teaching method because they
have freedom with their learning at 3.23.

To sum up, the results from Table 4-10 presented those students in Group A
(e-Writing) were satisfied studying with the e-Writing program more than a traditional
teaching method. The level of students’ satisfaction of Group A (e-Writing) presented
that the students preferred to study and practice their writing skill via e-Writing program

more than to study with traditional writing classroom.



96

4.2.2 Results from the interview question toward student's satisfaction

The semi-structured interview was used to elicit the students’ satisfaction and
suggestions toward the teaching method that they received. Three groups of students
(A and B) were asked questions to give in-depth information. The data were organized
according to three categories that were discovered in the data during data analysis.
Therefore, the following are summaries of the students’ stated reasons for both positive

and negative aspects of the teaching method that they studied in each group.

Table 4-11 The Abbreviation of Each Coding Category

Coding categories Abbreviation
Learning experience CLE
Satisfaction cS
Recommendations CR

“I think this program is quite good for me to practice my reading” (CLE P2, L 1-3

CLE represents

Italics represent the quotation of data the coding categories

extracted from the interview

P2 represents

participant No.2

L1-3 represents

the sentence number

Figure 4-1 The demonstration of specific coding information that emerged in the

data
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According to Figure 4-1, first, the quotation of data (Italics section) was categorized
into the Category of Learning Experience (CLE), and it was extracted from the interview
of participant No. 2 from lines 1 to 3. Therefore, the following was the data report from
each group interview.

Results from group A (e-Writing) interviews

When the participants were asked about their teaching and learning with the
e-Learning program, the category here was "Learning Experience" with four sub-categories
distributed in this category. The participants' perceptions of this category are provided in
Table 4-12 and the details follow.

Category of Learning Experience (CLE)
Table 4-12 Category of Learning Experience (CLE)

Category Sub-Categories

1. Improved English writing skill and realized writing

processes
Learning Experience 2. Importance of applying technology in educational
(CLE) instruction

3. Access whenever convenient
4. Be responsible

5. Promote autonomous learning

1) Improved English writing skill and realized writing processes

After students in group A learned with the e-Writing program, participants
expressed that they benefited from their learning experience and the main thing was
that they were able to improve their writing ability. In addition, they clearly understood

the writing processes.
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“I thought, | gained more knowledge. | could write the paragraph from beginning
level up to a difficult level. | also could write a long paragraph within the time
limitation and follow writing processes in each step. In addition, | knew how to write
each step of the writing process.” (CLE P1, L 2-5).

“In - my view, my writing skills have improved. | could write understand more
details about the writing process in each step; prewriting, drafting, revising, and editing.”
(CLE P1 L13-17).

“After learning with the e-Writing program, my writing ability has improved. | did
not know about the writing process and how to write in each step during before. When |
have learned | know how to write in a paragraph. For instance, | could write prewriting,
make an outline, start to write, and revise my task.” (CLE P2, .14-18).

“According to the e-Writing program, | understood clearly about paragraph
writing. This program assisted me to go further study more than in the classroom. My
writing skill was improved because | had many chances to practice with the program.”
(CLE P4, 3-10).

“After, | finished this program | felt English writing was important for my studies.
This program helped me to improve my writing skill.” (CLE P9, L7-12).

“E-Writing program was useful for me to study because | could review my lessons
by myself without the textbook. Now | know how to make an outline of each paragraph
title and write a good topic sentence, supporting sentences, and concluding sentences.
I could practice each exercise as much as | could.” (CLE P20, L9-18).

“In-my opinion, my writing skill was improved so much because | could learn
from all things in the program. | did not want to ask the teacher when | did not
understand the lesson. There was all the information in the program. | was able to
write each step of the writing process.” (CLE P25, L19-22).

“My English writing skill was developed because this program pushed me to write
many times. That's why my mistakes were decreased. | revised many times before

submission to the teacher.” (CLE P29, L19-25).
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According to the participants’ opinion, their English writing ability was improved.
They felt they were able to write various kinds of paragraphs. They also clearly
understood each writing process. They knew how to write a good paragraph.

2) Importance of applying technology in educational instruction

After finishing this course, the participants expressed their attitudes toward the
importance of educational technology in teaching. Educational technology was a
systematic and organized process of applying modern technology to improve the quality
of education. Classroom layouts were moving away from traditional designs in favor of
flexible zones that support a variety of learning activities within the classroom.
Therefore, preparing for learning and teaching should be considered with the application
of modern educational teaching techniques.

“I would like the other subjects to design the course by using e-Writing such as
Academic listening and speaking, Computer, Literature and Bible, and Mathematics.
I could practice by myself at anywhere and anytime.” (CLE P6, L 29-33).

“Well-designed educational programs were also a good example of how using
technology in the classroom can extend the reach and effectiveness of the teacher in
the classroom. | would like other subjects to design lessons using e-Writing such as
English for academic purposes. It was not enough to study in the classroom. Teachers
should design lessons using e-Writing so that the students could study by themselves.”
(CLE P17, L 28-30).

“I would like other the subjects using e-Writing to design the lessons for the
students to study after class. The technology was an important factor for education
now and it would save papers. This was an updated learning media.” (CLE P18, L 20-
24).

“I thought, it was a good way for students to learn in education 4.0. | would like
other courses such as Thai language and if possible that all subjects should use
technology to support the learning system. Now, the global theme has changed. The
teacher should develop a learning procedure as well.” (CLE P13, L 30-35).
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“The other subjects should use technology to design the course for students to
study and practice. The students could learn by themselves without teacher's directions
at home or any places.” (CLE P14, L 25-31).

“I would like other courses to design the chapter using the e-Writing program
because this course had a lot of information, it was a better way to use the e-Writing
program. | could study after class. It was not boring. When | studied with the textbook,
it lacked motivation.” (CLE P16, L 30-34).

“I liked all subjects that were related to writing skill to use technology like e-
Writing to design the lessons. It was useful for students. The students could study by
themselves. It was good when you did not have any textbook. You could study from an
online program.” (CLE P25, L 21-22).

“My personally, | would like all subjects in my major design the courses using an
e-Writing program. It allowed the students to review and study again after the study in
the classroom.” (CLE P26, L 23-28).

“I would like all subjects to design the lessons using technology. It would be
interesting for students to study. It was a ¢ood way to motivate them to pay more
attention.” (CLE P19, L 22-24).

From this sub-category, the participants claimed that educational technology was
growing in the classroom. The new generation of students came ready to work with
these new technologies, which play an important role in their learning and acquiring
various cognitive pieces of knowledge so that educational technology must be
incorporated into future curricula. The application of educational technology increased
skills and cognitive characteristics with the help of new technology comes to an
explosion of learning and receiving new information. Consequently, teachers have been
using new technological appliances in the classroom.

3) Access whenever convenient

During learning with the e-Writing program, participants expressed that they could

access the program easily. The e-Writing program was simply convenient and accessible
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anytime and anywhere. Today, technology integration makes everything different and
simpler. Students can easily access newspapers, scientific articles, studies, and any other
type of content online. Today, technology integration made everything different and
simpler. Students could easily access any other type of content online.

“My feeling during using the program, | felt comfortable to access the program.
It was very easy to use, clear instructions, and very systematic. | could study and
practice the lessons anytime | want.” (CLE P1, L 12-14).

“I thought e-Writing is a good kind of learning media. | could study using this
program anytime | wanted. It had independence.” (CLE P9, L 14-19).

“I liked this program because | could work whenever and wherever
| preferred. Touch-screen technology and online presentations made the classes more
interactive.” (CLE P12, L 14-16).

“I felt that it is an interesting program and easy to access, and | could review
materials when | wanted and felt very comfortable doing the task at home.” (CLE P18,
L 8-12).

“In my point of view, this proscram was useful for my learning. Online tools and
apps offer a unique setting for students to engage in a group project easily. |
understood exactly how the knowledge was applied in practice. In addition, it has
become pretty easy to get access to relevant information at any time and anywhere.”
(CLE P26, L 12-18).

The participants showed that they could access the program easily. They felt
convenient to study with the program and they could study anywhere and anytime that
they preferred. This allowed them to become an independent learner.

4) Be responsible

Combining new technology appliances with traditional classroom instruction was
one example of how the introduction of new technology could enhance the learning

experience and create new opportunities. The e-Writing program was one of new
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technology media for students to learn, so the participants pointed out that studying
with technology allowed them to have more responsibility.

“Technology helped students be more responsible for their study because they
had to study and produced all exercises by themselves. The teacher did not control
anything. | could practice my writing a lot.” (CLE P7, L 24-29).

“I had to manage the time to study by myself. Everything must be submitted on
time. | studied review, and practice each chapter without the teacher's directions.
Because of these reasons, learning with technology would allow the students to have
more responsibility. | finished my writing exercises on time to keep the good record
points.” (CLE P11, L 27-30).

“I liked to study with this kind of technology because it helped me to be
punctual, and | had more responsibility in my learning.” (CLE P 23, L 22-27).

“This program was useful because the integrating technology into the classroom
was an effective way to connect with students of all learning styles. Therefore,
I thought that my responsibility in this course was important to achieve my learning
goal.” (CLE P 29, L 25-29).

To sum up, this sub-category, using technology in the classroom gave teachers
and other faculty members the opportunity to develop not only their student's digital
citizenship skills but also their English writing skill. Technology transformed the learning
experience. Students had access to an incredible amount of new opportunities. From
learning how to code to learn how to better collaborate across teams and with their
instructors, technology empowered students to be more creative and be more
connected.

5. Promote autonomous learning

Technology has become a primary “globalizing force” that should be considered
as a significant appliance in the education. It could make learning more motivational and

help students get better results. Therefore, the technology could boost learner
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autonomy. From the interview's results, the participants claimed that e-Writing promoted
their learning autonomy.

“In - my perspective, the e-Writing program helped me to study by myself.
Everything was studied by students at anytime and anyplace. | liked student-centered
more than teacher-centered, so learning with technology promoted my autonomous
learning.” (CLE P4, L 20-25).

“It helped me to find all the information in the program. | tried to study by
myself at home. | paid much attention. | had a meditation to produce my writing task.”
(CLE P8, L 22-26).

“I learned by myself when the class finished. e-Writing encouraged me to write a
lot in each exercise. | tried to practice writing in each step including prewriting, drafting,
revising, and editing.” (CLE P10, L 25-29).

“I thought, this program supported my autonomous learning because | had to
study by myself outside the classroom. On one forced me to study, but | learned,
reviewed, and practiced with my pleasure.” (CLE P13, L 28-32).

“Technology affected my learning autonomy. The e-Writing program improved
the motivation to learn and develop learner autonomy. There were various kinds of
paragraphs to write which affect the development of learner autonomy.” (CLE P17, L
30-34).

In short, the idea of using autonomous learning through technology in language
classrooms seemed to be challenging as the participants mentioned. Innovations in
teaching and learning were directly related to new ways and new tools that correspond
to the lifestyle of learners and to those things that attracted and motivated them to
study by themselves.

According to the category of Learning Experience, participants expressed positive
opinions toward studying with the e-Writing program. They enjoy learning with the
e-Writing program. They gained more knowledge. Moreover, their English writing skills

were improved. They were able to produce each exercise and motivated autonomous
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learning. When they used the program, it was very easy and convenient. They could
access the program at any time and place. In addition, the students had responsibility
for their study. The teacher should emphasize to apply technology in the educational
system in order to get more efficiency for teaching and learning.

Category of Satisfaction (CS)

The coming category was "Satisfaction" There are two sub-categories in this
category. The participants' perceptions of this category are provided in Table 4-13.
Table 4-13 Category of Satisfaction (CS)

Category Sub-Categories
Satisfaction 1. The program was useful
(C9S) 2. The program was suitable for learning

1) The program was useful

With the significant amount of technology currently available, the students were
curious as to why this technology, which essentially only allows them to write directly
on the screen, might have this impact. Participants felt toward studying with the
e-Writing program. There was no doubt that all of them believed the program was good
and modern to apply in educational instruction.

“According to the program, | felt it was good for my learning. It was an interesting
program to practice my English writing. | felt ¢ood, and | satisfied with this program.”
(CSPL, L 1-2, 5-6).

“My feeling during using the program, | felt comfortable to access the program.
It was very easy to use, clear instruction, and very systematic.” (CS P3, L 10-14).

“This program was very g¢ood which | have never used before. It was more
interesting and exciting than learning with exercises. | felt this program was very useful
to study. After the course, | felt happy to practice to write each paragraph. It was a
new learning style for me. | enjoyed learning with it.” (CS P6, L 12-16).
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“During my studies, | felt happy. | liked to practice such as writing a paragraph
about describing an interesting place. It made me imagine in the real world. After the
course, this course was good. | enjoyed it because | have never studied these lessons
before. | was motivated by using the program.” (CS P13, L 9-11).

“e-Writing decreased pressure compared to study in the classroom. It was more
fun. | felt relaxed. The program supported student-centered and had more meditation
to study because | had to study by myself. It was free to practice. | would like to study
with technology because the world has changed. Technology motivated the student to
pay more attention to their study.” (CS P25, L 28-34).

“This teaching media helped my writing ability to create a learning atmosphere
because it was very independent to study. | could learn by myself and it made me pay
much attention to my studies. | thought it was a good way for students.” (CS P26, L 22-
26).

“The program was good. | thought my writing skills have improved a lot. | felt
relax because it did not have a time limitation. | studied from the program at every
time that | was available. | spent more time to practice my writing tasks. | did not like
to study in the classroom because, in the class, there was a time restriction. For me,
this program encouraged me to study by myself without a teacher or friend to help. It
was a part of my responsibility. It was free to study.” (CS P19, L 10, 20-23, 24-28).

“The whole image of this course was good and | was developed from using this
teaching media. The e-Writing program provided the students an opportunity to study
and produce the exercises as many times as | wanted. | was activated to produce the
exercise, so | could write with various kinds of the paragraph. It built my learning
atmosphere a lot. | felt free to study and this made me g¢o further for the study.”
(CS P24, L 19-20, 25-29).

“This method was good for me. It was very convenient to study. This program did
not have any pressure. | had a meditation and focus on my study. It taught me how to

become a punctual person and more responsible.” (CS P14, L 6-8, 24-26).
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“From my studies, | thought the teaching was good. The time was very flexible.
I learned a lot from the e-Writing program. | felt relax and learner autonomy would
happen. | felt free to study because it depended on me.” (CS P15, L 1-3, 18-19).

“e-Writing program, it was very easy to access and | studied with program easily
and | enjoyed learning with it. In my opinion, | liked to study by myself. | liked to study
with a modern program. | liked this program because | could work whenever and
wherever | prefer." This course | am happy to study this kind of teaching media.”
(CS P27, L 1-3, 13-16).

“I really liked studying with e-Writing. | gained more knowledge from learning with
this program. It was very suitable for me. | felt that it was an interesting progsram and
easy to access. It was coherent with my learning objective of this course. After the
course, | felt happy because my writing skill was improved.” (CS P, L9 1-3, 8, 11-13).

“I liked to study with the program because | got better skills in writing and
reading as well. After the course, | was pleased. In the past, | was afraid to ask the
teacher when | did not understand. For now, in the e-Writing program, | did not have to
care if anyone blames me. If | did not know the lesson, | tried to find and study by
myself.” (CS P17, L 15-19).

According to the sub-categories mentioned above, this program was very useful
for them to study because it was a new media learning that they have never studied
before. The program was easy to use and there was not any time pressure during their
study. Moreover, this program assisted the students to develop their English writing

skills. It was not as familiar as studying in a regular classroom.

