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ABSTRACT

This study investigated what communication strategies are used by high and low
proficiency students, and compare the communication strategies used by male and
female students. The participants consisted of 40 students at Kurumitprasitsil School.
The students’ average grades in four subjects include English for conversationl
(Eng.11101), English for conversation2 (Eng.11102), English for conversation3 (Eng.
21101), and English for conversation4 (Eng.21102) were used as a criterion to classify
students into high and low proficiency groups. Consequently, there were 20 students in
the high proficiency group and 20 students in the low proficiency group. And there were
17 male students and 23 female students. The data from the students in the
accomplishment of the role play and definition plan tasks were analyzed both
qualitatively and quantitatively.

It was found that high proficiency students utilize “use of fillers” most and low
proficiency students utilize “code switching” most in the role play task. High proficiency
students utilized “pausing” strategy most in the definition plan task. Low proficiency
students utilized “circumlocution” most in the definition plan task. Moreover, it was
found that male students utilized “use of fillers”, and *“code switching” most in the role
play task. Female students utilized *“use of fillers” most in the role play task. On the
definition plan task, male students utilized “circumlocution” most strategy, and female
students utilized “pausing” is the most strategy.

Finally, since this study recommended that the teaching of CSs should be
included in the syllabus, it would be valuable for further studies to investigate the

teachability of CSs to enhance the ability of English communication.

Keywords: Communication Strategies, Level of Proficiency, Gender, Mathayom

3 students
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CHAPTER 1
INTRODUCTION

This chapter provides the background of study, research questions, address
the objectives for the present study, frameworks of the study, limitation of the study,

definitions of terms, and the significance of the study.

1.1 Background of Study

These days, English is the most important language and a required language
for each nation. In Thailand, English has been viewed as the variety which will lead
Thailand into the world enclosure through the procedure of internationalization.
According to Kachru (1985), Thailand is grouped in the Expanding Circle which
refers to the circumstances in which English is used as a foreign language or EFL.
Hence, English is assumed as an essential part of training and it is proposed that
English instruction ought to begin as ahead of schedule as would be prudent. In
1996, the Education Ministry proposed that English training begins from the first
grade, instead of the fifth grade. The purpose of the curriculum is imperative in daily
life, because English language serves as a critical apparatus for communication,
education, procurement of knowledge, professional success and creating
understanding of cultures and visions of the world community. The English language
empowers learners to be mindful of assorted qualities of societies and perspectives
on the planet group, helpful for companionship and collaboration with different
nations. They add to learners' improvement by giving learners better comprehension
of themselves as well as other people. The learners are hence ready to learn and
comprehend contrasts of languages and cultures, customs and traditions, thinking,
society, economy, politics and administration (Ministry of Education, 2008).

English is exceptionally paramount for students studying English subject in
light of the fact that it is utilized as a medium of learning. Even though Thai students
in English subject have been taught English for a long time, they are still not able to
impart viably in the target language. Most of the Thai students have not experienced
native speaking instructors, but they have more opportunity to utilize English within
the classroom.



It is troublesome for Thai students to acquire English talking capability on
account of the unlucky deficiency of minerals contained in the earth outside the
classroom. Their exposure to English is limited and mostly in the classroom setting,
making the acquisition of the language more artificial (Janicki. 1985).

Thai students are basically not presented to English in a regular and they
additionally have minimal opportunity to utilize English within ordinary life in
Thailand. Subsequently, most students are still not able to utilize the learning that
they have adapted in the classroom in genuine circumstances outside the classroom.

Currently, the learning area for English language is aimed for the students in
grade 9 learners to obtain a positive demeanor towards English language, the
capacity to utilize English language for conveying as a part of different
circumstances, looking for information, participating in business and seeking after
further training at higher levels. Learners will have knowledge and comprehension of
stories and social differences of the world community, and will have the capacity to
imaginatively pass on Thai ideas and society to the worldwide society (Ministry of
Education. 2008).

English proficiency is one of the factors that influence the students’
communicative abilities. Students who have high English proficiency seem to be
better in second/foreign language communication. On the contrary, students with low
English proficiency seem to have more communication problems than high
proficiency ones (Poulisse & Schils. 1989; Chen. 1990). Other than the apparent
differences in proficiency level, it seems that problems in communication may result
from the students’ lack of appropriate communication strategies, the systematic
techniques or tools employed by a speaker to express his/her meaning when facing
difficulties in the communication process (Oxford. 1990) which can help them create
their language capacities.

Also, gender is the factor that influences the students’ communicative
abilities. According to Politzer (1983), Oxford & Nyikos (1989), Green & Oxford
(1995), and Ok (2003) concluded from their studying on learning strategies, found
that gender differences had a profound influence on strategy employment. Also,

Zhao & Intaraprasert (2013) exhibited that the level of proficiency and gender



demonstrated critical varieties in students' decision of their communication strategies
usage.

Poulisse & Schelis (1989) proposed that task type is the most part
acknowledged as one of the components influencing the way of the choice of
learners' CSs. Tasks have been planned and used to evoke the information
whereupon examinations of CSs have been led. The normal ones are picture
description, picture construction, narration and discussion. Task types might
influence the use of CSs because tasks are different in nature.

The study of communication strategies in Thai and non-Thai contexts
emphasized on two aspects, that is, the level of proficiency (Poulisse & Schils. 1989;
Chen. 1990; Al-Humaidi. 2002; Wannaruk, 2003; Binhayeearong. 2009), and task
types (Poulisse & Schils. 1989; Binhayeearong. 2009) affecting the use of
communication strategies. Moreover, most of the studies in Thai context seemed to
focus on one factor, that is, either English proficiency or task types. There are but
few studies investigating the gender variable and the use of communication
strategies. Also, there is no empirical previous study in this local area. Thus, this
study aims to identify and compare communication strategies used by high and low
English proficiency students, and to compare the communication strategies used by

male and female students.

1.2 Research Questions

1. What communication strategies are used by high and low proficiency
students?

2. What are the differences of communication strategies used by male and

female students?

1.3 Objectives of the Study

1. To identify and compare communication strategies used by high and low
English proficiency students.

2. To compare the communication strategies used by male and female

students.



1.4 Frameworks of the Study

In this study, the framework of the study which were adopted from Tarone
(1977), Poulisse (1993), and Dornyei & Scott (1997) frameworks were shown in

table 1.

Table 1 Frameworks of the Study

CSs

Frameworks Source

. Asking for clarification

Dornyei & Scott (1997)

. Code switching

Dornyei & Scott (1997)

. Circumlocution

Dornyei & Scott (1997)

. Literal translation

Dornyei & Scott (1997)

. Literal comparison

Poulisse (1993)

. Message abandonment

Tarone (1977)

. Message reduction

Dornyei & Scott (1997)

. Mime

Dornyei & Scott (1997)

O O Nl o O & W N =

. Other-repair

Dornyei & Scott (1997)

10. Other-repetition

Dornyei & Scott (1997)

11. Pausing (divided from “use of fillers strategy™

Dornyei & Scott (1997)

12. Self-repair

Dornyei & Scott (1997)

13. Self-repetition

Dornyei & Scott (1997)

14. Topic avoidance

Tarone (1977)

15. Use of fillers

Dornyei & Scott (1997)

1.5 Limitation of the Study

1. The sample size was small in the specific local area in Kalasin province.

The findings from this study were generated from a group of Mathayom 3 students in

the EFL context.

2. The nature of the task had a distinctive effect on the selection of a strategy

in the definition plan task in which circumlocution strategy was preferred (Poulisse

& Schils. 1989).