2) The program was suitable for learning

The e-Writing program also known as digital writing has been touted for their
ability to reduce paper waste and for their portability. In this study, the participants in
this group preferred to study with the e-Writing course. They mentioned that this course

or program was suitable for them to study and practice their lessons by themselves.
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“I thought this program was suitable for my education level. The content was
not too difficult, but not too easy. The writing assienments were various types such as
opinion paragraph, descriptive paragraph, and reasoned paragraph.” (CS P1, L 1-6).

“I felt that e-Writing program was interesting which was suitable for learning and
the education level.” (CS P3, L 10-11).

“With regards to study, | thought this program was appropriate for my learning
because it was not too difficult. The contents and writing assicnments were
appropriated together. There were many kinds of paragraphs to write. The exercises
were quite challenging even though some exercises were difficult. | could apply
knowledge in an authentic situation such as write a descriptive interesting place when
I o sightseeing.” (CS P7, L 8-10).

“In - my opinion, this program was suitable including the contents and writing
assignments. The assiecnments were varied for me practice writing. The writing processes
were also very helpful for me to write.” (CS P10, L 4-6).

“e-Writing program was very appropriate. | studied and practice by myself. It
taught me how to be punctual. The program was g¢ood and it was a new teaching
version that | have never studied before.” (CS P14, L 4-8).

“It is proper for second-year students. | paid attention and gained knowledge all
the time that | studied. The more | studied, the more | gain new knowledge. Both
content and all writing assignments were ¢ood. | learned a lot form my writing.” (CS
P16, L 6-9).

“This program was very appropriate for me to learn by myself. As my experience,
this program was very convenient. It was an online course and | could access and
review my study all the time. It was different from studying in the old way that teacher
explained and provided assiecnments in paper format.” (CS P19, L 7-12).

“This program helped me to know how to identify each part of writing processes,

prewriting, drafting, revising, and editing. My English writing skill was improved. After
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I learned from the program, it was better for me. It was very suitable for me.” (CS P24,
L 4-8).

“It was modern to study. This program helped me in terms of writing because
I could practice writing in the program many times. | could review my lessons even
though they have been studied since last time. It was proper for my study.” (CS P19, L
2, 6-10).

From the interview's results, the participants revealed that this program was
modern, interesting, and suitable for their learning. They enjoyed learning with this
program. The contents and writing assignments were moderate and not too difficult for
their educational level.

According to the category of satisfaction, participants expressed positive, and
satisfaction toward the e-Writing program. Participants expressed different satisfaction in
terms of the benefit of this program, the appropriate program for learning, and the
learning atmosphere. During their learning, they felt relaxed because there was no time
limitation to study. They felt free to study both inside and outside the classroom. They
also had meditation as well. In addition, they could share the learning experience with
their peer.

Recommendations (CR)

Aiming at the recommendations in the teaching method with an e-Writing
program, participants also provided constructive suggestions based on the development
of this program. For example, add more kinds of writing assignments, and design for
another subject. Therefore, the following Category of Recommendations with two
sub-categories was presented. The participants' perceptions related to this category are

presented in Table 4-14.
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Table 4-14 Category of Recommendations (CR)

Category Sub-Categories

1. Adding more contents, and writing assignments
Recommendations 2. Designing for another online courses using
(CR) technology

3. Adding more video clip and sound

1) Adding more contents and writing assignments

e-Writing could boost students’ motivation for writing and helped them learn to
adapt writing for different audiences, tasks, purposes, and disciplines. The participants in
this study provided some recommendations and comments for developing the course
concerning designing e-Writing course. The participants suggested the information in the
program, the content in the program, and the assignments for them to practice, also.

“I would like the teacher to provide more contents and writing tasks. | would like
to practice more than six assicnments. | would like to write many kinds of paragraphs.
| enjoy learning with it.” (CR P3, L 30-32).

“From this program, | thought it was a good program for learning. Anyway, there
should be added more writing assignments and pictures. In addition, there should be
more sample of a good paragraph and a poor paragraph.” (CR P7, L 33-36).

“I would like the teacher to provide a guideline before starting writing. Therefore,
it decreased the students confuse. Moreover, in the program, the teacher should add
more interesting layout such as pictures” (CR P9, L 39-41).

“I would like to add more sentence patterns and grammatical structures into the
program. | will study all four skills of English not only writing skill.” (CR P11, L 37-39).

“I recommended that in the program should provide video call between teacher
and student. Therefore, the students could chat with the teacher when they face the

questions during their study.” (CR P15, L 35-37).
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“I wanted the teacher to add more contents in class before study with the e-
Writing program. Sometimes, | did not understand in some lessons. If there was an
explanation in class, | would get to the point easily during the study with the e-Writing
program.” (CR P17, L 29-31).

“In the program, the teacher should add more pictures and colors. It looked
more interesting to studly.” (CR P27, L 31-32).

“I suggested that in the program should have more functional menus for clicking
sending exercise not upload. It should have games for relaxing when | was studying.”
(CR P29, L 30-32).

According to this sub-category, the participants wanted the researcher to add
more details and contents which included writing assignments. They wanted to practice
with a variety of paragraph in different levels of difficulty. In addition, they
recommended that the program should provide video calls between the teacher and
the student. Hence, the students could chat with the teacher when they had questions.
The program should have more pictures and games and provide guidelines before
learning as well.

2) Designing for another online course using technology

When asking the participants, they claimed that learning with e-Writing course
benefited for them. However, they would like other subjects or courses design the
course using a technological application or online course for them to study and practice
as in education 4.0.

“I would like other subjects to be designed using technology such as English for
Business and linguistic course. It is not enough to only study within the classroom. The
teacher should desien the lesson using electronic devices so that the students could
study by themselves.” (CR P2, L 26-29).

“General education subjects should offer electronic Learning program to design
the course. It was more interesting than studying with paper in the classroom.” (CR P4,

L 23-24).
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“I would like other courses such as Thai language and it is possible that all
subjects should use technology to support in the learning system. Now, the global
theme has changed. The teacher should develop a learning procedure as well.” (CR P6,
L 33-36).

“I would like other courses to design the chapter using a technological program
such as English for Business. Because this course had a lot of information, it was a
better way to use e-Learning program. | could study after class. It was not boring. When
| studied with the textbook, it lacked motivation.” (CR P8, L 32-37).

“I like all subjects that are related to writing skill should use technology to design
the lessons. It was useful for students. | wanted the teacher to add more detail in class
before study with the program.” (CR P11, L 22-24).

“It was more benefits learning with technology than learning with the traditional
way.” (CR P22, L 33-34).

“I thought technology was necessary for education, so the teacher should use it
to design the course, for example, subjects in my major. | would like the teacher to
provide a lot of writing assignments to let me study and practice.” (CR P24, L 30-33).

In the participants' opinion, they would like for all subjects to design the learning
material using technology or e-Learning program. Due to this program, they could learn
as much as they wanted and they could practice their lessons without time limitation.
This program was quite challenging and motivating for all learmers to learn rather than
learning with regular classroom. Based on the suggestions of an e-Writing program,
participants illustrated and suggested for further development such as in terms of
contents that should have more details and contents with writing assignments. The
participants emphasized using technology to support their learning because it would
motivate and develop their learning.

In conclusion, the participants in Group A (e-Writing) had positive attitudes toward
their teaching method that they received. They personally thought that e-Writing was

the better choice because of the flexibility in schedule and the comfort and
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convenience of learning from home. An implication of this study was the possibility that

the teacher should apply technology to make the students' writing skills develop.

Results from group B (Traditional Writing Classroom) interview

This category is “Learning Experience” when the participants were asked about
their teaching and learning with traditional teaching methods. Two sub-categories are
distributed in this category. The participants' perception related to this category was
provided in Table 4-15 and details follow.
Table 4-15 Category of Learning Experience (CLE)

Category Sub-Categories
Learning Experience 1. English writing skills have hardly improved
(CLE) 2. Get little knowledge and learning experience from
this course

1) English writing skills have hardly improved

Many students with learning problems were frustrated in their attempts at written
expression because of difficulty with the mechanical aspects of writing. Problems with
spelling, punctuation, and handwriting might draw attention away from the writer's focus
on ideas. In this study, the participants in group B expressed that their learning
experience in regard to English writing skill was rarely improved from this course.

“Learning from this course, my English writing skill was a little bit improved.” (CLE
P6, L 19-22).

“It still helped my writing skill, but not too much. | expected from this course
that | might gain more learning experiences more than that.” (CLE P7, L 18-20).

“It helped a little bit in my learning. | expected that | might get more than that.
I hoped | studied with several activities not only in the textbook.” (CLE P8, L 17-19).
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“It assisted my English writing skill. | had to focus on the black letters in the text.
I could not imagine anything. There is no anything that encouraged me to learn.” (CLE
P9, L 14-17).

“It still helped my writing skill improvement, but | expected that | will obtain
more than that.” (CLE P11, L 25-26).

“It helped a little bit of my learning. | expected if | studied with an online
program, it might be better. | did not like to sit and write because | had no idea to write
and made an outline. This made me feel sleepy in class.” (CLE P14, L 6-8, 9-10).

“It did not help me to learn. | sometimes got the knowledge, but not too much.
| felt so bored to sit and study within the classroom and write at the same time and
place. | could not find any new knowledge without the textbook.” (CLE P19, L 3, 7-9).

“Traditional teaching method was an old way for students to learn. It helped a
little bit improvement of my learning. My writing has not improved so much.” (CLE P15,
L 2-3, 11).

According to this sub-category, the participants showed that learning with the
traditional teaching delivery method might not help them to develop their learning
experience especially English writing skills. They intended to gain more knowledge, but
they studied with the textbook and they had to sit and learn in the classroom. They had
no idea to create their writing tasks or assisnments.

2) Get little knowledge and learning experience from this course

The participants in group B pointed out that the traditional teaching delivery
method that they received provided them little learning knowledge after finishing the
course.

“I felt that | could not get enough learning experience and knowledge. | studied in
the textbook only not outside the classroom. After the course, | was not pleased with
the teaching procedure. It was very difficult for a student to sit for a long time and listen
to a teacher. Indeed, | could not produce my writing task within the specified time.”

(CLE P5, L 15-19).
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“Learning with textbooks provided organized units of work. Textbooks were a
detailed sequence of the teacher’s instruction that told me what to do and when to
do it. There were no surprises like learning with an online course. It still helped in my
learning, but not much. | hoped this course | had to gain more learning experiences that
| expected.” (CLE P8, L 14-17).

“It did not help my English writing skill and | got less knowledge than that.

As | mentioned on some questions, there was no motivation to study.” (CLE P13, L 17-
19).

“After the course, | have not received much knowledge for this course.

I didn't mean that the teacher was not good. | mentioned on the teaching media only.
I could not create my own learning atmosphere” (CLE P11, L 19-21).

“At first, | hoped | could get much learning experiences from this course. Indeed,
my writing skill was not improved so much.” (CLE P19, L 20-21).

“It assisted me in my learning, but not too much. After the course, | obtained
knowledge from your teaching, but it was not long-term. | did not like it.” (CLE P23,
L 22-24).

“An online course or program. When | finished the course, | was able to access
the program and review the lessons. This did not make me forget. | sometimes got the
knowledge, but sometimes not.” (CLE P27, L 4-6, 16-22).

“I sometimes got the knowledge, but not too much.” (CLE P22, | 14).

"Traditional teaching method was an old way for students to learn. It helped
a little bit of my learning.” (CLE P24, L 20-23).

From this interview’s results, the participants did not obtain much knowledge in
their study because they studied within the textbook in the classroom. They felt bored
and sometimes they forgot the lessons because they were not able to review their
lessons. It did not like learning with an online course. The participants expected that

they could obtain more learning experience, but they did not.
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According to these two sub-categories, the participants’ attitudes toward their
teaching method were not satisfied. They expressed negatively with the traditional
teaching method. First, they claimed that their English writing skill was less improved.
The participants would like to get more learning experience from this course, indeed.
Then the participants expressed that they got less knowledge for learning in this course.
Finally, this teaching method did not provide the participants with a learning experience
and atmosphere.

Category of Satisfaction (CS)

The next category is “Satisfaction” There are two sub-categories in this category.
The participants’ perception related to this category was provided in Table 4-16.

Table 4-16 Category of Satisfaction (CS)

Category Sub-Categories

1. Dissatisfaction with traditional teaching method
Satisfaction
2. Not appropriate for learning and teaching with
(CS)
traditional writing classroom

1) Dissatisfaction with the traditional writing classroom

According to this category of satisfaction, the participants in group B, showed that
they felt disappointed to study with this teaching delivery method for many reasons.

“I thought, the lecture method involved the teacher doing all the talking with
little or no input from the students. This was problematic because the student took on
a passive role, which could hinder learning. Students needed to be active learners to
keep the brain working and integrating new information. | did not like to study with this
teaching method.” (CS P7, L 3-6).

“After this course, | felt Okay with my teacher. However, | was not satisfied with
teaching media that | received.” (CS P8, L 6-7).

“For me, | did not like to study with paper. | liked to study online courses.

| could study at my own organization. | liked to click on my computer with colorful of
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pictures and have sound. | did not like learning with paper-based form.” (CS P10, L 10-
12).

“For teaching with the traditional method, | felt bored because | had to sit and
learn with paper in class. Nevertheless, learning with the online course was more
interesting and it was not boring. | opened my world widely.” (CS P14, L 10-14).

“I did not like to study with paper-based form. It was not convenient. | did not
have any independence. | could study within the classroom.” (CS1 P17, L 11-14).

“For teaching with traditional method was so boring for all. | liked to study with
technological media more than sat in and read in the paper. For me, Thai students
might sleep in class while they were writing. If they wrote the text with a monitor or
mobile, it made them feel awake all the time.” (CS P19, L 11-15).

“In my opinion, learning with paper-based form was out of date. | felt bored to
sit and learn within the classroom. | came to class and write with paper. It was not
interesting. | could imagine so much on the given topic assiognment” (CS P21, L 11, 13-
14).

“I felt so annoyed to study within the classroom only. | liked to study at every
place or at the time that | was available. After course, | was not satisfied to study with
paper-based form. | expected that | might study with technology such as e-Learning,
video, mobile learning, and so on.” (CS P23, L 14-17).

From the participants’ perspective toward traditional teaching method, they felt
dissatisfaction because the traditional teaching delivery method was an old teaching
style for them. It focused on the teacher in the classroom, and the participants had to
sit, study, and follow the teacher’s direction. In addition, this teaching delivery method
did provide them to create their own learning environment.

2) Not appropriate for learning and teaching with the traditional writing
classroom

When interviewing the participants, they expressed that the teaching delivery

method that they received was not suitable for learning and teaching. It might have
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been good in the past time, but at the present, they claimed that it was an old teaching
style.

“This teaching method did not help my learning because there was no
motivation comparing to learn with e-Writing or e-Learning program, in my opinion.
I have studied with e-Learning before. It was more interesting than paper-based form.
It was not suitable to teach students at this level.” (CS P3, L 5-9).

“It might be appropriate for some students, but not for me. This was a problem
because the student took on a passive role. The teacher must make sure to involve the
students by asking the students questions and encouraging participation, so they
learned the lessons or using an online course to support in the learning.” (CS P9, L 7-9).

“Nowadays, the world has changed and everything could be learned from
outside the textbook and classroom. The Internet was the main factor to support an
educational system. It was very easy to learn. In my opinion, it was suitable less than
the online course program. This learning media, | did not like because it was paper-
based form. It was narrower than e-Learning program.” (CS P10, L 6-9).

“For me, | did not think it was appropriate. | gave myself as an example.
Learning in the classroom, sometimes | had a personal leave, so | could not come to
study in class. It made me miss the lesson that | could not do it again. For e-Writing
program or online course, even if | was absent, | was able to study at home after class.
I won't miss the content or lesson. | could access the program and study as my need.”
(CSP17,L 11-17).

“It was not a new thing to study within the classroom. It was not appropriate
because, in university level, | thought there should have an online course or e-Learning
program to study instead of chalk and talk. | felt bored to sit and learn within the
classroom.” (CS P14, L 12-15).

“It was not suitable because of the world changing, so in educational instruction
should change as well; the world of modern things. | felt so annoyed to study in the

classroom.” (CS P27, L 15-17).
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From the participants’ point of view, the traditional teaching method might not be
suitable for them because they took a passive role in their learning. Everything in the
classroom was followed by the teacher. In addition, they stated that undergraduate
students should study with an online course instead of chalk and talk and follow the
teacher's direction.

From the participants’ expression, this teaching method might be uninteresting for
learning. The participants expressed their attitude toward this teaching method that they

were not satisfied with it. This teaching method might not be suitable for their learning.

Category of Recommendations (CR)

Focusing on the recommendations in the traditional writing classroom, participants
also provided their suggestions based on the development of the teaching method.
They recommended the teachers improve the teaching media. For example, apply
technology in educational instruction and design for another subject using technology.
Therefore, the following Category of Recommendations with two sub-categories was
presented.

The participants' perception related to this category was presented in table 4-17.

Table 4-17 Category of Recommendations (CR)

Category Sub-categories

1. Applying technology in educational instruction
Recommendations
2. Designing for other online courses using
(CR)
technological appliances

1) Applying technology in educational instruction
From this category of suggestion, the participants gave some suggestions that they
would like a teacher to apply technology in teaching and learning. They would like

teacher change teaching delivery method, also.
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“Traditional teaching method was an old way to teach. Nowadays, technology in
education was better than teaching with paper. Learning with online course had more
vision and see the worldwide. | suggested that you should change your teaching
method for the new generation. It might make more senses.” (CR P3, L 11-13, 36-37).

“This course should use technological devices to support in the instruction.
| preferred to study with e-Learning program more than the traditional one.” (CR P6,

L 39-40).

“I thought, if it was possible, teachers should apply technology in learning
procedure. The students won't feel bored.” (CR P8, L 27-28).

“For me, | liked to learn with technology such as online course more than
learning with chalk and talk. | was born in generation Y and | liked modern technology.
Technology in education 4.0 illustrated and reacted to me. | imagined and saw the real
world more than learning within the classroom. If it was possible, you should change
your teaching method to become an online program. It benefited all students.” (CR P9,
L 11-15, 181-9, 37-38).

“I would like to study with technological teachings such as e-Learning, mobile
learning, and online learning. These were teaching medium that | preferred to study
and these could entertain and encourage the students. | would like this course to
adjust the instruction. Please use technology to teach the students so that all the
students would not worry about time limitation.” (CR P16, L 26-32).

“Technology in education 4.0 played an important role for our study now. In my
point of view, technology in education has more benefits than the traditional one. The
teacher should be considered before preparing the course. If it was possible, next
semester,

“I expected that this course would change the teaching style. It would be
effective for students.” (CR P22, L 35-37).

“Sure, teachers should use technology to support in his/ her instruction. | thought

an online course might be better for students. It was not a complicated program to use.
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| suggested you change your teaching method. This method was out of date for
nowadays. ”(CR P13, L 19-23).

According to this sub-category, the participants emphasized technology in
education 4.0 because it played an important role in their study now. Technology in
education 4.0 illustrated and reacted to them. They could imagine and see the
authentic world more than learning within the classroom, also. The teacher should use
technology to support the instruction.

2) Designing for other online courses using technological appliances

When asking the participants, they suggested that the teacher should design and
prepare the course using technology and electronic course not only the English course
but also other courses as well.

“At present, | wanted to change my learning style If it was possible that some
teachers provided lesson using technological education. | would like to study with it.
Maybe it was better than a traditional teaching method. It was not boring.” (CR P2,
L 25-28).

“I would like this course design the lessons using technology such as e-Learning.
Newer learning methods involve hands-on learning, where students could manipulate
objects as well as work in groups to learn the lesson's objectives in a stimulating way.
It might be better.” (CR P7, L 25-30).

“All subjects should be provided by using technology in education. It was a good
way to motivate the students to learn not only me but also all students. There was an
inspiration to learn, so the students could achieve their learning goal.” (CR P10, L 29-
33).

“I would like to study with technological teachings such as e-Writing, mobile
learning, and online courses. These were teaching medium that | preferred to study,

and these could entertain and encourage the students.” (CR P18, L 26-32).



121

“Yes, | would like all courses designed with technology application, the teacher
should change his / her teaching style. The trends now focused on technology, not
chalk and whiteboard anymore.” (CR P24, L 28-32).

From these two sub-categories mentioned above, the participants expressed their
perspective concerning the importance of applying technology to support the
educational process at all educational levels. However, a few participants in Group B
(Traditional Teaching Method) had a positive attitude toward this teaching method
because they liked this teaching style and it helped in their learning. The following data
reports were the participants’ opinion.

“Learning with paper-based form was better than learning with online.

“I could note down some details in the paper. | was lazy because | study in class
only. After class, | did not want to study anymore. This learning style was proper for
students. Learning with paper could practice students. However, learning with
technology, students could review and do exercises many times. These were the
differences.” (P2, L 1-2, 9-12).

“I think learning with paper-based form was better than learning with e-Writing
because | was able to take note in that paper, and | could open my own textbook to
read, not click on the page. Chalk and Talk method focused on the teacher, so | had to
follow the teacher. It made me concentrate on the point.” (P4, L 1-6).

To conclude, most participants emphasized the technology. They would like the
teacher to apply technology in his/her instruction because today's technology enabled
the participants to learn at their own pace. In addition, technology occupied an
important place within their lives. By integrating technology into the classroom, teachers
should change the way they taught (lectures three or six hours a day) and provide
students with the tools that will take them into the modern world. Moreover, the
participant suggested that teacher should revise this teaching method and next time
should design the course using technology or e-Learning. These were data report from

interview students that they expressed their attitude toward the teaching media.
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The results from the interview questions of the two student's groups (A and B)
showed a different perspective. There were three categories for each group including the
category of the learning experience, the category of satisfaction, and the category of
recommendations. In this section, each category of each group would be concluded.
Firstly the category of the learning experience of group A, the participants expressed
both similar opinions. They stated the same point of view in terms of their learning
experience including improving English reading skill and applying technology in
educational instruction. Furthermore, students in group A also expressed their opinions
toward their teaching delivery method in terms of realizing writing processes and
providing the convenience to access the lessons. These could be seen that both
students groups A stated the points toward their teaching delivery method. This teaching
delivery method assisted them to improve their learning especially English writing skill,
but the participants preferred to study with e-Writing more than a traditional writing
classroom. For the category of the learning experience of group B, they stated negatively
because their English writing was improved not too much, they gained less knowledge
after finishing the course, and they mentioned that teacher center. The participants
might not be interested in studying with it.

Secondly, the category of satisfaction of group A and B were not quite similar. The
participants were satisfied with their teaching delivery method in terms of the
appropriate program for learning and relaxed learning atmosphere. In addition, the
participants of group A satisfied with the e-Writing program because the program was
useful. In contrast, the participants of group B did not satisfy with their own teaching
delivery method. They stated that they had dissatisfaction with traditional writing
classroom, it was not appropriate for learning. They would like to study with technology
and teacher should design the course with an online course.

Finally, the category of recommendations of each student group (A and B) was different
because the participants in each group expressed their different opinions. The

participants from group A suggested the point that in the e-Writing program, the teacher
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should add more detail, content, and writing assisnments and design for another
subject, and provide e-Learning or online course for them to study whereas, the
participants from group B stated that one point that different from other. They
suggested that the teacher should change the teaching delivery method instead of the

traditional one.

4.3 Student autonomous learning after receiving two different kinds of
teaching methods

Research question 3: How do the two different teaching methods promote

autonomous learning?

To answer research question 3, the findings of each group (A and B) were
analyzed from the perception questionnaires which would be presented in the first
section and then the coding results from interview questions of students in each group
(A and B) would be presented as the second section. The autonomous learning of
students in each group (A and B) toward the instruction of English writing course was
measured with the Likert Scale. Each question measure variable in terms of positive
information so that this was consistent with the definition of variables which needed to
be measured. Hence, to calculate the rating for each question has the following rate.

5 = Excellent

4 = Good

3 = Average
2 = Fair

1 = Poor

In addition, the criteria to measure the level of satisfaction and the interpretation
of samples will measure 5 levels. The threshold is calculated from the level scores

below.

Maximum scores-Minimum scores = 5-1 = 0.80

Number of Level 5
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Therefore, the criteria of satisfaction and interpretation of sample using 5 levels as

the following:
Average 1.00-1.80 means Poor
Average 1.81-2.60 means Fair
Average 2.61-3.40 means Average
Average 3.41-4.20 means Good

Average 4.21-5.00 means Excellent

4.3.1 Results from perception questionnaires

The perception of learners toward the teaching delivery method received was

presented in five items. In this section, all the findings of the student groups are

presented in each group (A and B) of students' autonomous learning.

The students’ autonomous learning of two groups toward the two teaching

delivery methods

Table 4-18 The students’ autonomous learning toward the teaching method

(A and B)
Groups of students n X SD

1. The teaching methods create an autonomous learning
atmosphere.
A (e-Writing) 30 4.53 0.507
B (Traditional Teaching Method) 30 1.93 0.583
Total 60 3.23 0.545
2. Learners are happy and have fun in their learning.

A (e-Writing) 30 4.43 0.504
B (Traditional Teaching Method) 30 2.37 0.615
Tota 60 3.40 0.559
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Groups of students n X SD
3. Learners enjoy learning with the teaching media.
A (e-Writing) 30 4%z 0.490
B (Traditional Teaching Method) 30 2.57 0.504

Total 60 3.47 0.497

4. The teaching methods are suitable for student-center
e-writing.
A (e-Writing) 30 4.40 0.498
B (Traditional Teaching Method) 30 2.40 0.498
Total 60 3.40 0.498
5. The teaching methods motivate students to improve
writing skills.
A (e-Writing) 30 4.43 0.504
B (Traditional Teaching Method) 30 2.30 0.407
Total 60 3.81 0.455
Total average
A (e-Writing) 30 4.43 0.500
B (Traditional Teaching Method) 30 2.49 0.521
Total 60 3.46 0.510
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Table 4-18 presents the students’ autonomous learning of two groups toward the
two teaching delivery methods was at “good” level, 3.46. The students have developed
autonomous learning during their learning in this course. In addition, the students were
able to study by themselves without the teacher’s direction. When each list was
considered, it found that the teaching methods motivate students to improve writing
skills at 3.81 followed by enjoying learning with the teaching media that they received at
3.82. In addition, students are happy in their learning, and the teaching methods are
suitable for student-center e-writing at 3.40. For using this teaching media would allow
learners to create their autonomous learning atmosphere at 3.23 respectively.

In the beginning, the finding from Table 4-18 shows that students in Group A
(e-Writing) have developed more autonomous learning than students in Group B
(Traditional Teaching Method). The mean scores of students' autonomous learning in
Group A (e-Learning) was at 4.43, Group B (Traditional teaching) was at 2.49. The
students in Group A (e-Writing) had autonomous learning with their teaching method
because this teaching media was able to motivate them to improve their English writing
skill. The students were able to study by themselves without a teacher's direction
outside the classroom. They liked to practice their writing skill from the e-Writing
program and they could study and review their lessons at any time and place without
time limitation.

Moreover, this teaching method created an autonomous learning atmosphere and
they were happy and had fun in their learning. The students became student-centered
learning, gained more academic knowledge from with their teaching method, and this
teaching method affected on their study. In contrast, students in Group B (Traditional
Teaching Method) might not be happy with their teaching method because they could

not create their own learning atmosphere. They have a time limitation to study and



127

review their lessons. Student-Centered learning might not be used in their learning. In
conclusion, the students’ autonomous learning toward the teaching delivery methods
was different. Students in Group A (e-Writing) used autonomous learning more than

students in Group B (Traditional teaching).

4.3.2 Results from the interview question toward student’s autonomous

learning

The semi-structured interview was used to elicit the students’ satisfaction and
suggestions toward the teaching method that they received. Three groups of students (A
and B) were asked questions to give in-depth information. The data were organized
according to three categories that were discovered in the data during data analysis.
Results from group A (e-Writing) interviews

When asked the participants about their teaching and learning with the e-Writing
program, the category here was "Learning experience." two sub-categories were
distributed in this category. The participants' perception related to this category was
provided in Table 4-19 and details follow.
Table 4-19 Category of Learning Experience (CLE)

Category Sub-Categories

1. To promote student-centered learning and
Learning Experience autonomous learning
(CLE) 2. Learners practice their responsibility, punctuality,

honest, and motivation

1) To promote student-centered learning and autonomous learning
Innovations in teaching and learning are directly related to new ways and new
appliances that correspond to the lifestyle of learners and to those things that attract

and motivate them. Language teachers have a tradition of integrating new techniques
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into teaching. Therefore, the idea of using autonomous learning through technology in
language classrooms seems to be challenging. According to studying with the e-Writing
program, participants expressed that this program promotes student-centered learning
and autonomous learning. In addition, studying with e-Writing made the participants
focus on themselves and study by themselves without any pressure.

“This program assisted me to learn by myself. | learned by myself both in class
and at home. | could study by myself and develop autonomous learning. It was my
part of the responsibility to manage the time to study. It would focus on the students
and content.” (CLE P1, L 20-24).

“It promoted student-center and promotes autonomous learning.” (CLE P3 L 20-
21).

“It focused on student center and felt free to access the program and practice.
It also promoted students' responsibility.” (CLE P6, L 21-23).

“The program supported student-centered and had more meditation to study
because | had to study by myself. It was free to practice.” (CLE P7, L 23-25).

“I had to study the lessons by myself. It becomes student-centered learning and
autonomous learning because | managed the time to study personally, and it was my
duty. | thought it was a ¢ood way for students.” (CLE P11, L 24-27).

“This kind of teaching media promoted student-centered and autonomous
learning so much. For me, this program encouraged me to study by myself without a
teacher or friend to help. It was a part of my responsibility. It was free to study.” (CLE
P23, L 24-28).

“Definitely! Student-centered learning always happens. | felt free to study and
became autonomous learning. | accessed the program very often because the score
was the main factor to motivate me to get.” (CLE P19, L 28-30).

From the participants’ expression, this program promoted learners to become
student-centered learning because they learned from this program by themselves

anywhere and anytime as they wanted. The students got an opportunity to learn a
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language collaboratively. They were more enthusiastic about learning, and they become
autonomous learners. In addition, autonomous learning would happen and the students

were aware of their own learning both inside the classroom and outside the classroom.

2) Learners practice their responsibility, punctuality, honesty, and motivation
Discussing the participants’ expression of an e-Writing program, they expressed that this
program assisted them to have responsibility, punctuality, and be honest.

“It practiced me, to be honest, and responsible. No one could cheat the scores
after the lesson. | had to force myself to study after the class at home every day.” (CLE
P4, L 25-28).

“I studied and practiced by myself. It taught me how to be punctual. After the
course, | thought | had more punctuality, responsibility, and active to pay attention
during my study.” (CLE P5, L 19-23).

“For me, this program encouraged me to study by myself without a teacher or
friend to help. It was a part of my responsibility. It was free to study.” (CLE P7, L 25-28).

“This program did not have any pressure. | had a meditation and focus on my
study. It taught me how to become the punctual person and more responsibility.

In addition, | accessed the program very often because the score was the main factor
to motivate me.” (CLE P12, L 24-26).