1.6 Definitions of Terms

In this section, the definitions of key terms employed in this study are
provided below:

1. Communication strategies: Verbal devices utilized by the students to
overcome communication problems based on their own ability.

2. English Language Proficiency:  The students’ English language
proficiency as measured by their average grades in four English conversation
subjects (Eng.31101, Eng.31201, Eng. 32101 and Eng.32201) from Matayom 1 to
Matayom 2.

3. High Proficiency Students: The students who have the average grades
between 3.80 - 4.00.

4. Low Proficiency Students: The students who have the average grades
between 2.00 - 2.60.

5. Code switching: The students use a word or phrase from their first
language including final particles, but excluding proper nouns while engaged in a
conversation.

6. Pausing: The students make a gap with silence for a while (3-5 sec.) to
gain time in order to think of the next word or expression and continue until finished.

7. Use of fillers: The students use fillers involving non-lexical activity in

order to think of the next word or expression and continue until finished.

1.7 Significance of the Study

In terms of pedagogical implementations, English communication is the key
for students who utilized English language in the classroom. The advantage of this
research will be beneficial for both students and teachers. It could give direction for
students in picking proper sorts of CSs in various different circumstances inside and
outside the classroom, particularly when they confront a few difficulties. Since the
goal of ESL/EFL teaching and learning is to develop communicative competence
among students, the development of strategic competence which has rarely been
included in language teaching should be included as a goal of an ESL/EFL syllabus.

To promote the development of strategic competence, teachers should introduce a



wider range of communication strategies for students to use through classroom
activities so that students know which strategies are available.

Moreover, teachers should provide strategy instruction which is suitable to
the students’ level of proficiency so that the students can use the strategies
effectively according to their language ability. If teachers give strategy instruction
which is not appropriate to the students’ proficiency level, gender, or tasks, the
students might find learning how to use CSs in their communication stressful.

Furthermore, it is also important for teachers to know what types of CSs the
high and low proficiency students lack because the students should only be taught
strategies that they do not know. When the students know more CSs and know how
to use them appropriately, they will push out more communication. The more they
use the language for communication, the more their proficiency level will be
increased.



CHAPTER 2
LITERATURE REVIEW

In this chapter, the concepts of communication strategies, tasks type and
communication strategies, teaching and teachability of communication strategies,
communicative competence and communication strategies, the influence of language
proficiency level on communication strategies, the influence of gender on
communication strategies, taxonomies of communication strategies, English teaching

in Thailand, and related studies are elaborated in detail.

2.1 Communication Strategies (CSs)

Since communication breakdowns can happen in both First Language
Acquisition (L1) and Second Language Acquisition (L2) communicative studies,
CSs are profitable for both L1 users and L2 learners. However, second language
learners who have etymological imperatives likely face communication problems
and breakdowns more customarily than first users who have an unrivaled control of
their native language while communicating with others.

Meanings of CSs utilized by second language learners have been surveyed in
Bialystok (1990) who characterized CSs as “a systematic technique employed by a
speaker to express his meaning when faced with some difficulty” while Tarone
(1980) exhibited a definition of CSs as “a mutual attempt of two interlocutors to
agree on a meaning in situations where requisite meaning structures are not shared”.
Faerch & Kasper (1983) defined CSs as “potentially conscious plans for solving
what to an individual presents itself as a problem in reaching a particular
communicative goal” , and Stern (1992) defined them as “techniques of coping with
difficulties in communicating in an imperfectly known second language.”

Chen (1990) characterized CSs as “devices employed by L2 learners when
they encounter communication problems in L2 communication because their
communicative ends have outrun their communicative means.” Dornyei & Scott
(1997) noted that CSs are “potentially intentional attempts to cope with any language
related problems of which the speaker is aware during the course of

communication.”



According to Littlemore (2003) CSs are “the steps taken by language learners
in order to enhance the effectiveness of their communication”. Despite the fact that
the previously stated meanings of CSs are distinctive in detail, the definitions join on
three comparable peculiarities, in particular problematicity, awareness, and
deliberateness (Bialystok. 1990). Problematicity refers to exactly when a speaker
sees that there is an issue which may meddle with communication, and is the real
trigger for using procedure to resolve the issue. Speakers are mindful when they
utilize communication systems in their communication process. They choose
different CSs to decipher and pass on a significant and extensive message.
Deliberateness is the last paradigm in characterizing CSs. It alludes to the learner's
control over a collection of systems so that specific ones may be chosen from the
scope of choices and deliberately connected to accomplish certain impacts. Bialystok
(1990) mentioned that “this aspect of the definition is conveyed by the assumption
that the speaker has control over the strategy that is selected and that the choice is
responsive to the perceived problem.” On the other hand, it might be seen that the
most fundamental and pervasive peculiarity referred to in the meanings of CS is
problematicity. Most definitions recommend that when speakers face issues in their
communication, they utilize CSs to solve and overcome troubles.

The meaning of CSs in this study refers to strategies utilized by the students
to overcome communication problems by utilizing verbal techniques focused around
their own particular capability and/or requests for their interlocutors to keep their

conversation going.

2.2 Task Types and Communication Strategies

Tasks are extremely important instruments for inspiring the learners'
utilization of CSs and they are likewise crucial in deciding the techniques that will be
utilized. It is clear that learners will change the path in which they approach an issue
as indicated by their impression of what is applicable. Communication with an
instructor in a language classroom will prompt distinctive employments of the
language than a discussion with a friend (Bialystok. 1990). Task type is for the most
part acknowledged as one of the components influencing the way of the choice of

learners' CSs. Tasks have been planned and used to evoke the information



whereupon examinations of CSs have been led. The normal ones are picture
description, picture construction, narration and discussion. One primary measure for
picking the tasks is the manner by how genuine they are in giving a circumstance to
the learners that energizes the utilization of distinctive CSs to pass on implications
and take care of issues. Tasks ought to be suitable to make communication
challenges for the learners and thus, evoke CSs (Al-Humaidi. 2002). Bialystok
(1983) found that students react to diverse task prerequisites with distinctive CSs.
She found that a few techniques were helpful just for specific sorts of tasks.

To elicit CSs, different tasks such as picture description (Varadi. 1980;
Littlemore. 2003), speaking tasks (Haastrup & Phillipson. 1980; Lam & Wong.
2000; Maleki. 2007), topic description, cartoon description, and definition
formulation (Dornyei. 1995), jigsaw and decision making (Smith. 2003), and object
description and narrative task (Rossiter. 2003) have been used in previous studies.
These studies suggest that type of task might influence the frequency of CSs.

Dornyei (1995) concentrated utilized tasks to evoke CSs. He utilized three
distinct tasks as a test to elicit CSs. There are the topic description task, the cartoon
description task, and the definition formulation task. In a topic description,
understudies are given an abstract topic (vegetarianism, marriage, peace) and
approached to discuss it for 3 minutes. For a cartoon description, students are
requested to portray the story from a cartoon strip which comprises of three to four
pictures. In a definition formulation, students are given five Hungarian words
concerning school or family life (youngster mind advantage, school leaving
declaration, specialization course) and made a request to give a definition or a
clarification in English (Dornyei. 1995). From these tasks, the topic description and
cartoon description are probably going to be more controlled undertakings while the
definition formulation is a characteristic one. The research on CSs mentioned above
supports a focus on using tasks for data collection. Thus, the current study included
speaking tasks as a research variation to elicit students’ employment of CSs. These
tasks were designed according to syllabus in the school (see Chapter 3). Likewise,
one noteworthy paradigm for choosing the tasks was how authentic they were in
providing a situation for the learners to use different CSs to convey meaning and

solve their communication problems. To ensure how these tasks work, the researcher
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uses these tasks in August 2015 as a pilot study. As Mackey & Gass (2005) said it is
basic to pilot whatever task is guaranteed to provide chances for the generation of
proper structures and input.

The current study used two different tasks; the role play task and definition
plan task. The first task was the role play task. This task had proved to be workable
in various studies (Haastrup & Phillipson. 1983; Weerarak. 2003; Kongsom. 2009;
Binhayeearong. 2009). They found that learner used several of the CSs such as use
of fillers, appeal of assistance, other repair, code switching, circumlocution,
approximation, gesture, and topic avoidance. The reasons why the researcher
outlined this task were that: it may fortify genuine communication between students.
The students may utilize modification devices, L2-based strategies, and non-
linguistic strategies in order to avoid their communication breakdown. Hence, the
researcher composed a critical thinking errand to inspire their CSs. This task was
selected because the process of the conversation activities might stimulate the
subjects on the syllabus in part of how to convey in daily life (see Chapter 3). The
topic “Asking and giving opinions about studying in Kurumitprasitsil school” was
chosen because students were familiar and limit at the same direction in 6 questions
which include personal information on general topics such as study, food, culture,
attractions, school, and free-time activities within 5 minutes. Moreover, the students
should not use “Yes/No questions” because the researcher will not collect the real
communication strategies due to time gaining.

The second task was definition plan. Several researchers such as Dornyei
(1995), Rossiter (2003), Kongsom (2009), and Binhayeearong (2009) employed this
task and they found that learners used code switching, circumlocution,
approximation, gesture, and avoidance. In this research, this task was selected
because the process of describing the concrete word and one abstract word might
stimulate the subjects on the syllabus in part of how to use the dictionary.

Consequently, it is important to examine the impact of task type on the

frequency of CSs and select appropriate task types to elicit desirable CSs.
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2.3 Teaching and Teachability of Communication Strategies
Many researchers make pedagogical recommendations and support the idea
that CS training is possible and desirable to develop the learner’s strategic
competence (Dornyei & Thurrell. 1991; Ferch & Kasper. 1983; Tarone & Yule.
1989; Willems. 1987). Faerch & Kasper (1983) suggested that it was possible to
teach CSs in the foreign language classroom. They viewed that whether to teach CSs
or not depends on the purpose of teaching. In the event of educating for new
information or tests, it is most likely superfluous to instruct CSs. Foreign language
learners as of now have verifiable information with respect to CSs and can apply this
learning. Be that as it may, if instructing is to make learners cognizant about parts of
their officially existing strategies, it is important to show them about methodologies,
especially how to utilize CSs suitably. They also argued that “by learning how to use
CSs appropriately, learners will be more able to bridge the gap between formal and
informal learning situations”. The instruction of CSs is also supported by Willems
(1987). He supported that two thoughts ought to be given careful consideration when
showing CSs in the language lessons. To begin with, it is important to invest more
time in direction about CSs on the grounds that CSs in the L1 are generally utilized
consequently and the learners are not generally aware of their own inclinations or
impediments. Second, additional time ought to be given to practicing the utilization
of CSs for raising consciousness of an assortment of conceivable CSs.
In addition, O’Malley (1987) also provided some evidence for the
teachability of strategic competence. He concluded as follows:
“Teacher should be confident that there exist a number
of strategies which can be embedded into their existing
curricula, which can be taught to students with only
modest extra effort, and that can improve the overall
class performance” (p.143).
In his view, in the future consideration ought to be given to refining the
strategy training approaches, recognizing impacts related with individual strategies,
and deciding techniques for reinforcing the effect of the procedures on student

results.
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Another analyst who pushed teaching and training CSs is Dornyei (1995). He
bolstered CSs training by examining three conceivable explanations behind the
discussion encompassing the openness to instruction of CSs: (1) the majority of the
contentions on both sides depend on indirect or inconclusive evidence, (2) there is
variety among CSs as to their teachability, and (3) the notion of teaching allows for a
variety of interpretations. Also, Manchon (2000) claimed that CSs training may
improve the students' feeling self-confidence and fearlessness when the students
endeavor to speak with the others. As he expressed:

“Having the possibility of using CS can facilitate the
task of using the L2 for some learners, especially those
who lack confidence in their own resources or those
less capable, linguistically speaking. For instance,
being aware of the fact that one does not always have
to use the exact word in order to be communicatively
effective, can push the students into the search for
alternative means to convey his/her intended
meaning”.

In spite of numerous contentions and proposals set forth about teaching CS,
there have been a couple of empirical reviews which survey the CSs instruction.
Yule & Tarone (1997), and Dornyei (1995) proposing that change in compelling CS
is utilized from training (Yule & Tarone. 1997). Chen (1990) invested those Chinese
EFL learners shows that powerful CS utilizes vary according to proficiency. She
reasons that learners' strategic communicative competence could probably be
increased through recommended CS training. Findings from systematic class
perception by Brooks (1992) recommend that interview-type activities do not give
chances to arrangement. He prescribes CS guidelines, particularly circumlocution
and appeals for assistance, using jigsaw tasks. Salomone & Marsal (1997) claimed
that the critical change of learners' utilization of circumlocution by training. Russell
& Loschky (1998) found that numerous Japanese college students of EFL have a
tendency to return to L1 or non-semantic systems, and in this manner can benefit

from CS instruction. Moreover, Dornyei (1995) proposed that learners' utilization of
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CSs ought to be developed through focused instruction. He advocates a ‘direct

approach’ to educating, and incorporates awareness-raising in this approach.

2.4 Communicative Competence and Communication Strategies

When learners have created open skill in a language, they will have the
capacity to cooperate all the more effectively in discussions. Thus, the
communicative approach to language instructing has been invited and received in
numerous nations all through the world to permit students to create their
communicative competence. According to the widely accepted ideas of Canale &
Swain (1980), communicative competence as a whole might be clarified regarding
four significant segments: grammatical competence, sociolinguistic competence,
discourse competence and strategic competence. Karaki (1992) mentioned that
grammatical competence identifies with the degree to which learners can deal with
the linguistic code regarding their insight into vocabulary and principles of language
structure. Grammatical competence involves knowledge of the language code
(grammar rules, vocabulary, pronunciation, spelling, etc.) which has been just about
the sole emphasis in language instruction previously. Dornyei & Thurrell (1991)
mentioned that more materials in current course books are intended to create
sociolinguistic ability in the learner, and current language tests additionally
frequently include the estimation of this competence. In doing thus, the educating of
a language needs to stretch itself to the talk level and in the end helps create talk
fitness in the learners. Canale & Swain (1980) recommended that this sort of skill is
shown through CSs. Along these lines; one approach to create students'
communicative competence is to incorporate the instructing of CSs in the classroom.
CSs are useful for learners in overcoming correspondence issues. They help learners
to utilize the target language as a part of serious circumstances. The more learners
utilize the target language as a part of genuine circumstances, the more quickly they
create their communicative competence. Chen (1990) called attention to that the
communicative competence of learners could be created when the recurrence of CS
utilized by learners is expanded. Dornyei & Thurrell (1991), Faerch & Kasper
(1983), Tarone & Yule (1989), and Willems (1987) supported CSs guideline and
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suggested pedagogical rules and recommended that CSs educating was helpful for
the advancement of communicative skill.