From this program, the participants expressed that they had more responsibility
punctuality, honest, and motivation because they had to force themselves to study
both at university and home after classes. They had to access their lesson on time. In
addition, they could not cheat the lessons and exercises and they have a meditation to
focus on their study. The participants felt free to study and they could organize their
lessons by themselves. e-Writing program or studying with this teaching delivery method
practice the participants had to become student-centered because the participants had
to control themselves in their leaming and they could create their own learning

environment without teacher framework.
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Category of Satisfaction (CS)

The coming category was “Satisfaction” There was one sub-category in this
category. The participants’ perception related to this category was provided in Table
4.20.

Table 4-20 Category of Satisfaction (CS)

Category Sub-Categories

Satisfaction (CS) 1. Learning atmosphere was fun and relaxed

1) Learning atmosphere was fun and relaxed

Creating a positive classroom was not that difficult, but the rewards are immense
and far-reaching. A positive classroom environment yielded positive students who were
motivated to learn. In this interview section, when asking participants about the leamning
atmosphere or learning environment, they definitely claimed that the learning
environment or learning atmosphere of an e-Writing program was funny, relax, and not
stressful.

“Sure, the learning atmosphere in this course was relaxed. | did not feel stress.
After the course, | felt funny to practice my own writing.” (CS P3, L 10-13).

“My overall feeling was that there was a good learning atmosphere. It was
difficult for learning. | thought | could recall the text in long-term memory.” (CS P5,
L 14.16).

“During my study, | felt relaxed. The program supported student-centered and
made me more meditation to study because | had to study by myself. It was free to
practice in my writing tasks.” (CS P9, L 7-9).

“E-Writing program provided the student's opportunity to study and produce the
exercises as many times as | wanted. | was activated to produce the exercise, so | could
get the highest score in each lesson. It built my learning atmosphere a lot. | felt free to

study and this made me go further for my study.” (CS P11, L 17-20).



131

“I felt relax and learner autonomy will happen. | felt free to study because it
depended on me.” (CS P16, L 18-19).

“e-Writing program provided me to create a learning atmosphere. | liked to study
and practice alone at home without my peer. | have to be active all the time.”
(CS P15, L 20-23).

‘I had not a tension during using this program. | felt relax. | activated myself all
the time. | focused on me, not the teacher.” (CS P19, L 22-25).

According to this sub-category, the e-Writing program provided the students the
opportunity to study and produce the exercises at any time and place. The participants
were able to create their own learning atmosphere or learning environment without any
pressure. They also felt relaxed and could access the program to study many times.
Hence, they reviewed their lessons and became autonomous learning. In addition, they
were able to study by themselves and become autonomous learners. They enjoyed
learning with the program and created their learning atmosphere, also.

From the category of the learning experience and the category of satisfaction of
Group A students, the participants were pleased to study with the e-Writing delivery
teaching method. The e-Writing program was one of the teaching media which
supported student-centered and allowed them to become autonomous learning. In
addition, the participants practiced their learning behavior to respond to their own
learning. This activated and motivated them to study with their own learning
atmosphere. The e-Writing program was a teaching media which allowed the students to
practice their learning without pressure. They felt relax and funny during their learning
and producing their assignments.

Results from group B (Traditional Teaching Method) interview
The category “Satisfaction” asked the participants about their teaching and learning with
the traditional teaching method. A sub-category was distributed in this category. The
participants' perception related to this category was provided in Table 4-21 and details

follow.
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Category of Satisfaction (CS)
The coming category was “Satisfaction” There were two sub-categories in this category.

The participants’ perception related to this category was provided in Table 4-21.

Table 4-21 Category of Satisfaction (CS)

Category Sub-Categories

1. Learning atmosphere was barely created
Satisfaction
2. lLack of independence, motivation and
(CS)
autonomous learning

1) Learning atmosphere was barely created

It was really important for teachers to create a positive and engaging classroom
atmosphere. An important part of creating your classroom atmosphere was to make
your students feel like you wanted them to be there. According to the category of
satisfaction, the participants insisted that in their classroom, they could not create a
learning atmosphere.

“The learning atmosphere in this course made me feel lazy to practice. It was so
boring because | had to sit and write with the time set.” (CS P5, L 29-30).

“I did not feel stress, but this way did not create a learning atmosphere for me.
This course focused on teacher plans.” (CS P7, L 29-31).

“Teacher-created learning atmosphere for me not students.” (CS P8, L 21).

“I did not create a learning atmosphere. | sat and learned in the classroom.
There was a restriction on the time.” (CS P9, L 28-30).

“Nol! it did not build a learning atmosphere. | followed the course principle. | had

no idea to share what | needed.” (CS P11, L 27-29).
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“It did not motivate me or create a learning atmosphere. As | mentioned above,
| felt sleepy all the time while | practiced reading the passage.” (CS P17, L 27-30).

From this sub-category, the participants expressed negatively with the teaching
delivery method because they could not build their own learning atmosphere and
environment. This made them feel lazy and less motivated. It was not able to get their
interest to pay attention to study.

2) Lack of Independence, Motivation and Autonomous Learning

When interviewing the participants, they pointed out that the traditional teaching
delivery method did not provide them with independence, motivation, and learner
autonomy.

“In classroom teaching, | felt that | had time restrictions of my studies.

I was not able to find information outside the class. It was like | was in only one circle
followed by the teacher’s direction. | did not think that this teaching method would
promote student-centered and autonomous learning. Everything in the classroom
managed by the teacher, not students.” (CS P16, L 26-30).

“In a classroom lecture, the teacher talked about one subject for a set amount
of time. Everything was handled by the teacher, not the students. Therefore, at this
point, it was not student-centered or with autonomous learning.” (CS P20, L 31-33).

“This course focuses on the teacher’s plans. The main problem was that the
lecture method tended to foster passiveness and dependence on the instructor, not a
student. This teaching method in this course did not promote student-centered.”
(CS P27, L 26-30).

“It did not help my writing skill and | got less knowledge than that. This teaching
style focused on the teacher, not students. | sometimes want to share what | need to
study before teacher designs the course.” (CS P9, L 32-33).

“No support for student-centered and learner autonomy. | had to study with

teacher’s directions and studied with time restriction.” (CS P10, L 23-25).
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“I did not like to study with paper-based form. It was not convenient to create
my writing. | did not have any independence. No independence for me to study. I just
followed the course schedule.” (CS P11, L 31-32).

“This teaching method focused on teacher-centered not student-centered.

I was lazy to study. | was forced by learning the process not by my inspiration.” (CS
P14, L 30-32).

“It focused on teacher-centered not student-centered.” (CS P17, L 17).

According to this sub-category, the participants had no freedom to study because
they thought that they had restrictions on their learning. There was no autonomous
learning. The participants studied and produced the exercise according to the teacher’s
directions. Motivation disappeared from their learning. The participants were not able to
create their own learning atmosphere during the class, also. They revealed that there
was no independence to study. In addition, the participants could not develop learner
autonomy because the teaching media did not motivate them to pay attention to their
studies.

In conclusion, the results from the interview questions of the student groups (A
and B) presented a different point of view. At first, the category of the learning
experience, the students from groups A was positive toward the teaching delivery
method that they received. They mentioned that studying with e-Writing supported their
student-centered learning and they were able to practice their responsibility,
punctuality, and motivation. Moreover, the participants practiced their study by
themselves and this point allowed them to become autonomous learners. They felt
independence learning in a relaxed learning atmosphere. However, the students of
group B expressed negatively with their teaching delivery method. They stated that the
traditional teaching method did not provide learning experience because it focused on
teacher center. They might not be interested in learning with it, so they could not create
their own learning atmosphere. For the category of satisfaction, the students from group

A mentioned positively. They claimed that the learning environment or learning
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atmosphere of an e-Writing program was fun and relaxed. They were satisfied with their
teaching delivery method that they received in terms of a relaxed learning atmosphere.
Whereas the students from group B expressed negatively toward their teaching delivery

method, they were dissatisfied with it.

4.4 Summary

From the results of this study implies that teachers should adapt to the changes
in technology and consider how the change affected the teaching-learning process.
Technological appliances as a new trend in today’ society could be potentially used for
teaching and learning purposes. According to the results of this study, these two
teaching methods; e-Writing and traditional teaching methods affected students’
learning differently. These teaching methods assisted the learners to improve their
English writing ability differently, also. The statistical information shows that the scores
of each group after receiving each teaching delivery method were significantly different.
On the whole, the students in group A (e-Writing) demonstrated a positive satisfaction
toward the teaching delivery method that they received. Students in group B (Traditional
Teaching Method) demonstrated a negative satisfaction toward their teaching delivery
method. In addition, the students in group A showed more autonomous learning than
the students in groups B. In this study, technological appliance likes e-Writing was one of
teaching media which the instructors apply in educational instruction for students to

develop their writing ability.



CHAPTER 5
DISCUSSION, CONCLUSION, AND RECOMMENDATIONS

This chapter discussed the results of this study to examine the effectiveness of
English teaching methodology to develop the English writing ability of Thai learners by
using different teaching delivery methods, which were: e-Writing and Traditional teaching
method. This chapter presented the discussion, the implications, and recommendations.
In the beginning, a brief summary of the results was presented in the introduction of this
chapter. This chapter mainly discussed the findings corresponding to each research
question that was presented in chapter one. It is organized in the following order:
discussion of the study and its major findings, implications of the study, suggestions of

the study, and conclusions.

5.1 A Brief Summary of the Results

At first, according to the purpose of research study question 1, the results
showed that the e-Writing and the traditional teaching methods had effectiveness for
teaching and learning in different ways. For the purpose of research question 2, the
findings from the questionnaires present that the overall level of students' satisfaction
toward the teaching method after they have studied with their teaching method was at
“good” satisfaction level. Finally, the students have become autonomous learners. The
students in Group A (e-Writing) were satisfied studying with the e-Writing program more
than students in Group B (Traditional Writing Classroom). Moreover, the students in
Group A have become autonomous learners more than the students in Groups B.

In addition, when the students responded with the interview questions, the
students in each group showed their attitude toward their teaching method that they
received differently. The results were as the following groups. First, the students in

Group A (e-Writing) expressed a positive satisfaction level toward the e-Writing program.
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e-Writing program learning provided great advantages in the teaching-learning process.
Then the interview results of the students in Group B showed a negative attitude toward
their teaching method. They demonstrated that technology in education was very
important in education 4.0 and globalized world. Therefore, they would like the teacher
to apply technology in his/her instruction because today’s technology enabled the
participants to learn at their own pace. By integrating technology into the classroom,
teachers should develop the way they instruct and provide students with the
technological tools that might take them into the modern world which accordance with

the policy of education 4.0.

5.2 Discussion

In this section, the discussion in this chapter was discussed in terms of the
differences in student achievement in English writing ability of each teaching delivery
method (e-Writing and Traditional Writing Classroom). Next, the discussion of the effects
of e-Writing and traditional teaching delivery method toward students’ satisfaction and
students’ autonomous learning were discussed respectively. Each student group (A and
B) was discussed and reported separately in accordance with the literature review on

each issue.

1. Differences in student achievement in English writing of each teaching
delivery method (e-Writing and Traditional Writing Classroom)

The objectives of the study were to separate methods, which could help to
improve learners’ English writing skills through the different teaching delivery methods
(e-Writing and Traditional Teaching). The research questions were mentioned at the
beginning of the study served as a guide to present the findings of the study. Therefore,
the following discussion would be presented.

According to research question 1, the two delivery methods of teaching (e-Writing

and Traditional Writing Classroom) impacted students’ English writing ability. Comparing
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the two methods of delivery, the results revealed that there was a significant difference
between the two delivery methods regarding students' achievement. According to this
finding of the study, the mean scores of the posttest of English writing test of the
students who received e-Writing and traditional teaching were higher than the mean
scores of the pretest. The results of each group were showed and discussed below.

The teaching delivery method in Group A (e-Writing) was effective for students to
study. The writing achievement level of the students in Group A before and after
receiving the treatment was significantly different at 0.001. After the researcher taught
the lessons to the participants and they produced the writing assignments using the e-
Writing program. The mean scores of the posttest in Group A increased 13.93 in the
pretest to 21.10 in the posttest. This also means that the participants in Group A were
able to get higher scores of the posttest after receiving the treatment.

The result was congruent with the study of Santoso (2010) who studied the use of
technology tools such as word processing, computer writing systems, and computer-
assisted writing software increased the quantity and quality of student writing more than
traditional instructional methods. The students have known for how to apply the writing
strategies in their writing after their study which the same point of Ridha (2012) that
writing was a tool for students by stretching their knowledge and connect to the topic.
Furthermore, to encourage the students' learning atmosphere, Targeted News Service of
Washington, D.C., (2012) supported that collaborative technology in education might be
useful for the students' instruction. In the same results, Kelley (2008) insisted that
applying technology would enhance learning, motivate students, and allow them to
develop writing skills. Most the teaching technology appliances were created and
employed for developing language skills especially writing skills such as drill and
practice, automated essay scoring.

In this study, technology was integrated into lessons, students were expected to
be more interested in the course that they were studying because technology provided

them different opportunities to make learning more fun and enjoyable in terms of
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teaching in new ways. Therefore, there were many technological applications to apply in
the classroom such as Google sites was one of teaching media e-Writing that helped the
students practice their English writing. Geluso (2013) asserted that the students were
able to improve their writing skills via Google sited. To support this study result, Hussein
(2011) claimed that collaborative technology in the classroom has facilitated students to
be personally responsible for their own learning and provides them the ability to vary
their creativity as they choose. Students were able to practice collaborative skills by
getting involved in different online activities, solving complex problems, and critical
thinking.

In conclusion, the results of the students’ English proficiency showed that the
teaching delivery method with e-Writing motivated students to learn effectively. The
introduction of the course with clear learning objectives helped students to understand
the purpose of each lesson both in the regular classroom and the online course. This
helped students be on a suitable learning opportunity to achieve more effective
learning.

The teaching delivery method in Group B (Traditional Writing Classroom), found
that the mean scores of pretest of Group B (Traditional Writing Classroom) were at 13.93,
and the mean scores of posttest of Group B (Traditional Writing Classroom) were at
16.07. Hence, the posttest scores of students in group B (Traditional Writing Classroom)
were higher than the pretest scores. This revealed that the English writing ability of the
students improved a bit after their study. However, traditional teaching method might
not motivate every learning style for the students in this course. According to Lui and
Long (2014), the problems of traditional teaching method happened when it put
teachers at the center all the time, mainly depending on class knowledge, which
emphasizes the role of teachers too much. Similarly, Wong (2006) mentioned that the
traditional teaching method provided some limitations between instructors and students
such as visual aid, interaction, and providing feedback. Because of these reasons, the

students might have some problems to cope with how their lessons were delivered.
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Additionally, Selinger (2008) confirmed that some of the problems of traditional
teaching method during class as a single path and often limited by frameworks such as a
teacher's professional background and material design. Hence, the teaching delivery
method with traditional teaching was controlled by the instructors. According to Nazzal
(2014), traditional teaching method would keep to in the educational institutions which
focused on the teacher-centric classroom, lacking collaboration, and regimentation of
classroom. With traditional schooling focused on eyes front, this might not have a lot of
interactivity going on in the classic environment. The students should be given the
chances to interact with others in order to solve problems and learn in the classroom
by themselves.