The improvement of learners' informative capabilities is a standout amongst
the most critical objectives of English language study. In any case, in most EFL
circumstances, learners have few chances to convey in the target language.
Moreover, most EFL curricula emphasize accuracy rather than fluency (Brown.
2001). This curriculum concentrates on the instructing of syntax and to some degree
overlooks the educating of useful use of the language in light of the fact that it for the
most part endeavors to urge students to pass examinations. Thus, students may know
the principles of language structure well, however are not able to utilize the language
properly and successfully. As it were, what the students need is informative skill
which is characterized by Savignon (1983) as “the learner’s ability to function in a
truly communicative setting that is in a dynamic exchange in which linguistic
competence must adapt itself to the total information, both linguistic and
paralinguistic of one or more interlocutors.”

According to the Foreign Language Curriculum Framework (2002), CSs are
vital systems for L2 learners because when they confront troubles in their
communication or when breakdowns in communication happen, learners can
approach these CSs keeping in mind the end goal is to get access to further important
and intelligible data and gain from slip-ups and attempt once more. Besides, the
learners can approach those procedures keeping in mind the end is goal to practice
and use different relational abilities and figure out how to make up for weaknesses in
communication so they can get to be sure and effective in second language
utilization.

Freeman & Long (1991) pointed out that CSs are useful for L2 procurement
because they empower learners to keep the discussion going and in this manner give
more chances to include in the target language. According to Stern (1992), L2
learners can better enhance their informative abilities if they find themselves able to
utilize a wide mixture of CSs fittingly. CSs, for example, circumlocution, gestures,
paraphrasing or asking for clarifications are strategies utilized by L2 learners to keep
up a discussion. The reason for utilizing these procedures is to abstain from intruding

on the stream of communication. Correspondingly, Young (1997) expressed that
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when loss of importance contrarily influences the discussion or current workload,
there are two choices accessible to the learners and their conversationalists:
negotiation of meaning through conversational adjustments or by method for CSs.

Moreover, Faucette (2001) accepted that CSs would serve as a superb means
for less capable learners to keep up the discussion, bringing about the chance to get
more language enter and enhance their language capability. This is backed by
Freeman & Long (1991) who put forth the accompanying expression:

“...a NNS’s ability to keep a conversation going is a
very valuable skill because by maintaining the
conversation, the NNS can presumably benefit from
receiving additional ~modified input. Indeed,
conversational maintenance is a major objective for
language learners who regularly invoke CSs” (p.126).

Lewis (2011) stated that students can develop their communicative
competence when the teacher expose the students and draw their attention to a
variety of communicative strategies, give them opportunities to apply the strategies
in similar contexts and give them structured feedback on their performance. With
careful planning, this is possible and indeed necessary from the initial stages of
language learning. Then, he introduced learning strategies to help students develop
their reading, writing or listening skills, so teaching students how to develop their
communicative competence should be no exception.

Communicative competence involves knowing what to say to whom in what
situations and how to say it. Communicative competence is composed of linguistic
competence, sociolinguistic competence, discourse competence and strategic
competence which refer to knowledge of verbal and non-verbal. CSs can enable to
overcome difficulties when communication breakdowns occur and enhance the

efficiency of communication.

2.5 The Influence of Language Proficiency Level on Communication Strategies
A factor that may be expected to strongly influence the use of specific

categories of CSs is language proficiency, as suggested by Bialystock (1990):
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“The first factor that may be expected to predict the
choice of a specific communication strategy is the
proficiency level of the speaker. The strategies make
different linguistic demands, and some may be too

sophisticated for less advanced language learners”
(p.48).

The relationship between language proficiency and CSs is the issue that
concerns most studies examining the utilization of CSs. These studies have given
quantitative and qualitative results in identifying CSs. Most, if not the greater part of
the studies, concur that the utilization of CSs is identified with language proficiency.
High proficiency learners have a tendency to utilize less CSs than low proficiency
learners. In addition, the recurrence and the sorts of system utilized are likewise
diverse. Tarone (1977), and Ellis (1984) found that the sort and recurrence of CSs
utilized shifts as per the learners' language proficiency. Learners with high
proficiency had a tendency to utilize less avoidance strategies but more CSs than low
proficiency ones. Chen (1990) showed that high proficiency learners resorted more
to language-based strategies e.g. describing the words or concepts by the use of
paraphrase, approximation and generalization, whereas, low proficiency learners
depended more on knowledge-based strategies (i.e. depending on knowledge about
the concept/word such as telling a story or using a proverb). Moreover, Chatupote
(1995) found that the decision of method sort is connected with levels of language
ability. The high proficiency gathering had the capacity to use L2-based strategies
more habitually than L1-based strategies, while other semiotic framework strategies
techniques were seldom utilized by any gathering. Accordingly, the language
proficiency level of L2 learners is one of the elements affecting the utilization of CSs
in the communication process.

Meanwhile, as Tarone (1980) suggests, CSs can help learners expand
language. The learners’ language output may be imperfect grammatically and
lexically in the course of communication, but through employing CSs, they may be
exposed to language input that may result in language learning. Thus, teachers
should show students that they don’t have to avoid the new topic because there are
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other CSs which can save them from problems; that despite their difficulties, they
can still communicate successfully with the new topic if they use appropriate
strategies; and that they will even be able to improve their oral communication skill

when they speak and use CSs more often.

2.6 The Influence of Gender on Communication Strategies

According to Politzer (1983), Oxford & Nyikos (1989), Green & Oxford
(1995), and Ok (2003), it was found that gender differences had 'a profound
influence’ on strategy employment. Different use of “social’, or ‘conversational input
elicitation’ strategies among male and female language learners have been found in
research. Females have a significantly higher frequency of use of strategies than
males. Given that these strategies involved interaction between the language learners
and their interlocutors, they could be considered CSs. According to Ghani (2003),
‘males do better than females in the use of some strategies’. As Green & Oxford
(1995) put it, it might be biology and socialization causes that have resulted in the
gender difference in strategy use. Besides, Ok (2003) affirmed that ‘females are
superior to, or at least very different from, males in many social skills with females
showing a greater social orientation’. More specifically, Mori & Gobel (2006)
reported from their studies on motivation of Japanese students that compared with
their male counterparts, female students have a greater desire to make friends and to
have direct contact with L2-speakers. In other words, females are more willing to use
English as a foreign language to communicate and deal with people than do male
students. That may explain why in the present investigation female students take
more risks than their male counterparts in expressing their ideas when facing
communication breakdowns. Another found in Ehrman & Oxford (1989), and
Oxford & Nyikos (1989), gender differences may have been associated with
women’s greater social orientation, stronger verbal skills, and greater conformity to
norms, both linguistic and academic. That means, women are generally expected to
succeed in language learning; and failure in English for females may well be more
face-threatening than for male students. That may lead to a higher proportion of
females who reported using more risk-taking strategies which helped them express

their intended meaning by themselves.
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Fishman (1983) inspected the conversational strategies males and females
abused to maintain connections. The information included 52 hours of talk between
three couples whose connections were recorded when they were at their
accommodation. Fishman's examination of the information demonstrated that the
decision of procedures by male and female were entirely distinctive. Males were
more likely than females to take control of the discussions. Interestingly, females
utilized right around three times the same number of inquiries as males did. He
noticed that inquiries are internationally effective expressions. They are typically
trailed by a reaction and this is sufficient to maintain correspondence for some time.
Moreover, notwithstanding when males and females utilized the same techniques,
they misused them for various purposes. For instance, a male would utilize minimal
responses, for example, yeah, umm, and huh to show absence of hobby while a
female would use negligible reactions to give support work, to demonstrate that she
is always taking care of what is said, that she is exhibiting her support, her
enthusiasm for the cooperation and the speaker.

Narayanan, Nair,& lyyapan (2008), and Abidin, Pour-Mohammadi &
Alzwari (2012) conducted with Indian and Libyan English language learners
respectively, it was found that when compared with male counterparts, female
students have greater motivation in language learning. The greater motivation of
female students may be associated to their tendency to strive more than male
students to make them understood through high use of CSs in the target language as
seen in the findings of the present study.

Kocoglu (1997) examined the frequency and type of CSs used by male and
female Turkish EFL learners when communicating with male and female Native and
Non-Native speakers and found that the gender of the Native interlocutor had a
significant impact on the use of CSs. The EFL learners used more CSs when
interacting with female native speakers because they were more cooperative and
encouraging in conversation. The personality of the EFL learners also played a
significant role on their use of CSs; extrovert and talkative students were more
successful in the conversation than introverted and shy learners.

Hanh (2003) recommended that male and female learners reported the same

utilization of CSs; in the genuine execution, however, male learners were more
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dynamic and excited to convey; male learners had a tendency to utilize L2-based
systems and agreeable methodologies while female learners picked L2- strategies
and code-switching strategies. Learners ought to be sorted out in mixed sex pairs and
groups so that male and female learners can take in CSs from one another. CSs
preparing ought to be connected to help learners rehearse and be acquainted with the

CSs that are thought to be "positive” to their learning.

2.7 Taxonomies of Communication Strategies
1. Tarone’s Taxonomy (1977)

One of the most punctual typologies that collected CSs in a sorted out
design was that of Tarone (1977) which incorporated nine subjects from three
separate foundations, who were at an intermediate level of proficiency. These
subjects were shown two basic drawings and a complex illustration and asked to
depict each of the three in both their native language and English. Tarone's scientific
categorization incorporates five significant classes as follows:

1) Avoidance

(1) Topic avoidance or other: Not talking about concepts for which the
vocabulary meaning structure is not known.

(2) Message abandonment: Beginning to talk about a concept but being
unable to continue due to lack of knowledge in meaning, and stopping in mid-
utterance.

2) Paraphrase

(1) Approximation: Using a single target language vocabulary item or
structure, which the learner knows is incorrect, but which shares enough satisfy
semantic features in common with the desired item to the speaker.

(2) Word coinage: Making up a new word in order to communicate a
desired concept.

(3) Circumlocution: Describing characteristics or elements of an object
or action structure instead of using the appropriate target language (TL).

3) Conscious Transfer

(1) Literal translation: Translating word for word from the native

language.
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(2) Language switch: Using the native language term without bothering
to translate.

4) Appeal for assistance: Asking for the correct term or structure.

5) Mime structure: Using non-verbal strategies in place of a meaning.

2. Bialystok’s Taxonomy (1983)

Bialystok's taxonomy is sorted out around the wellspring of data that is the
premise of the methods. Appropriately, Bialystok's taxonomy is organized into three
classes as follows:

1) L1- based strategies

(1) Language switch: Inserting a word or phrase from another language.

(2) Foreignizing: Applying target language modification to the first
language (L1) term.

(3) Transliteration: Using some literal translation of a phrase.

2) L2-based strategies

(1) Semantic contiguity: Using an L2 word which shares the essential
feature of the target word.

(2) Description: Using an L2 phrase to describe the property, function,
characteristic, duty, its purpose or an example of it.

3) Word coinage: Making up a new word in order to communicate a
desired concept.

4) Paralinguistic strategies

(1) Gesture: Using facial expressions or head shaking if the partner does
not understand.
(2) Mime: Using gestures as well as verbal output to convey meaning.
3. Poulisse’s Taxonomy (1993)

Poulisse's taxonomy is a standout amongst the compensatory approach
which draws a refinement in the middle of reasonable and semantic levels of
language creation. The taxonomy consists of the following three classes as follows:

1) Substitution strategies

(1) Original analogical/ Metaphoric comparison: Comparing the target

item to another object in analogical way or a metaphorical way.
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(2) Conventional analogical/ Metaphoric comparison: Comparing the
target item to another object in an analogical or metaphorical way which is
conventional either in the L1 or the target language. The comparison is deemed to be
metaphorical, rather than literal, as the two components are not from the same
immediate semantic domain.

(3) Literal comparison: Comparing the target item to another object in a
non-metaphorical way.

(4) Word transfer: Using an English word that resembles the L2 with L2
word.

(5) Super-ordinate: Giving the name of the word family to which the
target item belongs.

(6) Simple word transfer: Using an L2 word without attempting to
anglicize it.

2) Substitution plus strategies.

(1) Morphological creativity: Making up an English word that is similar
to the target item.

3) Reconceptualization strategies

(1) Componential analysis: Describing the individual features of the

target item.

(2) Function: Stating what the target item can be used for.

(3) Activity: Describing something that the target item does.

(4) Place: Saying where the target item can be found.

(5) Emotion: Mentioning emotion which is often inspired by the target
item.

4) Functional reduction strategies:
(1) Word abandonment: Getting half way through a description, and
then giving up.
(2) Word avoidance: Not even attempting to describe the item.
4. Dornyei and Scott’s Taxonomy (1997)
Dornyei and Scott’s taxonomy characterized CSs as indicated that CSs
help determining clashes and attaining shared comprehension. They identified three

basic categories; direct, indirect and interactional strategies.
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1) Direct strategies: Providing an alternative, manageable and self-
contained meaning of getting the meaning across, like circumlocution compensating
for the lack of a word.

(1) Message abandonment: Leaving a message unfinished because of
some language difficulty.

(2) Message reduction: Reducing the message by avoiding certain
language structures or topics considered problematic language wise or by leaving out
some intended elements for lack of linguistic resources.

(3) Message replacement: Substituting the original message with a new
one because of inability to execute it.

(4) Circumlocution: Exemplifying, illustrating or describing the
properties of the target object or action.

(5) Approximation: Using a single alternative lexical item, such as a
super ordinate or a related term, which shares semantic features with the target word
or structure.

(6) Use of all-purpose words: Extending a general, “empty” lexical item
to contexts where specific words are lacking.

(7) Word coinage: Creating a non-existing L2 word by applying a
supposed L2 rule to an existing L2 word.

(8) Restructuring: Abandoning the execution of a verbal plan because
of language difficulties, leaving the utterance unfinished, and communicating the
intended message according to an alternative plan.

(9) Literal translation: Translating literally a lexical item, idiom, a
compound word or structure from L1 to L2.

(10) Foreignizing: Using L1 words by adjusting them to L2 phonology
or morphology.

(11) Code-switching: Including L1 words with L1 pronunciation in L2
speech.

(12) Use of similar sounding word: Compensating for a lexical item
whose form the speaker is unsure of, with a word which sounds more or less like the

target item.
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(13) Mumbling: Swallowing or muttering inaudibly a word whose
correct form the speaker is uncertain about.

(14) Omission: Leaving a gap when not knowing a word and carrying
on as if it had been said.

(15) Retrieval: Saying a series of incomplete or wrong forms or
structures before reaching the optimal form.

(16) Self-repair: Making self-initiated corrections in one’s own speech.

(17) Other-repair: Correcting something in the interlocutor’s speech.

(18) Self-rephrasing: Repeating a term, but not quite as it is, by adding
something or using paraphrase.

(19) Mime: Describing a whole concept non-verbally; accompanying a
verbal strategy with a visual illustration.

2) Indirect strategies: Strategies which are not strictly problem-solving
devices, but facilitate the conveyance of meaning indirectly by creating the
conditions for achieving mutual understanding.

(1) Use of fillers: Using gambits to fill pauses, to stall, and to gain time
in order to keep the communication channel open and maintain discourse at times of
difficulty.

(2) Self-repetition: Repeating a word or a string of words immediately
after they were said.