In a nutshell, these two delivery methods of teaching (e-Writing and Traditional
Writing Classroom) positively impacted students' academic achievement. Comparing the
two methods of delivery, the findings revealed that there was a difference between the
two delivery methods. These research results conducted to conclude that the e-Writing
was the most useful and effective in the EFL/ ESL classroom since the students’
achievement scores were higher, followed by traditional writing classroom respectively.
According to these delivery methods of teaching, there was quite a lot in common, but
they had different perspectives as well. The students personally expressed their thought
that e-Writing was the better choice because of the flexibility in schedule,
encouragement of individual learning and collaboration, and the comfort and

convenience of learning at anywhere and anytime.

2. Student satisfaction toward e-writing and traditional writing classroom
According to this research question, there were two findings of the satisfaction which
included the findings from the questionnaires and the findings from the interviews.

These two findings would be presented and discussed as follows:
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2.1 Findings of students’ satisfaction using questionnaires

After the participants of each group (A and B) had studied with their teaching
delivery method that they received the results showed that the students in group A
(e-Writing) were satisfied with their teaching method and the mean scores were at 4.41
while the students in group B (Traditional Writing Classroom) were satisfied with their
teaching method with the mean scores at 3.22. There was a variety of reasons why they
preferred to study with the e-Writing program more than traditional teaching. In the
beginning, e-Writing encouraged the students to study and practice their responsibility
and writing skills. Many studies have been done on motivation and have shown the
correlations between the level of motivation and achievement. Researchers had the
same perspective on the effect of motivation on language learning (Dornyei, 2003;
Godwin-Jones, 2009; Gupta & Woldermariam, 2011).

In addition, Gditawi, Noah, & Abdul Ghani (2011) insisted that students’ motivation
affected on their learning. Moreover, the students had freedom because they were able
to study by themselves anywhere and anytime. This was congruent with the results of
previous studies (Godwin-Jones, 2009; Ramaswami 2009; Wilson & Allen, 2010). Such
similarity in the influence of this delivery method of teaching, technology like e-Writing
program provides different opportunities to make learning more fun and enjoyable in
terms of teaching in new ways. To sum up, e-Writer enabled students to learn at their
own pace. The students were able to learn according to their abilities and needs. From
the study mentioned above, students had more pleasure with technology because they
trusted that it offered to learn more interesting and fun.

For the traditional writing classroom, the results of this study presented that it
mostly emphasized teacher-centered in this study. In the traditional teaching approach,
instruction happened frequently with the whole class. The students' satisfaction with
this teaching delivery method was at a lower level. Most of the students hardly satisfied
with the teaching that they received. There were some reasons why they did not prefer

to study with this teaching delivery method such as focused on time limitation,
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restriction for learning, lacked motivation and learning atmosphere, and teacher-center.
The result was congruent with the study of Wong (2006) which claimed that traditional
learning had some limitations by frameworks of a teacher's professional design and lack
of motivation students to interact. Similarly, Lui, & Long (2014) and Selinger (2008)
confirmed that the problems of traditional teaching method were passive learning, direct
instruction and lecturer, seatwork for students, and less attention to social
development. Traditional teaching method involved imparting education to students
through face-to-face interaction on daily basis between teacher and a student.
Traditional teaching methods might be also deemed restricted to some degree, also.
From this study, the students were expected to take notes while listening to a
lecture. During their study, there was no discussion. The only exchanged between the
instructor and students with a few scattered questions from listeners. Therefore, Kelly
(2018) asserted that students who were not auditory learners or have other learning
styles might not be as engaged by lectures and the most important reason to reconsider
the use of traditional teaching method was that the instructor did not have the

immediate opportunity to assess how much students' understanding.

2.2 Findings of students’ satisfaction using interviews of each group (A and B)

Findings from the interviews were discussed in terms of the participants' learning
experience, satisfaction, and suggestions.

1. Category of Learning Experience after the students in group A (e-Writing)
learned with the e-Writing program, they expressed that they benefited from their
learning experience and the main thing that they were able to improve their English
writing skill. Firstly, the participants from Group A (e-Writing) expressed a positive attitude
toward their teaching delivery method. They stated that their English writing was
improved and realized writing processes. The students have known how to practice their

writing in each step and write effectively and accurately. They were also able to gather
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all the information and write well which was congruent with the study of Sarfraz (2011)
and Baker (2011).

Furthermore, the students expressed their deep opinion about giving the
Importance of applying technology in educational instruction and learning with e-Writing
was very convenient and easy to access. They mentioned that they were able to access
the program at any time and any place according to their needs. Targeted News Service
of Washington, D.C. (2012) supported that the use of technology in language classrooms
has grown up rapidly and the students could access anywhere and anytime as much as
they needed. In addition, some participants expressed that the e-Writing program
allowed them to practice their responsibility, punctuality, honesty, and autonomous
learning. During the period, they were able to study at any time and any place which
Gupta & Woldemariam (2011) agreed with this point. Then the participants claimed that
they had the motivation to pay attention to their studies.

Finally, e-Writing helped them to become autonomous learners. This issue Zarei &
Gahremani (2010) confirmed that autonomous learners were more active and efficient in
the process of language learning and the students could take part in a variety of
classroom activities. One interviewee mentioned that his / her writing skill was improved
and gained more learning experience. He /she was able to study by themselves without
time limitation and learning with e-Writing program allowed him/her to be punctual,
responsible, and honest. From the interview’s results, integrating technology into the
classroom has its benefits and using technology in the classroom would help prepare
them for the digital future.

While the participants from Group B (Traditional Writing Classroom) showed
negatively that they were dissatisfied with traditional teaching because this teaching
delivery method was not appropriate for learning. Most of the students had some
problems while they were learning with paper-based form. One participant said that

traditional teaching delivery method was an old way for students to learn. In her view, it
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helped a little bit improvement of my learning. Her writing has not improved so much,
and she could not get enough learning experience and knowledge.

According to Wong (2006), these were the limitation and restrictions of traditional
teaching delivery method meanwhile Selinger (2008) insisted that traditional learning
was limited by frameworks of a teacher’s professional design and lack of motivation
students to interact. The major problem was that the lecture method tended to foster
passiveness and dependence on the instructor, not a student. Furthermore, Lui and
Long (2014) mentioned that the problem of the traditional teaching method was passive
learning which meant that the student took on a passive role and focusing on teacher
center. Indeed, the students needed to be active learning to get the integration with
new knowledge.

2. Category of Satisfaction, when the participants responded to the interview
questions, they pointed out different attitudes toward their teaching delivery methods
that they received. The participants from Group A (e-Writing) felt satisfied with their
teaching delivery method. They stated that e-Writing was useful in learning media to
learn and it was suitable for their learning. Technology has become an integral part of
their study nowadays. One participant said that e-Writing program was quite interesting
to practice writing skill. This teaching media helped his writing ability. He could create a
learning atmosphere because it was very independent to study. He also could learn by
myself and it made him pay much attention to his studies.

At the same time, another interviewee pointed out that she was developed from
using this teaching media. The e-Writing program provided the student's the opportunity
to study and produce the exercises as many times as she wanted. She was activated to
produce the exercise. It motivated her learning atmosphere a lot. The study of Gditawi,
Noah, & Abdul Ghani (2011) had the same result that motivation was one of the
important factors for the students to reach their learning objective. In addition, the
participants asserted that e-Writing program was very convenient, flexible, and suitable

for their learning. In this point, David, Keaton, Morris, Murphy, and Stapley (2008)
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suggested that to become effective instruction, instructors should consider applying the
arrangement of technology in the classroom. With technology in hand, students
suddenly became the builders of their own knowledge, and they experience a greater
sense of independence and autonomy from using digital tools to augment their
understanding. They also developed the skills for lifelong learning in the process, and
they could learn digital literacy, practice digital citizenship, stay organized, solve
complex problems and improve their productivity.

For the interview’s results of the participants from Group B (Traditional Writing
Classroom), they felt negatively toward their teaching delivery method, it was not
suitable for them to study for the undergraduate level. Moreover, the learning
atmosphere was difficult to create. The participants lacked the independence,
motivation, students centered, and autonomous learning. These were some restrictions
for this teaching delivery method as the study of Wong (2006) mentioned. One
interviewee said that for teaching with the traditional method involved the teacher
doing all the talking with little or no input from the students. This was problematic

because the student took on a passive role, which could hinder learning.

Another one claimed that learning with paper-based form was out of date. He felt
bored to sit and learn within the classroom. This teaching method did not help his
learning because there was no motivation comparing to learn with an online program.
Integrating of technology was useful for the students which were congruent with the
study of Englert, Ahao, Dunsmore, Collings, & Wolbers (2007) and Godwin-Jones (2009).
Moreover, the other interviewee insisted that Nowadays, the world has changed and
everything could be learned from outside the textbook and classroom. The Internet was
the main factor to support an educational system. It was very easy to learn. In my
opinion, it was suitable less than the online course program. This learning media, she did

not like because it was paper-based form. According to the interview’s results, the
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participants presented negatively with traditional teaching method for many reasons.
They were not interested in learning with the old teaching style comparing with
technological learning.

3. Category of Recommendations, the participants from Group A (e-Writing) also
provided their constructive suggestions based on the development of this course. Firstly,
the participants would like the teacher to add more content and writing assignments in
the program so that they were able to study and practice more. It would be more
interesting if there were varieties of writing assiscnments to practice. Next, the teacher
should design the lesson using the online course. One interviewee identified that he/
she also wanted the researcher applied this program to another education levels such
as the online course for third-year students. The students would have more chances to
study with new learning material. In the participants' opinion, the researcher pointed out
that the students would like other subjects were designed the learning material using e-
Learning program or online course. It was quite challenging and motivated students to
learn more than learning with worksheets.

According to the suggestions of the teaching delivery method with the e-Writing
program, the participants recommended the need for further development in terms of
adding more video clip and sound in the program. From the study of Douglas, Ayres,
Langone, Bramlett (2011) applying modern technology might be useful to encourage the
students' instruction. To sum up, the participants provided some suggestions in terms of
adding more writing assisnments, video clips, and contents in the program. They also
needed all courses to design the lessons using technological appliances.

The recommendations of the participants from Group B (Traditional Writing
Classroom) provided some suggestions that related to developing the course. They
suggested and emphasized technology. Traditional teaching method was an old way to
teach. Nowadays, technology in education was better than teaching with paper. Learning
with online course had more vision and see the worldwide. From one interviewee

mentioned that this course should use technological devices to support in the



147

instruction. She liked to learn with technology such as online course more than learning
with chalk and talk. She was born in generation Y, and she liked modern technology.
Technology in education 4.0 illustrated and reacted to her. The study of Englert, Ahao,
Dunsmore, Collings, & Wolbers (2007) revealed that using technology in education could
help students improve their learning skills. Moreover, the study of Ramaswami (2009)
confirmed that using the technological device provided effective benefits for the
students. Ramaswami's finding presented that electronic journaling could improve writing
skills as a result of writing more frequently. Because of this reason, technology in today's
classroom was important. It must be used to meet learning objectives and convenience
to keep students occupied (Ness & Lin, 2015).

In addition, designing for another subject using technology was considered before
preparing the course. The participants pointed out that he/ she would like to study with
technological teachings such as e-Writing and online courses. These were teaching
medium that she preferred to study, and these could entertain and encourage the
students. Eventually, technology offers various benefits when it was applied to
classroom management. This made static lessons more dynamic, promote self-directed
learning, encourage collaboration, and support differentiated instruction. As technology
growth, educational software and trusted online resources continued to enhance

traditional methods of teaching to keep students empowered and engaged.

5.3 Implications of the study

An implication of this study was the possibility for instructors to apply
technology in the instruction in order to develop writing skills. As language teachers,
they need to acquire new roles. Using electronic writing tools has benefits far beyond
what would fit into a student's writing ability. The students were encouraged into a
space more conducive to writing and that is motivational for writers at their level. This
research found that the two delivery methods of teaching (e-Writing and Traditional

Writing Classroom) might be due to that the learning conditions and constructivist theory
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assumptions have been applied in the classroom. The main finding with regard to
pedagogical implications was that the teaching delivery methods might have influenced
the students learning achievement. In this study, the teaching delivery with e-Writing
method would be the most efficient, followed by the traditional teaching method.
e-Writing allowed students to improve their English writing skills. It might be useful for
teachers or others interested in applying it in teaching English writing course. To become
effective instruction, instructors should know the learners’ fundamental knowledge
before designing the program which was suitable for the learmers’ proficiency level. The
use of e-Writing has increasingly provided an expanded motivation to write.

Furthermore, technology is a powerful tool in education and in most cases
increases writing skills (Cavender, 2012). The instructors were able to design the course
with a full content format which consisted of the content of each unit of the main
issues and topics. It was classified the type of information to have more knowledge and
experience and linked to the source of learning, such as from inside learning resources
and from outside. The instructors might emphasize activity-based learning to give
students the knowledge and experience by focusing on the student-centered and
activity provided. For learning atmosphere, the instructor might have interaction
between students and instructors. The students interacted with contents that have
been providing practical advice. The reverse effect, the scenario as well as interaction
with instructors and learners had a variety of communication either; synchronous

communication /asynchronous communication.

5.4 Recommendations of the study

According to the basis of the research results, the following recommendations
were made and presented in two categories: 1) for the benefit of future practice and 2)
for further research. The researcher expected the recommendations for future practice
might assist instructors to teach and design the learning media effectively. Also, the

researcher expected that the category of research recommendations might encourage
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other researchers to continue to study this field in order to design more effective

learning media.

1. Recommendations for further practice

The researcher provided these practical recommendations to inform instructors
how to better adjust the teaching delivery methods in order to address the needs of the
students.

1.1 Instructors

This study defined the role instructors should play in a teaching delivery method.
The following practical recommendations were provided for instructors who were
designing or who were planning to teach with an e-Writing program:
- Identify learners’ fundamental knowledge: the e-Writing program was very useful and
helpful for students to improve their English Writing ability. Therefore, this program
could be used or modified by the instructors. The Instructors should provide and design
a suitable program for students at each educational level in order to get more
effectiveness.
- Provide course orientation as early as possible; instructors should give students a
course introduction before the class begins and demonstrate how to access the program
and show students step-by-step.
- Provide assistance, and require students to participate as much as possible; the
instructor should provide assistance, and gave consistent and timely feedback.

1.2 Educational institutions

This study could further assist educational institutions that were considering
providing the e-Writing program. The results of this study also assisted educational
institutions to sufficiently motivate and support instructors to teach the students with
this program. Consequently, the institutions might need to provide technological
training. The training should be provided before class begins to ensure that the students

feel comfortable with using new media learning and technology. Moreover,
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the institutions might need to train the instructors how to design and use technology to
handle the courses.
The experienced instructors could demonstrate with teaching strategies, such as

how to develop the lessons and how to promote an interactive learning program.

2. Recommendations for further research

2.1 The study should be carried out in other English skills such as reading,
speaking, and listening skills.

2.2 The same research should be conducted involving students for another
education level and field to see the improvement of students' skills.

2.3 A comparative study should be conducted to compare the teaching delivery

method with e-Writing with other teaching delivery methods or approaches.

5.5 Concluding Remarks
Modern electronic educational technology was an important factor in society.

Technological education like e-Writing in this study was an inclusive term for both the
material tools and the theoretical foundations for supporting learning and teaching in
terms of pedagogical resources and connecting with the younger generations. In the light
of the results of this study, new innovations, especially regarding technology, did not
replace traditional approaches, but enhance them, and motivate international students
to optimal use of technology for the improvement of writing skills in their educational
level and for future professional use. From this study, the researcher’s expectation that

the results of this study might be a guideline for future research.
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Course Syllabus for e-Writing Group A

Level: Undergraduate

Time: 3 Hours Writing Course per session

Semester 1, 2018

Session Teacher Student Materials

1 For two groups of this study| - Ask questions
Introduction - Ask their needs about | Pre-test
1. Explain the purposes writing topic
and process of the study, |- Produce the test
suggest information needed
2. Pre-test
- Give pretest and explain
all instructions.