(3) Other-repetition: Repeating something the interlocutor said to gain
time.

(4) Feigning understanding: Making an attempt to carry on the
conversation in spite of not understanding something by pretending to understand.

(5) Verbal strategies: Using verbal marking phrases before or after a
strategy to signal that the word or structure does not carry the intended meaning
perfectly in the L2 code.

3) Interactional or modification device strategies: An approach, whereby
the participants carry out a trouble-shooting exchange cooperatively.

(1) Direct appeal for help: Turning to the interlocutor for assistance by

asking an explicit question concerning a gap in one’s L2 knowledge.
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(2) Indirect appeal for help: Trying to elicit help from the interlocutor
indirectly by expressing lack of a needed L2 item either verbally or non-verbally.

(3) Asking for repetition: Requesting repetition when not hearing or
understanding something properly.

(4) Asking for clarification: Requesting an explanation of an unfamiliar
meaning structure.

(5) Asking for confirmation: Requesting confirmation that one heard or
understood something correctly.

(6) Guessing: Guessing is similar to a confirmation request but the latter
implies a greater degree of certainty regarding the key word, whereas guessing
involves real indecision.

(7) Expressing non-understanding: Expressing that one did not
understand something properly either verbally or nonverbally.

(8) Interpretive summary: Extending paraphrase of the interlocutor’s
message to check that the speaker has understood correctly.

(9) Comprehension check: Asking questions to check that the
interlocutor can follow you.

(10) Own-accuracy check: Checking that what you said was correct by
asking a concrete question or repeating a word with a question intonation.

(11) Response repeat: Repeating the original trigger or the suggested
correct form after other-repair.

(12) Response repair: Providing other-initiated self- repair.

(13) Response rephrase: Rephrasing the trigger.

(14) Response expand: Putting the problem word/issue into a larger
context.

(15) Response confirm: Confirming what the interlocutor has said or
suggested.

(16) Response reject: Rejecting what the interlocutor has said or
suggested without offering an alternative solution.

As shown above, Dornyei and Scott’s taxonomy separated CSs into 3 basic
categories: direct, indirect, and interactional strategies. Direct strategies provide an

alternative, manageable, and self-contained means of getting the meaning across, like
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circumlocution compensating for the lack of a word. Although indirect strategies are
not meaning-related, they play a significant role in problem-management.
Interactional strategies involve the participants carrying out trouble-shooting
exchanges cooperatively (e.g., appealing for help, or requesting for clarification), and
therefore mutual understanding is a function of the successful execution of
interlocutors in their communication.

Basically, the results of the previous research (Wongsawang. 2001;
Wannaruk. 2003; Kongsom. 2009; Binhayeearong. 2009) study revealed that CSs
which were commonly used by Thai learners were similar to the proposed taxonomy
in this study. However, some of these taxonomies cover and some better group and
characterize CSs. Also, some CSs may not happen in specific circumstances. Hence,
the taxonomy of CSs used for analysis of CSs in this study was adapted from
taxonomies proposed by Tarone (1977), Poulisse (1993), and Dornyei & Scott
(1997).

2.8 English Teaching in Thailand

Thailand has a similarly short history of contribution with the English
language (Kirkpatrick. 2010) as Thailand does not have a background marked by
colonization by the British dissimilar to numerous different nations in the district, so
its instructive framework is principally monolingual. In addition, Thailand is
typically classified as an Expanding Circle country which uses English as a foreign
language (Kachru. 2005), and English is also considered as the lingua franca in the
Thai context (Baker. 2008; Foley. 2007; Kirkpatrick. 2010). In Thailand, English is
utilized for both intercultural and intracultural correspondence, especially in
electronic correspondence (Baker. 2012). English plays an important role in Thailand
as a necessary subject in school and in advanced education (Wongsothorn,
Hiranburana, & Chinnawongs. 2003). English has progressively been applied as an
imperative ability for Thai urban working classes (Simpson & Thammasathien.
2007).

In spite of the fact that Thai students do not utilize English for their everyday
correspondence, English is considered as a fundamental foreign language that Thai

students use for instructive purposes, vocations, and correspondence with
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communicate the different nations including ASEAN. These days, English is
progressively vital in Thai settings. In any case, there are a few attended to be tended
to. One of the issues in the extension of English in Thailand has been giving lacking
English language training and the absence of assets for English language educating
(Baker. 2012).

In addition, proficiency in English of numerous Thai educators and students
remains generally low. The general view of mediocre English abilities of instructors
with numerous failing government English tests has additionally been an issue in
Thailand (Hayes. 2010). Concerning the national test, the Ordinary National
Educational Test (O-NET) in 2014 demonstrated that the English normal scores of
Thai secondary school was 27.46 out of 100 individually which can be considered as
"low" (Office for National Education Standards and Quality Assessment. 2014).
Also, Khamkhien (2010) found that Thai EFL learners’ oral communication
competency is very restricted. Another issue includes the burden of showing
methodologies, for example, Communicative Language Teaching (CLT) which has
been created in diverse contexts in Thailand with its related pedagogical practices
and convictions (Baker. 2008; Saengboon. 2004). The above concerns of English
language training in Thailand are at the front line of national open deliberation and
should be determined in sensible ways. In Thailand, discourses of English language
teaching, particularly how to improve the nature of English language training in
schools, have been regular topics in government discourse. As indicated by the Basic
Education Core Curriculum B.E. 2551, English is taught for correspondence
meaning to elevate the students' ability to utilize English for imparting in different
circumstances (Ministry of Education. 2008). The area of learning foreign languages
incorporates (1) language for communication, (2) language and culture, (3) language
and relationship with other learning areas, and (4) language and relationship with
community and the world (Ministry of Education. 2008). Baker (2012) expressed
that English language teaching in Thailand ought to be assessed in connection to
local pedagogical practices and capability as per the needs of students and the
circumstances that are important to them. Therefore, CLT is viewed as critical for

English language teaching and learning in Thailand.
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CLT advocates instructing rehearses develop students communicative
competence in authentic contexts of which linguistic ability plays an important role
(Larsen-Freeman. 2000). In any case, the speculations and practices of CLT have
confronted different difficulties in EFL settings (Ellis. 1994). Stelma (2009)
expressed that the principal of CLT is the way to comprehend the possibility of
communication and how it ought to illuminate language instructing. The part of the
teacher in the classroom is that of a facilitator, who creates a classroom climate
conducive to language learning and provides opportunities for students to use and
practice the language and to reflect on language use and language learning (Richards.
2005). In this manner CLT is especially valuable for English language teaching in
Thailand where English is utilized as a medium of correspondence.

The role of the teacher in the communicative classroom is that of a facilitator,
who creates a classroom climate conducive to language learning and provides
opportunities for students to use and practice the language and to reflect on language
use and language learning (Richards. 2005). Thus CLT is particularly useful for
English language teaching in Thailand where English is used as a medium of
communication.

Finally, the teaching of communication strategies should be included in the
syllabus; it would be valuable for the language for communication, and teaching of

communication strategies to the students to enhance their language abilities.

2.9 Related Studies

Numerous studies in non-Thai and Thai settings have been completed to
research CSs utilized by students with distinctive levels of English proficiency and
gender in certain communicative tasks.