2 - - Listen and ask Lessons on writing

questions

- Learn by themselves
with e-Writing program
- Study by yourself in

each section of chapter

strategies consist of
six chapters.

1. Describing People
or Place

2. Listing-Order
Paragraph

3. Giving Instruction
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Session Teacher Student Materials
4. Describing
with space order
5. Stating
Reasons and
Using Example
6. Expressing
Your Opinion
3 - - Students study the Chapter 1
topics in Section 1 and 2| - e-Writing lesson
of chapter 1. - Paragraph
- Paragraph organization | organization
- Grammar and - Form of
Mechanics paragraph
- Complete all
assignments and present
what they have study in
front of the class.
4 - - Students study the Chapter 1

topics in Section 3 and
4 of chapter 1.

- Sentence Structure

- Writing assignment

- Complete all

assignments

- e-Writing lesson
- Sentence
Structure

- Simple

sentence
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Session Teacher Student Materials
- The basic parts of
a sentence
- Capitalization
- Writing assignment
( Write a paragraph
about your favorite
person)
5 - - Students study the Chapter 2
topics in Section 1 and | - e-Writing lesson
2 of chapter 2. - Listing-order
- Paragraph organization | paragraph
- Grammar and - Clustering and
Mechanics outlining
- Complete all - Three parts of
assignments. paragraph
6 - - Students study the Chapter 2

topics in Section 3 and 4

of chapter 2.
- Sentence Structure
- Writing assignment
- Complete all

assignments

- e-Writing lesson
- Compound
sentence
- Run-ons and
comma splices
- Writing assisnment
(Write a paragraph
about your study,
vacation, job, hobbies,
and cooking. Choose

one of these topics)
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Session Teacher Student Materials
7 - - Students study the Chapter 3
topics in Section 1 and 2| - e-Writing lesson
of chapter3. - Model How-to
- Paragraph organization | Paragraph
- Sentence structure - Listing-order and
- Complete all Time order transition
assignments. signals
- Independent Clause
and Dependent
Clause
- Complex Sentences
- Common Errors:
Fragments
8 - - Students study the Chapter 3

topics in Section 3 and 4
of chapter 2.

- Mechanics

- Writing assignment

- Complete all

assignments

- e-Writing lesson

- Capitalization

- Punctuation:
Commas

- Adverb of Manner
- Writing assignment
(Write a “How to”

paragraph)
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Session Teacher Student Materials
9 - - Students study the Chapter 4
topics in Section 1 and 2| - e-Writing lesson
of chapter 4. - Listing describing
- Paragraph organization | details
- Grammar - Adjective
- Complete all
assignments
10 - Students study the Chapter 4
topics in Section 3 and | - e-Writing lesson
4 of chapter 4. - Prepositions
- Sentence structure - Prepositional Phrase
- Writing assignment - Writing assignment (
- Complete all Write a paragraph
assignments about paragraph
describing a place that
you are interested in
or special to you)
- - Students study the Chapter 5
11 topics in Section 1 and | - e-Writing lesson

2 of chapter 5.

- Paragraph organization
- Grammar

- Complete all

assignments

- Reasons and
examples

- Transition Signals
with Reasons

- Conclusion Signals
- Complex Sentences
with Reasons and

Condition Clauses
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Session Teacher Student Material
12 - Students study the Chapter 5
topics in Section 3 and | - e-Writing lesson
4 of chapter 5. - Capitalization
- Mechanics - Punctuation
- Writing assignment - Writing assignment
- Complete all (Write a paragraph
assignments about paragraph
recommending a field
to study)
13 - - Students study the Chapter 6

topics in Section 1 and
2 of chapter 6.

- Paragraph organization
- Sentence structure

- Complete all

assignments

- e-Writing lesson

Opinion paragraph

Facts and Opinions

Transition Signals in
Opinion Paragraph

- Adjective Clauses
with who, which, and
that

- Punctuating
Adjective Clause

- Complex Sentence

with Adjective Clause
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Session Teacher Student Material

14 - Students study the Chapter 6
topics in Section 3 and | - e-Writing lesson
4 of chapter 5. - Quotation Marks
- Mechanics - Noun Clause
- Writing assignment - Writing assignment
- Complete all (Write a paragraph that
assignments expresses an opinion)

15 - Produce Posttest - Individually produce | - Posttest

Give posttest and
explain all instructions
Questionnaire

- Interview: Students’

attitude

the post-test

- Answer the questions
about the course and
give some suggestions

- Answer the questions
about the course and

give some suggestions

- Questionnaire

- Interview questions
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Course Syllabus for Traditional Teaching Method Group

Level: Undergraduate

Time: 3 Hours Writing Course per session

Semester 1, 2017

students have to study

and inform them how to

questions

- Individual

Session Teacher Student Materials
1 For two groups of this - Ask questions
study - Ask their needs Pre-test
Introduction about writing topic
1. Explain the purposes | - Produce the test
and process of the study,
suggest information
needed.
2. Pre-test
- Give pretest and
explain all instructions.
2 Guideline what the - Listen and ask Lessons on writing

strategies consist of

six chapters.
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Session Teacher Student Materials
guideline what the - Listen and ask Lessons on writing
students have to study | questions strategies consist of six
and inform them how to| - Individual chapters.
perform themselves in | assigcnments 1. Describing People or
this course - Pair work Place

- Participation in 2. Listing-Order

class of each Paragraph

session 3. Giving Instruction
4. Describing with Space
Order
5. Stating Reasons and
Using Example
6. Expressing Your
Opinion

L - Present the topic and | - Students study the| Chapter 1

ask students to guess
what they will find in the
chapter

- Provide lesson

- Explain paragraph
organization

and grammar and

mechanics

topics in Section 1
and 2 of chapter 1.
- Paragraph
organization

- Grammar and
Mechanics

study in front of the
class.

- Complete all
assignments with a

partner

- Paragraph organization
- Form of paragraph

- Worksheet of Session 3
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Session Teacher Student Materials
4 - Present the topic and | - Students study Chapter 1
ask students to guess the topics in - Sentence Structure
what they will find in the| Section 3 and 4 of | - Simple sentence
chapter chapter 1. - The basic parts of a
- Provide lesson - Sentence sentence
- Explain sentence Structure - Capitalization
structure - Writing - Writing assignment (
- Assignment a writing assignment Write a paragraph about
task - Complete all your favorite person)
assignments
- Individual writing
assignment
5 - Present the topic and | - Students study Chapter 2

ask students to guess
what they will find in the
chapter

- Provide lesson

- Explain paragraph
organization

and grammar and

mechanics

the topics in
Section 1 and 2 of
chapter 2.

- Paragraph
organization

- Grammar and
Mechanics

- Work in group

- Complete all

assignments.

- Listing-order paragraph
- Clustering and outlining

- Three parts of paragraph
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Session Teacher Student Materials

6 - Present the | - Students study the | Chapter 2
topic and ask | topics in Section 3 - Compound sentence
students to and 4 of chapter 2. - Run-ons and comma splices
guess what they| - Sentence Structure | - Writing assignment (Write a
will find in the | - Writing assignment | paragraph about your study,
chapter - Complete all vacation, job, hobbies, and
- Provide lesson| assignments with a cooking. Choose one of these
- Explain partner topics)
sentence - Individual writing
structure assignment
- Assignment a
writing task

I - Present the | - Students study the | Chapter 3

topic and ask
students to
guess what they
will find in the
chapter

- Provide lesson
- Explain
paragraph
organization
and sentence

structure

topics in Section 1
and 2 of chapter3.

- Paragraph
organization

- Sentence structure
- Produce assignment
in group of three

- Complete all

assignments.

- Model How-to Paragraph

- Listing-order and Time order
transition signals

- Independent Clause and
Dependent Clause

- Complex Sentences

- Common Errors: Fragments
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Session Teacher Student Materials
8 - Present the | - Students study the | Chapter 3
topic and ask | topics in Section 3 - Capitalization

students to
guess what they
will find in the
chapter

- Provide lesson
- Explain
mechanics

- Assignment a

writing task

and 4 of chapter 2.
- Mechanics

- Writing assignment
- Complete all
assignments

- Individual writing

assignment

- Punctuation: Commas
- Adverb of Manner
- Writing assignment (Write a “How

to” paragraph)

- Present the
topic and ask
students to
guess what they
will find in the
chapter

- Provide lesson
- Explain
paragraph
organization

and grammar

- Students study the
topics in Section 1
and 2 of chapter 4.
- Paragraph
organization

- Grammar

- Complete all

assignments

Chapter 4
- Listing describing details
- Adjective
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Session Teacher Student Materials

10 - Present the | Students study the Chapter 4
topic and ask | topics in Section 3 - Prepositions
students to and 4 of chapter 4. - Prepositional Phrase
guess what - Sentence structure | - Writing assignment ( Write a
they will find | - Writing assignment | paragraph about paragraph
in the chapter | - Complete all describing a place that you are
- Provide assignments interested in or special to you)
lesson - Individual writing
- Explain assignment
paragraph
organization
and sentence
structure

11 - Present the | - Students study the | Chapter 5

topic and ask
students to
guess what
they will find
in the chapter
- Provide
lesson

- Explain
paragraph
organization

and grammar

topics in Section 1
and 2 of chapter 5.
- Paragraph
organization

- Grammar

- Practice exercises
with a partner

- Complete all

assignments

Reasons and examples

Transition Signals with Reasons

Conclusion Signals

Complex Sentences with Reasons

and Condition Clauses
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Session Teacher Student Materials

12 - Present the | Students study the Chapter 5
topic and ask | topics in Section 3 - Capitalization
students to and 4 of chapter 5. - Punctuation
guess what - Mechanics - Writing assignment (Write a
they will find | - Writing assigcnment | paragraph about paragraph
in the chapter | - Complete all recommending a field to study)
- Provide assignments
lesson
- Explain
mechanics
- Assignment a
writing task

13 - Present the | - Students study the | Chapter 6

topic and ask
students to
guess what
they will find
in the chapter
- Provide
lesson

- Explain
paragraph
organization
and sentence

structure

topics in Section 1
and 2 of chapter 6.
- Paragraph
organization

- Sentence structure
- Complete all

assignments

- Opinion paragraph

- Facts and Opinions

- Transition Signals in Opinion
Paragraph

- Adjective Clauses with who,
which, and that

- Punctuating Adjective Clause

- Complex Sentence with Adjective

Clause
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Session Teacher Student Materials

14 - Present the | Students study the Chapter 6
topic and ask | topics in Section 3 - Quotation Marks
students to and 4 of chapter 5. - Noun Clause
guess what - Mechanics - Writing assignment (Write a
they will find | - Writing assignment | paragraph that expresses an
in the chapter | - Complete all opinion)
- Provide assignments
lesson
- Explain
mechanics
- Assignment
a writing task

15 - Produce - Individually - Posttest
Posttest produce the post-test | - Questionnaire

Give posttest
and explain
all instructions
Questionnaire
- Interview:
Students’
attitude

- Answer the
questions about the
course and give some
suggestions

- Answer the
questions about the
course and give some

suggestions

- Interview questions
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APPENDIX B
Writing Test (Pretest and Posttest)
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Writing Test (Pretest and Posttest) 30 Points

Directions: In this part of the test, you will write a paragraph in response to a
question that asks you to state, explain, and support your opinion on an issue.

Typically, an effective paragraph will contain a minimum of 180 words.

Your response will be scored on

1. whether your opinion is supported with reasons and/or examples, (10 Points)
2. grammar, (5 Points)

3. vocabulary, and (5 Points)

4. organization. (5 Points)

@

There are many ways to find a job: newspaper advertisements, Internet job search
websites, and personal recommendations.
What do you think is the best way to find a job? Give reasons or examples to
support your opinion.

(0

Resources: Adapted from TOEIC Speaking and Writing Sample Tests;

www.ets.org/toeic
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APPENDIX C
Questionnaire: Perception of Learners

Interview Guide
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Questionnaire: Perception of Learners
Part 1: Demographics

Instruction: Check (¥) the appropriate box

1. Gender
L Male [] Female
2. Age
O 19 years 1 More than 20 years
3. What is your grade point average?
L1 2.00-2.50 [l 2.50-3.00
[l 3.00-3.50 O 350-4.00
4. Have you ever used e-writing as a formal part of class?
O Yes, | have [l No, | have not
5. How much time do you spend practicing writing online each week?
L1 Less than one hour [1 Between 2- 4 hours
L1 More than 5 hours L No not never

6. How often do you use technology to write per week?
O 12 [ 35
[ 69 [0 more than 10

Part 2: Perception Questionnaires
Instruction: Check (¥') the box that shows your feelings.
The evaluation scale is divided into 5 levels as follows:

5 means Excellent

4 means Good

3 means Fair

2 means Poor

1 means Very poor
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Evaluation Lists

Opinion Level

Excellent

Good

Fair

Poor

Very poor

5

a4

3

2

1

Student Satisfaction

1. Learners are satisfied with the teaching

methodology

2. The teaching methodology is suitable for learning

English Writing

3. Learners often learn with their lessons and

practice being responsible

4. Learners like to practice writing with their teaching

method

5. Learners gain more academic knowledge

with their teaching method

6. The teaching methods affect the learner’s study

7. Learners have no limit to study and can study

any time and place

8. Itis convenient for learners to review the lesson

outside the classroom using their teaching media

10. Learners have the freedom to study from their

teaching method

Student’s Autonomous Learning

11. The teaching methods create an autonomous

learning atmosphere

12. Learners are happy and have fun in their learning

13. Learners enjoy learning with the teaching media

14. The teaching methods are suitable for student-

center e-writing.

15. The teaching methods motivate students to

improve writing skills
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Interview Guide

This interview guide was developed from Charmaz (2001), and Kvale (2007).

It has been generated from key words and research questions. However, this

interview guide was adjusted for each respondent, depending on their answers to the

questions.

Semi-Structure Interview Questions:

1.
24
3.

10.

11.

12.

In your own words, what do you think about your teaching method?
How does this teaching method help you during your learning?
Do you think the teaching method is appropriate media for your
education level especially ?
How do you feel toward this media learning?
How do you feel after finishing this course?
Do you think the teaching method helped you develop your English
writing ability?
Do you think the teaching method motivate you practice your English
writing?
What do you think of the other subject design lessons using technology
in the learning material?
In your opinion, do you enjoy with the teaching methods that you
receive?
Is there anything else you want to add or things that | should know and
did not mention?
According to the teaching method, do you feel relaxed and less stress
in this learning atmosphere?
Does the teaching method develop student centered learning or

autonomous learning?