Poulisse & Schils (1989) explored the influence of task and proficiency
related factors on the use of CSs. The study included three groups of Dutch learners
of English with three distinctive proficiency levels portrayed as exceptional,
transitional, and starting learners of English. There were 15 students in each group.
The subjects were tried on three separate errands: a picture naming/ description task,
a story retelling assignment, an oral meeting with a native speaker of English. Their

discoveries uncovered that "proficiency level” is contrarily identified with the
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quantity of compensatory techniques utilized by the subjects: the least proficient
subjects utilized more compensatory methods than did the most progressive ones. As
opposed to their desires, on the other hand, the sort of compensatory method picked
by the subjects was not to any large extent related to their proficiency level. This was
maybe because even the learners with less capacity were linguistically sufficiently
skillful to utilize CSs. Rather, the information demonstrated that errand related
variables assumed a substantial part. Though the subjects prevalently utilized logical
methodologies as a part of the picture naming/depiction assignment, they regularly
depended on comprehensive techniques and move systems in the story retelling
errand and the oral interview. For instance, the number of circumlocutions has been
shown to be low in speaking tasks. On the other hand, the quantity of circumlocution
has been shown to be high in object description tasks

Chen (1990) endeavored to investigate the relationship between Chinese EFL
learners' target language proficiency and their strategic skill. The subjects of this
study were L2 students majoring in English at the Guangzhou Foreign Language
Institute. They were separated into two groups as indicated by their general English
proficiency (high proficiency and low proficiency). An idea recognizable proof
assignment comprisin 24 concepts, 12 concrete and 12 conceptual words, was
composed as a communicative task. The analysis of the data was guided by
taxonomy of communication strategies selected and compiled based on Bialystok &
Frohlich (1980). The discoveries showed that the recurrence at which the Chinese
EFL learners chose diverse sorts of CSs in their communication differed as per their
proficiency level. High proficiency learners utilized less CSs than low proficiency
learners. Additionally, phonetics based CSs were all the more much of the time
utilized by high proficiency learners, though learning based and reiteration CSs were
all the more broadly utilized by low proficiency learners. In view of the discoveries,
Chen expressed that learners' informative skill could likely be expanded by the
advancement of their strategic competence or their utilization of CSs which are
useful in overcoming communication problems. The results of the study suggested
that the frequency of communication strategies used by the subjects in their

communication varied according to their proficiency level.
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Al-Humaidi (2002) researched CSs in oral talk in a connection where English
was talked as a foreign language by Omani EFL learners with their instructors who
were either Omani EFL educators, native speakers of English, or had English as a
second language. The study tended to the type and frequency of CSs utilized by 82
students and 7 instructors, the effect of students' L2 proficiency level on the
utilization of CSs, and the courses in which students and educators attained shared
students and arranged significance utilizing CSs. For purposes of examination,
students were isolated into a high proficiency group and a low proficiency group.
The results demonstrated that these learners tackled problems in their
communication with their instructors with the sorts of strategies that reflected their
poor phonetic resources and could be viewed as not very effective strategies. High
proficiency learners’ more linguistic resources empowered them to utilize diverse
sorts of techniques as a part of the procedure of their correspondence with their
instructors. Low proficiency additionally impacted the utilization of CSs by the
educators because they needed to utilize whatever methods they could make their
students get it.

Wannaruk (2003) expected to examine the utilization of CSs of students at
Suranaree University of Technology who were learning English for Science and
Technology (EST). Data were collected from students interviewed by native English
teachers and investigated quantitatively and qualitatively. It was discovered that the
most much of the time utilized communication strategy was the utilization of
‘modification devices’. The other strategies used in term of frequency were
‘nonlinguistic strategies’, ‘L1-based strategies’, ‘target language-based strategies’,
and ‘avoidance strategies’. The results demonstrated that students used different CSs
to fluctuating degrees depending upon their language levels. The gathering with a
low level of oral proficiency utilized fundamentally more CSs than did the ones with
middle and high levels of oral proficiency. Likewise, the middle group used CSs
altogether more than the high proficiency bunch. She noted that the learners with
high level of oral proficiency were furnished with more learning of the target
language; in this way, they turn less to CSs. Conversely, the learners with a low level
of oral proficiency not just had restricted learning of the second language,

additionally turn all the more as often as possible to the utilization of CSs.
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In a recent study, Lai (2010) explored the gender effect on the use of CSs.
The study collected the data of 36 Chinese EFL learners when they fulfilled
communicative tasks as the basis for analysis. The statistical results showed that no
gender difference significant, direct effect was identified on the frequency and types
of CS use, but the sex variable affects the effectiveness of females’ and males’ use of
CSs. Those findings bring some implications for foreign language teaching and
learning. The finding showed that there are few differences between males and
females when adopting strategies, i.e., Chinese male and female learners tend to use
the same frequency and types of strategies. However, they show themselves the
difference in the effectiveness of CSs. This is meaningful to foreign language
teaching and learning.

Kongsom (2009) examined the impacts of instructing CSs to Thai learners of
English in Thailand. Sixy-two forth year students majoring in engineering at King
Mongkut's University of Technology North Bangkok participated. Data were
gathered by self-report questionnaire, attitudinal questionnaire, transcription data of
four different speaking tasks, and retrospective protocols. The examination of the
information was guided by a taxonomy of communication strategies selected and
compiled based on Tarone (1977), Faerch & Kasper (1983), Bialystok (1990),
Dornyei (1995), and Dornyei & Scott (1997). The outcomes from the self-report
questionnaire and the talking assignments demonstrated that express teaching of CSs
raised students' consciousness of techniques utilized and advanced the more
prominent utilization of showed CSs of the students. The students considered the
shown techniques in CSs guideline valuable, particularly pause fillers and hesitation
devices, approximation, self-repair, and circumlocution.

Binhayeearong (2009) examined CSs utilized by M.3 English Program
students in Attarkiah Islamiah School and whether their utilization varies
fundamentally as indicated by their English language proficiency and task. The
subjects were 20 students whose normal evaluations of four English subjects were
utilized as a model to separate them into high and low proficiency groups. Role play
and definition formulation tasks were utilized to inspire CSs utilized by each student
which were calculated as percentages and the results were compared by t-tests. The

investigation of the data was guided by a taxonomy classification of CSs selected
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and aggregated in viewed of Tarone (1977), Bialystok (1983), Poulisse (1993), and
Dornyei & Scott (1995). The findings were that high proficiency students used
significantly fewer avoidance strategies and used both intra-actional strategies and
interactional strategies significantly more frequently than the low proficiency
students. The findings revealed that the definition formulation task was more
troublesome than the role play task.

Somsai & Intaraprasert (2011) explored strategies for coping with face-to-
face oral communication problems employed by Rajamangala University of
Technology students majoring in English for International Communication. The
investigation of the data was guided by a taxonomy classification of CSs selected
and aggregated in viewed Tarone (1977), Faerch & Kasper (1983), and Dornyei
(1995). Based on the results of the data analysis, 24 emergent strategies for coping
with oral communication problems were identified and classified into two main
categories: 1) strategies for conveying a message to the interlocutor and 2) strategies
for understanding the message. The main category 1 was further subcategorized into
two groups, i.e. 1.1) continuous interaction and 1.2) discontinuous interaction. The
continuous interaction category comprises 11 individual strategies, the discontinuous
interaction 7, and 6 individual strategies for understanding the message respectively.
The implications of these findings are not exhaustive. It is suggested that language
teachers can play an important role in raising students’ awareness and encouraging
their students to make use of strategies to cope with communication difficulties. As a
result, the students” communicative competence may improve.