Thank you for your cooperation and participation in this interview
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APPENDIX D

List of Experts for Evaluation of the Research Instruments
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List of Experts for Evaluation of the Research Instruments

1. Dr. Noppadol Prammanee, Lecturer of Technical Education Department, Faculty of
Technical Education, Rajamangala University of Technology Thanyaburi

2. Dr. Patchara Varasarin, Former Lecturer of Burapha University, Faculty of Edcation
3. Dr. Denchai Prabjandee, Lecturer of English Department, Faculty of Education
Burapha University

4. Dr. Suthida Soontornwipat, Head of English Department, Faculty of Liberal Arts
Huachiew Chalermprakiet University

5. A. Umarungsri Wongsubun , Lecturer of English Department, Faculty of Liberal Arts
Huachiew Chalermprakiet University

6. A. Passamon Lertchalermtipakoon, Chairperson of English Program, English

Department, Faculty of Liberal Arts Huachiew Chalermprakiet University
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APPENDIX E
Quality Evaluation of e-Writing Instructional Design Program by Five Experts
Item Objective Congruence Index (I0C) of Interview Questions by Three Experts

Example of Manual Coding
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Quality Evaluation of e-Writing Instructional Design Program by Five Experts

Opinion Level Mean Quality

Evaluation Lists 15t 2nd 3 gt 5t X Level

Expert Expert Expert Expert Expert

1. Introduction into

Lessons

1.1 The appropriateness of 5 4 5 4 4 a4 Good
introduction into lessons

1.2 The interest of 5 3 a4 al al a4 Good
introduction into lessons

Total 10 7 9 8 8 4.2 Good

2. Instruction for using the

lessons

2.1 Accuracy and clarity 5 3 5 4 a4 4.2 Good
2.2 Concise and easy to 5 4 5 3 4 4.2 Good
understand

Total 10 7 10 7 8 a.2 Good

3. Lesson objective

3.1 Accuracy and clarity a4 3 5 4 4 4 Good
3.2 Accord with the lessons 5 4 5 3 4 4.2 Good
Total 9 7 10 7 8 a.1 Good
4. Lesson content

4.1 Accord with lesson 5 a4 5 5 4 4.6 Good
objective

4.2 Sequence of content 5 4 5 3 4 4.2 Good
4.3 The clarity and accuracy a4 4 5 4 4 4.2 Good
of content explanation

4.4 The appropriateness of 5 a4 5 a4 a4 a4 Good

content and students’ level

Total 19 16 20 16 16 435  Good
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Opinion Level Mean Quality

Evaluation Lists 1t 2nd 3 gt gt Y Level
Expert Expert Expert Expert Expert

5. Exercises and Testing
5.1 The amount of exercises 5 a4 5 3 4 4.2 Good
are appropriate
5.2 The clarity of instructions 5 aq 5 3 4 4.2 Good
and questions
Total 10 8 10 6 8 4.2 Good
6. Background
6.1 The appropriateness of 5 a4 4 3 4 4 Good
background and letters
6.2 The appropriateness of 5 4 5 3 4 4.2 Good
background and picture
Total 10 8 9 6 8 4.1 Good

7. Screen elements

7.1 The appropriateness of 5 4 5 4 4 4.4 Good
screen management

7.2 The appropriateness of 5 aq 5 5 a4 4.6 Good
button size

Total 10 8 10 9 8 4.5 Good
8. Letters

8.1 The appropriateness of 5 aq a4 a4 4 4.2 Good

size and colorful letters
8.2 The letter font is easy to 5 a4 5 4 4 4.4 Good
read

Total 10 8 9 8 8 4.3 Good
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Opinion Level Mean Quality

Evaluation Lists 15t 2nd 3rd gth g5t X Level

Expert Expert Expert Expert Expert

9. Picture and Animation

9.1 The appropriateness of 5 4 q 3 3 3.8 Fair
pictures and animations

9.2 Pictures accord with the 5 a4 a4 3 3 3.8 Fair
content

Total 10 8 8 6 6 3.8 Fair

10. Sound and Language

10.1 The appropriateness of 5 ) a a4 a4 a4 Good
sound and language

10.2 The accuracy of sound aq al 5 3 al a4 Good
and language

Total 9 7 9 6 8 a Good
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Item Objective Congruence Index (I0C) of Interview Questions by Three Experts

Item Scores From The Experts

Number 1 Expert | 2" Expert | 3" Expert Total I0C
1 0 1 1 3 .66
2 1 0 1 2 .66
3 1 1 0 2 .66
4 1 1 1 3 1
5 1 1 1 3 1
6 1 1 1 3 1
7 1 1 1 3 1
8 1 1 1 3 1
9 1 1 1 3 1
10 1 1 1 3 1
11 1 1 1 3 1
12 1 1 1 3 1

Total 34 10.98

Mean Value 2.83 0.915
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Example of Manual Coding

Interviewee: Participant No. 3
Time: 09.00-11.30
HCU

Coded on December 20, 2018

1.

. what do you think about your teaching method?

. In my point of view, this teaching method is goo

Q: In your own words,

. and suitable for me.

Q: How does this teaching method

. help you during your learning?

. can study and search information by myself

. without any assistance from peer

10
11

12.
13.
14.
15.

16

17

18.
19.
20.
21.
22.
23.
24.

. My writing skill was improved.

. Q: Do you think this teaching method

is appropriate media toward

This teaching media is very appropriate.
| study and practice by myself.

It teaches me how to be punctual, honest

. responsible to study and sending exercises

—

2
3
a
5. It allows me to study with e-Writing by myself.
6
7
8
9

S

Date: December 6, 2018

Place: Classroom 2-403,

Satisfy with e-Writing

Learning experience

- Help in the learning process

- Appropriate for learning
- Practice the lesson by

oneself

. Q: How do you feel toward this media learning? __ | Satisfaction

which appropriate for education 4.0 policy

| could write various types of paragraph.

| can study without restriction both inside and outside

the classroom, and using the internet to support.

writing processes could guideline me to write each task

This program promotes punctuality, honesty,

The program is useful and it is a new teaching version - New teaching

delivery method

- Gain more
knowledge about
writing skill

- Promote punctuality,
honesty, and
responsibility

- Motivate to study all




25.
26.

27
28

29.
30.
31,
32.
33,
34,
35,
36.
37.
38,
39,
39.
40.
a1.
a2.
a3,
a4.
as.
a6.
a7,
a8.
49.
50.
51.
52.
53.
as.
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and responsibility
It makes me feel active all the time.
. Q: How do you feel after finish this course?

. After course, | think | have more punctuality,

My English writing was developed a lot.

Q: Do you think this teaching method

helps you develop your writing ability?

My writing scores of each assignment increased

a lot. I could write in each writing process clearly
It is a good way to improve myself.

| can apply this skill into a real situation

explain the sightseeing when | travel with my family
Understanding more about writing processes
However, | think now my writing skill

is better than in the past.

| can understand more deeply detail

when | write for the whole passage.

responsibility, and active to pay attention during my study.

Promote
punctuality
and

responsibility

- Improve student’s
learning ability

- Apply knowledge to
an authentic situation
- Develop English
writing skill

- Understanding writing

processes

| also get to the point and find the main idea easily.—
Q: What do you think of the other subject design
lessons using technology in the learning material?
General education subjects should offer electronic )
Learning program to design the course.

It was more interesting than studying with paper

in classroom. | would like other subjects to design

the lessons using technology such as

English for Business and linguistic course.
Q: In your opinion, do you enjoy with the teaching

methods that you receive?

- Should use technology to

design the course
- Apply technology in

education

e-Writing decreases pressure comparing

to study in the classroom.

- Motivate to learn
— | - feel fun and relax

- Reduce stress




49.
50.
51.
52.
53.
54.
55.
56.
57.
58.
59.
60.
61.

61
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It is more fun and relax

| practice to write many times in each task.

to avoid some errors in my paper —
Q: Is there anything else you want to add or - Contents
things that | should know and did not mention? L | _ Paragraph samples

| like you to add more contents,

sample of paragraphs, and writing assignments
Q: According to the teaching method, do you feel ]

relaxed and less stress in this learning atmosphere?

| felt relax more than learning in the classroom
becuase | bulit my own learning atmosphere.
Q: Does the teaching method develop student

learning or autonomous learning?

. The program supports student centered
62.
63.
64.

and have more meditation to study
because | have to study by myself.

It is free to practice.

- Writing assignments

- Relax

- Create learning atmosphere

—

centered

—_

- Promote autonomos
learning and students
centered

-Feel free to study
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APPENDIX F
Statistical Analysis



203

Statistical Analysis
Part 1: Demographics
Frequencies
Practicing | Use
Grade Used e-writing | writing technology
Point as a formal online to write per
Gender Age | Average part of class | each week | week
N Valid 60 60 60 60 60 60
Missing 0 0 0 0 0 0
Std. Deviation .390 490 974 494 502 746

Part 2: Perception Questionnaires

Std. Std. Error

Group N Mean Deviation Mean

Student A 30 4.37 490 .089
Satisfaction 1 | B 30 3.73 521 .095
Student A 30 4.57 504 .092
Satisfaction 2 | B 30 3.67 479 .088
Student A 30 a.27 521 .095
Satisfaction 3 | B 30 3.63 490 .089
Student A 30 4.30 466 .085
Satisfaction 4 | B 30 3.63 490 .089
Student A 30 4.20 484 .088
Satisfaction 5 | B 30 3.50 .509 .093
Student A 30 4.33 547 .100
Satisfaction 6 | B 30 3.60 498 .091
Student A 30 aTr 430 079
Satisfaction 7 | B 30 1.97 669 122
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Std. Std. Error
Group N Mean Deviation Mean
Student A 30 a.47 507 .093
Satisfaction 8 | B 30 3.13 T76 .142
Student A 30 a.27 .450 .082
Satisfaction 9 | B 30 3.50 .509 .093
Student A 30 4.57 .568 .104
Satisfaction B
30 1.90 662 121
10
Student's A 30 453 507 .093
Autonomous | B
30 1.93 .583 .106
Learning 11
Student's A 30 4.43 504 .092
Autonomous | B
30 2.37 615 112
Learning 12
Student's A 30 4.37 .490 .089
Autonomous | B
30 2.57 .504 .092
Learning 13
Student's A 30 4.40 .498 .091
Autonomous | B
30 2.40 .498 .091
Learning 14
Student's A 30 4.43 .504 .092
Autonomous | B
30 3.20 407 074
Learning 15
T-Test Experimental Group (Group A)
Paired Samples Statistics
Std. Error
Mean N Std. Deviation Mean
Pair 1 | Pre-test (30 Points) 13.93 30 3.028 .553
Post-test (30 Points) 21.10 30 .885 162
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Paired Samples Correlations

N Correlation Sie.
Pair 1 Pre-test (30 Points)
30 376 .041
Post-test (30 Points)
Paired Samples Test
Sig.
Paired Differences t df | (2-tailed)
Std. Std. 95% Confidence
Deviati Error Interval of the
Mean on Mean Difference
Lower | Upper
Pair | Pre-test (30 Points)
-7.17 2.817 514 -8.22 -6.11|-13.933 | 29 .000
1 Post-test (30 Points)
T-Test Control Group (Group B)
Paired Samples Statistics
Std. Error
Mean N | Std. Deviation Mean
Pair 1 | Pre-test (30 Points) 13.93 30 2.164 .395
Post-test (30 Points) 16.07 30 1.911 349
Paired Samples Correlations
N Correlation Sie.
Pair 1 Pre-test (30 Points)
30 .693 .000
Post-test (30 Points)
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Paired Samples Test

Sig.
Paired Differences t df | (2-tailed)
Std. | Std. | 95% Confidence
Devia | Error Interval of the
Mean | tion | Mean Difference
Lower | Upper
Pair | Pre-test (30 Points)
-2.13 | 1.613 295 -2.74 -1.53 | -7.243| 29 .000
1 Post-test (30 Points)
Crosstabs
Case Processing Summary
Cases
Valid Missing Total
N Percent N Percent N Percent
Group A& B 60| 100.0% 0 .0% 60| 100.0%
group * Difference of Crosstabulation
Difference Total
Be the same | Increase
Grou | A
0 30 30
P
B 5 25 30
Total 5 55 60
Chi-Square Tests
Asymp. Sig. | Exact Sig. | Exact Sig.
Value df (2-sided) | (2-sided) | (1-sided)
Pearson Chi-Square 5.455(b) 1 .020
Continuity Correction(a) 3.491 1 062
Likelihood Ratio 7.387 1 .007
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Asymp. Sig. | Exact Sig. | Exact Sig.
Value df (2-sided) (2-sided) | (1-sided)
Fisher's Exact Test .052 .026
Linear-by-Linear
5.364 1 .021
Association
N of Valid Cases 60

a Computed only for a 2x2 table
b 2 cells (50.0%) have expected count less than 5. The minimum expected count is

2.50.

T-Test for six Assignments

Exercise No. 1 Group A and B

Std. Error
Group N Mean Std. Deviation Mean
Opinion Support | A 30 6.10 712 1)
B 30 5.00 .000 .000
Grammar A 30 2.40 1.163 212
B 30 2.00 .000 .000
Verb A 30 2.83 .834 152
B 30 1.00 .000 .000
Oreganization A 30 6.23 971 77
B 30 5.00 .000 .000
Exercise 1 A 30 17.57 3.266 .596
B 30 13.00 .000 .000
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Levene’s Test

for Equality of

Variances t-test for Equality of Means
Std. 95%
Mean | Error Confidence
Sig. (2- | Differ | Differe | Interval of the
E Sig. t df tailed) | ence nce Difference
Lower | Upper
Opinion Equal variances 27.13
.000 8.462 58 .000 1.10 .130 .840 | 1.360
Support assumed 1
Equal variances
8.462 29.000 .000 1.10 .130 834 | 1.366
not assumed
Grammar Equal variances 69.40
.000 1.884 58 .065 .40 212 -.025 825
assumed 7
Equal variances
1.884 29.000 .070 .40 212 -.034 .834
not assumed
Verb Equal variances 56.58
.000 | 12.042 58 .000 1.83 182 1.529 | 2.138
assumed 5
Equal variances
12.042 29.000 .000 1.83 152 1.522 | 2.145
not assumed
Organization | Equal variances 26.50
.000 6.954 58 .000 1.23 77 .878 | 1.588
assumed 4
Equal variances
6.954 29.000 .000 1.23 77 871 | 1.596
not assumed
Exercise 1 Equal variances 52.29
.000 7.658 58 .000 4.57 .596 3373 | 5760
assumed 3
Equal variances
7.658 29.000 .000 4.57 .596 3.347 | 5.786
not assumed
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Std. Error
Group N Mean Std. Deviation Mean
Opinion Support A 30 6.27 .980 179
B 30 6.50 731 133
Grammar A 30 2.67 844 154
B 30 2.73 .828 151
Verb A 30 3.03 669 122
B 30 3.13 571 104
Organization A 30 6.50 1.075 196
B 30 6.33 .884 161
Exercise 1 A 30 18.47 3.048 L
B 30 18.70 2.366 432

Independent Samples Test

Levene's Test
for Equality of
Variances t-test for Equality of Means
Std.
Mean Error | 95% Confidence
Sig. (2- | Differe | Differen | Interval of the
F Sig. t df tailed) nce ce Difference
Lower | Upper
Opinion Equal variances
2.137 .149 -1.045 58 .300 -23 223 -.680 214
Support assumed
Equal variances
-1.045 | 53.638 301 -23 223 -.681 214
not assumed
Grammar Equal variances
.842 .363 -.309 58 159 -07 216 -.499 .365
assumed
Equal variances
=309 | 57.977 159 -07 216 -.499 .365
not assumed
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Levene's Test
for Equality of
Variances t-test for Equality of Means
Std.
Mean Error | 95% Confidence
Sig. (2- | Differe | Differen | Interval of the
r Sig. 1’ df tailed) nce ce Difference
Lower | Upper
Verb Equal variances
.166 .685 -.623 58 .536 -.10 161 -421 221
assumed
Equal variances
-.623 | 56.622 .536 -.10 161 -422 222
not assumed
Organization | Equal variances
.884 351 .656 58 514 17 .254 -.342 675
assumed
Equal variances
.656 | 55.920 515 17 .254 -.342 676
not assumed
Exercise 1 Equal variances
4.076 .048 -.331 58 142 -23 704 | -1.643 1.177
assumed
Equal variances
-.331 | 54.634 142 -23 704 | -1.645 1.179
not assumed
Exercise No. 3 Group A and B
Group N Mean Std. Deviation Std. Error Mean
Opinion Support A 30 7.83 1.577 .288
B 30 5.00 .000 .000
Grammar A 30 3.57 .898 164
B 30 3.00 .000 .000
Verb A 30 3.73 .691 126
B 30 3.00 .000 .000
Organization A 30 7.87 1.592 291
B 30 5.00 .000 .000
Exercise 1 A 30 23.00 4.379 799
B 30 16.00 .000 .000
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Levene's Test

for Equality of

Variances t-test for Equality of Means
Std. 95%
Mean | Error Confidence
Sig. (2- | Differ | Differe | Interval of the
F Sig. t df tailed) | ence nce Difference
Lower | Upper
Opinion Equal variances
55.137 .000 9.838 58 .000 2.83 .288 2257 | 3.410
Support assumed
Equal variances
9.838 | 29.000 .000 2.83 .288 2244 | 3422
not assumed
Grammar Equal variances
81.366 .000 3.458 58 .001 .57 164 .239 .895
assumed
Equal variances
3.458 | 29.000 .002 .57 164 231 902
not assumed
Verb Equal variances
84.554 .000 5.809 58 .000 73 126 .481 .986
assumed
Equal variances
5.809 | 29.000 .000 73 126 475 992
not assumed
Organization Equal variances
46.217 .000 9.865 58 .000 2.87 291 2.285| 3.448
assumed
Equal variances
9.865 | 29.000 .000 2.87 291 2272 | 3.461
not assumed
Exercise 1 Equal variances
59.854 .000 8.756 58 .000 7.00 799 5.400 | 8.600
assumed
Equal variances
8.756 | 29.000 .000 7.00 799 5365 | 8.635
not assumed
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Std. Error
Group N Mean Std. Deviation Mean
Opinion Support A 30 7.37 .890 162
B 30 7.00 .000 .000
Grammar A 30 3.40 .894 163
B 30 2.00 .000 .000
Verb A 30 3.43 817 .149
B 30 3.00 .000 .000
Organization A 30 7.20 997 182
B 30 6.00 .000 .000
Exercise 1 A 30 21.40 3.114 569
B 30 18.00 .000 .000

Independent Samples Test

Levene’s Test
for Equality of
Variances t-test for Equality of Means
Std. 95%
Mean | Error Confidence
Sig. (2- | Differ | Differe | Interval of the
F Sig. t df tailed) | ence nce Difference
Lower | Upper
Opinion Equal variances
79.446 .000 2.257 58 .028 37 162 .041 692
Support assumed
Equal variances
2.257 | 29.000 .032 37 162 .034 .699
not assumed
Grammar Equal variances
66.208 .000 8.573 58 .000 1.40 163 1.073 1.727
assumed
Equal variances
8.573 | 29.000 .000 1.40 163 1.066 1.734
not assumed
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Levene’s Test
for Equality of
Variances t-test for Equality of Means
Std. 95%
Mean | Error Confidence
Sig. (2- | Differ | Differe | Interval of the
F Sig. t df tailed) | ence nce Difference
Lower | Upper
Verb Equal variances
91.350 .000 2.904 58 .005 .43 .149 135 132
assumed
Equal variances
2.904 | 29.000 .007 .43 .149 128 138
not assumed
Organization Equal variances
58.000 .000 6.595 58 .000 1.20 182 .836 | 1.564
assumed
Equal variances
6.595 | 29.000 .000 1.20 182 .828 1.572
not assumed
Exercise 1 Equal variances
80.875 .000 5.980 58 .000 3.40 569 2.262 4.538
assumed
Equal variances
5.980 | 29.000 .000 3.40 569 2237 | 4.563
not assumed
Exercise No. 5 Group A and B
Group N Mean Std. Deviation | Std. Error Mean
Opinion Support A 30 7.40 770 141
B 30 7.33 .802 146
Grammar A 30 3.37 .999 182
B 30 3.33 Jq11 130
Verb A 30 3.57 128 133
B 30 3.53 507 .093
Organization A 30 7.47 819 .150
B 30 7.30 1.022 .187
Exercise 1 A 30 21.80 2.683 .490
B 30 21.50 2.162 .395
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Levene's Test
for Equality of
Variances t-test for Equality of Means
Std. 95%
Mean | Error Confidence
Sig. (2- | Differ | Differe | Interval of the
F Sig. t df tailed) | ence nce Difference
Lower | Upper
Opinion Equal variances
.016 .900 .328 58 744 .07 .203 -.340 473
Support assumed
Equal variances
.328 | 57.903 744 .07 .203 -.340 473
not assumed
Grammar Equal variances
5.908 .018 .149 58 .882 .03 224 -415 .482
assumed
Equal variances
149 | 52.375 .882 .03 224 -416 .483
not assumed
Verb Equal variances
4.749 .033 .206 58 .838 .03 162 -291 .358
assumed
Equal variances
206 | 51.799 .838 .03 162 -.292 .358
not assumed
Organization Equal variances
2.184 .145 697 58 .489 A7 269 -312 .645
assumed
Equal variances
.697 | 55.376 .489 A7 .239 -313 .646
not assumed
Exercise 1 Equal variances
1.117 .295 477 58 .635 .30 .629 -959 1.559
assumed
Equal variances
477 | 55.485 .635 .30 629 -.960 1.560
not assumed
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Std. Error
Group N Mean Std. Deviation Mean
Opinion Support A 30 8.00 525 .096
B 30 6.87 937 171
Grammar A 30 3.57 .568 .104
B 30 2.93 .640 117
Verb A 30 3.93 521 .095
B 30 3.30 596 .109
Organization A 30 7.90 .845 154
B 30 6.47 1.042 190
Exercise 1 A 30 23.40 1.976 361
B 30 19.57 2.648 483

Independent Samples Test

Levene's Test
for Equality of
Variances t-test for Equality of Means
Std. 95%
Mean | Error Confidence
Sig. (2- | Differ | Differe | Interval of the
F Sig. t df tailed) | ence | nce Difference
Lower | Upper
Opinion Equal variances
9.979 .003 5778 58 .000 1.13 196 741 1.526
Support assumed
Equal variances
5.778 | 45.583 .000 1.13 .196 738 1.528
not assumed
Grammar Equal variances
.835 365 4.054 58 .000 .63 .156 321 .946
assumed
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Levene's Test

for Equality of

Variances t-test for Equality of Means
Std. 95%
Mean | Error Confidence
Sig. (2- | Differ | Differe | Interval of the
& Sig. t df tailed) | ence nce Difference
Lower | Upper
Verb Equal variances
4.835 .032 4.383 58 .000 .63 .145 344 .923
assumed
Equal variances
4.383 | 56.978 .000 .63 .145 344 923
not assumed
Organization Equal variances
2.142 .149 5.853 58 .000 1.43 .245 943 | 1.923
assumed
Equal variances
5.853 | 55.630 .000 1.43 .245 .943 1.924
not assumed
Exercise 1 Equal variances
2.192 .144 6.355 58 .000 3.83 .603 2626 | 5.041
assumed
Equal variances
6.355 | 53.648 .000 3.83 .603 2.624 | 5.043
not assumed
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APPENDIX G

A Sample of e-Writing Instructional Design Program (Print screen from webpage)
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A Sample of e-Writing Instructional Design Program (Print screen from webpage)

Homepage

Teacher Classroom

ome
Menu EG2063

Course Description

Course Objectives

Welcome to Basic Writing in English Course (EG2063)
Lecturer by A. Dr. Pornpimon Saeheng
English Department, Faculty of Liberal Arts
Huachiew Chalermprakiet University

Main Menu

% Pre-Test

1

¥ Content

¥ Exercises

¥ Post-Test

¥ Grade Report

Lesson Introduction

Teacher Classroom

Lesson Introduction
Menu EG2063

Course Description
"~ | Course Objectives

lesso troductio

« 1. Writing skills are an important part Writing in an academic context is
of communication. Good writing skills allow

you to communicate your message with

different from writing in other situations.
Academic writing follows specific

clarity and ease to a far larger audience than
through face—to—face or telephone
conversations. Writing well helps you refine
and give an in—depth explanation of the idea
you want to illustrate to your audiences, also.
Important writing is used extensively in
higher education and in the workplace. If
students do not know how to express
themselves in writing, they will not be able to
communicate well with professors,
employers, peers, or just about anyone else.
In this course is meant for students who wish
to improve the quality of their writing in
English. The course acts as both an
introduction to quality English writing and a
refresher course for those who need to
remind themselves of the foundation to
English writing. %%%xﬁ
s M av

o

conventions of structure, style, and content.
In this chapter, the kind of writing you will
learn and produce in this class is called
“Academic Writing” and every kind of writing
has a particular objective and audience.
Academic writing follows a particular “tone”
and adheres to traditional conventions of
punctuation, grammar, and spelling, also.
Most people do agree that writing in
academic is quite difficult in any language.
However, you are able to do writing easier if
you follow the writing process. In each
process, you do step in a certain order. To
become a good writer, you should follow
writing process when you are writing.
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Course objectives

Teacher Classroom

Coures Objectives
Menu EG2063

Course Description

! Course Objectives

@ \
The lesson objectives come from the description (0

of Basic Writing in English course for students. The lesson
objectives are presented as follows.

Main Menu . _—

1) To study the compositions and characteristics

of various types of paragraph writing and write paragraphs

| with effective topic sentences, major and minor supporting
details, and concluding sentences.

. 2) To practice paragraph writing and master the

grammatical structures of English used in producing

¥ Post - Test different types of sentences.

[P 3 To apply the ideas to generate detail and
¥ Grade Report ) pply & 5

provide information to write properly.

4) To explain their ideas or opinions in written
form using grammatically correct sentences and rhetorical
patterns and make an outline from the information provided d
as well as from the student’ s own ideas. '

Course Description

Teacher Cla

Course-Description
Menu EG2063

Course Description
Course Objectives

This course is designed to train

students to write effective English and

Main Menu to develop the creative process. The

focus is on producing accurate and
————— effective writing, starting from sentence
:
| ———— ] paragraph structure for various styles of

# Post - Test ) -
— writing, accurate grammatical examples,
Y Grade Report . ;

and vocabulary expansion will be

level to paragraph level. Knowledge of

employed to meet the main objectives
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Content

Teacher Classroom

Content
Menu EG2063

Course Description

" Course Objectives

S|

Main Menu

¥ Pre-Test

¥ Content
+

Exercises

Y Grade Report

Chapter 1

Teacher Classroom

Chapter 1
Menu EG2063

Course Description A '
Course Objectives

J €SS0 troductio

Let’s start

Main Menu Chapter 1 Describing People or Place

Learning Objectives:

K Pre - Test In this chapter, the students are going to need certain skills and learn to:

X Content 1. Note taking to get ideas for writing
3. Use correct paragraph format

2. Identify the three parts of a paragraph
# Post - Test
) 4. Recognize subjects, verbs, and objects in sentences completely

¥ Grade Report

5. Use rules of capitalization and work with simple sentences

6. Write a paragraph describing people
Topics:
In this chapter, the topics are divided into four sections.

1. Paragraph organization
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Exercises

Teacher Classroom

Exercise
Menu EG2063

~ | Course Objectives
‘hﬁ o II I ir au i'i't I'

Main Menu

* Pre-Test }
¥ Content [
B c—

% Post - Test
¥ Grade Report

|
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APPENDIX H

Ethic Forms
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1. To compare students’ writing ability through e-Writing classroom and
traditional writing classroom.

2. To compare the effectiveness of e-Writing classroom and traditional
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3. To explore learner autonomy after receiving the two different kinds of

teaching methods.
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Population

The population of this study was the sophomore students who enroll in Basic
Writing in English course in the semester one, 2018 academic year of HUC, Samut
Prakan.

Participants

The participants in this study were the sophomore students who enroll in Basic
Writing in English course. The participants are divided by purposive sampling method
into two groups of 30 learners, the experimental group A (e-Writing), and group B the
control group (Traditional writing classroom). To select the participants in this study,
the participants could not be selected by a normal random sampling method.
A purposive sampling method was used because the limitations on the amount of
students who enrolled in this course. The students were assigned to particular
sections. This meant that the students could not be switched between different
sections. Therefore, it was not possible to divide the participants in each group with
the random sampling method. In this study, all participants are focused on a specific
case that is very important and all are a similar level. They were primary sources who
could contribute to the study.
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Unfiloimunyineemadeunwsainguiagnseiun1sseuidassvasindnylve

(83n9¥) A comparative Study of e-Writing and traditional writing classroom to

Improve English Writing Ability and Motivate Autonomous Learning of Thai EFL Learners
2. ¥oviwmthlasenis  (ne) 919198 as.nediysn niunaAsyg

(89ngw) A. Dr. Pongpatchara Kawinkoonlasate
Aondl Vsnaien anuivihanu aaz@aumans
anfitaunsafndeld arvivnunsingy AnsRalmans
UNIVEIEETRIRALNIZIAYSA 1T, 1431
3. uvaauitlésu (3) ininendeiidenedumsuiesd Yaldunu 2560
4. YszLnnn159398  Quasi-Experimental Research
5. IngUszeasA
1. To compare students’ writing ability through e-Writing classroom and
traditional writing classroom.
2. To compare the effectiveness of e-Writing classroom and traditional
writing classroom.
3. To explore learner autonomy after receiving the two different kinds of
teaching methods.
6. anautagdusauaulyiininsIde (ndusiege mITsyyIneiAnILazinusidngan)
This study investigated the effectiveness of the e-writing and traditional

teaching methods. There are 60 participants in this study, who enroll Basic Writing in

English course at Huachiew Chalermprakiet University, Samut Prakan. The learners
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were chosen by a purposive sampling method approach. The participants are divided

by a purposive sampling method into two groups of 30 learners.

7. ﬁ‘hu’auﬁﬁl,‘ﬁ"li"mﬂﬂﬁﬁﬂ There are 60 participants in this study, who enroll Basic

Writing in English course at Huachiew Chalermprakiet University, Samut Prakan.

ad Qv
8. W|WMsinudaya
1. wuvaeunny (Luuwuuasuauarludugeu seudn dunwalvisensendeyales)
2. undun1ual (WUULEINIY/Unduntyed)

3. auq (UsAsyy) Wuuvedounaulseulaynasey

9. Protocol flow chart

The research design as the plan, structure, and strategy of investigation is
conceived so as to answer the research questions and control variance. In this study
the researcher designs a model for the e-writing instructional design program.
The researcher divided this study into two sections. The first section of e-writing
instructional design program is extra content concerning writing strategies. The
second section is four kinds of paragraph writing with assignments. Moreover, this
study is developmental research using learners’ perception questionnaires. Hence,
learners’ perception questionnaires are carried out. Further interviews are carried out
with the learners. The researcher uses interview questions to support the findings of
the questionnaires, transcript analysis, and documents as data sources. The data
collection method employed used both quantitative and qualitative approaches.
This study aims to compare the student achievement of English language learning
using e-writing and traditional teaching methods for students who study in Basic
English Writing course and to enhance the English writing ability and motivate
autonomous learning of students. Therefore, in this study the steps in each group are

presented in the figures below.
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Group A: Studying with e-Writing

Students

v

1. Pre-test, online self-study on writing strategies and

4 kinds of paracraph writine for W. 1-12

v

2. e-Writing instructional design program is developed

3. Start the lessons

v

4. Scores are collected for each lesson

5. Posttest

6. Questionnaire

A

7. Interview: Students’ opinion

A

8. Data are collected and analyzed
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Group B: Studying with traditional teaching method

Students

v

1. Pre-test, lessons on writing strategies, and four kinds of

paragraph writing for W1-W.12

v

2. Start the lessons and produce exercises with face to face

teaching style

A

3. Scores are collected for each lesson

l

4. Posttest

5. Questionnaire

v

6. Interview: Students’ opinion

v

7. Data are collected and analyzed
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