Zhao & Intaraprasert (2013) investigated the use of CSs by tourism-oriented
EFL learners to improve and maintain their communication. Communication
Strategy Questionnaire was employed to collect data in six universities in the
Southwest China. The investigation of the data was guided by a taxonomy
classification of CSs selected and aggregated in viewed Dornyei & Scott (1995), and
Somsai & Intaraprasert (2011). The statistical methods such as ANOVA, Post hoc
Scheffe Test and Chi-squire test were adapted for data analysis. The findings of this
study showed no significant difference according to three aspects of the investigation
related to gender and perceived language ability: the overall CS use, the CS category,

and the individual CSs. However, interestingly, the findings showed that there were
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significant differences in both the CS category and the individual CSs. In terms of
gender, the results revealed that females were more interested in interaction and
more cooperative to make themselves understood, while males had greater
confidence, were more risk-taking, and enjoyed doing the speaking activity more
than female students. Regarding perceived language ability, the students with
perceived as ‘good’ language level tended to use a greater range of CSs than those
with “fair’ level or “poor’ level did, while the “fair’ level students and the ‘poor’ level
students needed a variety of extra CS training in order to improve and maintain their
communication in English. This present study implied that the tourism-oriented EFL
learners should be instructed according to their English proficiency level with
different access to the use of CSs.

Khenoune (2012) investigated the impacts of task type on learners’ use of
CSs. This paper presents results from a study conducted to understand the use of
communication strategies by Algerian students of EFL. The examination of the
information was guided by a taxonomy of communication strategies selected and
compiled based on Tarone (1983), and Bialystok (1983). For this purpose, a group of
second year university students were observed during the performance of two
different communicative tasks: picture description task and free discussion task. The
results also revealed that task type had significant effects on the number (quantity) of
CSs but not on the type (quality) of CSs used by the participants. To explain the
phenomenon, three factors related to the nature of the two tasks were discussed: task
demands, context, and time constraints. The finding demonstrated that to solve their
communication problems, the students employed a wide variety of CSs drawing
upon different sources of knowledge. Thus, the students relied on their inter-
languages, mother tongue, other mastered foreign languages or paralanguage.

In summary, it was found that language proficiency, gender, and task types
influenced the use of CSs. Students with low proficiency utilized more CSs than high
proficiency students. Female students utilized more CSs than male students. Task
types may influence the students’ utilization of CSs because tasks are different in
nature.

It could be seen from the previous studies that the subjects were basically

needed to perform in two main types of tasks. Story-telling and definition
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formulation were one-way communication tasks in which the students utilized
circumlocution strategy in one-way communication tasks more than in two-way
communication tasks. Illustrations of two-way communication tasks were oral
questions and examinations in which the students were included with different
conversationalists.

Consequently, it is important to examine the impact of task type on the
frequency of CSs and select appropriate task types to elicit desirable CSs.
Consequently, this study additionally directed two tasks in which the students were
put into both one-way communication (definition plan task) and two-way

communication (role play task).



CHAPTER 3
METHODOLOGY

This chapter described the research methodology which was used in this
research. It was divided into four main parts: population and sampling, pilot study,

research variable, data collection procedures, and data analysis.

3.1 Population and sampling

Before starting the intervention, the school, participants, and participants’
parents were informed the purpose of the study. They were asked to sign the consent
form before the data collection started (see Appendix B, C, and D). They were also
informed that they were free not to participate in the study and quit the study at any
time they wanted.

The participants consisted of 40 students sampled from 66 students who were
in Matayom 3 at Kurumitprasitsil School in Kalasin province, Thailand. The
students’ average grades of four English for conversation subjects from Matayom 1
to Matayom 2 were used as a criterion to place students into high and low
proficiency groups. Four English for conversation subjects English for conversationl
(Eng.11101) which focuses on the lesson that the students converse to exchange data
about themselves, various activities and situations in daily life; English for
conversation2 (Eng.11102) which focuses on the lesson that the students requests
and give instructions and clarifications according to the daily life, and the explanation
of how to use the dictionary; English for conversation3 (Eng. 21101) which focuses
on the lesson that the students converse appropriately to exchange data about
themselves, various matters around them and various situations in daily life; and
English for conversation4 (Eng.21102) which focuses on the lesson that the students
use orders and give instructions, clarifications and explanations according to the
situation.

Based on the average grades of four English for conversation subjects, the 20
highest grades students were selected as the high group and 20 lowest grades
students were selected as the low group. The high proficiency group is the students

who have the average grades between 3.80-4.00. And the low proficiency group is
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the students who have the average grades between 2.00-2.60. Consequently, there
were 20 students in the high proficiency group and 20 students in the low proficiency

group. And there were 23 female students and 17 male students.

3.2 Pilot Study
Before starting the main study, the researcher carried out small-scale pilot
studies after the permission from the school process to refine the task types, to scope

the taxonomy of CSs, and data collection procedures with Matayom 3 at

Kurumitprasitsil school in Kalasin province on 17th AUG 2015 for 1 hour. The
participants in this pilot study were 8 students, grouped into 4 high proficiency
students and 4 low proficiency students. There were 4 male students and 4 female
students. These students were selected by using the same criteria as those in the main
study. The reasons the researcher chose Matayom 3 students as the participants were
that; first they might be active participants in the research procedure that they have
never experienced. Second, they might have some experiences to speak English
language in English for conversation classroom. Third, this class was availability at
time of the study. And fourth, the number of male and female Matayom 3 students is
slightly different.

There were four purposes for the pilot study. The first was to make sure that
the topic used for the role play task and the lexical items in the definition plan task
were not too difficult for this level of students. The second purpose was to make sure
that the instructions given to the subjects were clear and that the students understood
what they had to do. The third was to discover any problems and difficulties which
might arise from the data collection procedure so those problems and difficulties
could be avoided when conducting the main study. The last purpose was to try out
the taxonomy of CSs that would be used for identifying CSs in the main study.

To choose the task type, the researcher adapted content from the English for
conversation subjects: English for conversationl (Eng. 11101), English for
conversation2 (Eng. 11102), English for conversation3 (Eng. 21101), and English for
conversation4 (Eng. 21102) because students were familiar with the lessons which
were taken in the classroom. And the important reason that the researcher chose the

two tasks is they were related to syllabus of the learning area of foreign languages
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incorporating (1) language for communication, (2) language and culture, (3)
language and relationship with other learning areas, and (4) language and
relationship with community and the world (Ministry of Education. 2008). On the
other hand, there have been various attempts to show that CSs can be successfully
integrated into language teaching programs. Willems (1987) argued that the shift
from traditional teaching approaches to the communicative approach has brought
about new challenges to learners. They have to be prepared for real-life
communicative contexts and yet, in many places, they do not have the required
resources.

The designing of tasks to elicit CSs employed by the students were relegated
to perform two communication tasks. One was a role play which included two-way
communication. The students work in pairs in a given topic “Asking and giving
opinions about studying in Kurumitprasitsil school”. The reason why the researcher
outlined this task was that: it may fortify genuine communication between students.
The students may utilize modification devices, L2-based strategies, and non-
linguistic strategies in order to avoid their communication breakdown. Hence, the
researcher composed a critical thinking errand to inspire their CSs.

The other was a definition plan which was a restricted communication
assignment. Definition plan was selected because the process of describing the
concrete and abstract words might encourage the subjects to make use of various
types of CSs. In addition, one major criterion for selecting the tasks was how the
students solve their communication problem when they faced the difficult situation.

The data collected from the pilot study showed that the topic for the role play
task was established as not being too difficult for the students to perform and most of
the students seemed to enjoy talking about the topic. For the second task, definition
plan, all six words were found not to be too difficult for the students to describe. To
collect the data, the researcher was voice recorded, transcribed, coded, counted the
frequency, and ranking.

Based on a synthesis of the taxonomies employed by the researchers referred
to in the preceding literature review, and the pilot study the following taxonomy is
proposed for this particular study. However, some of these taxonomies cover and

some better group and characterize CSs. Also, some CSs may not happen in specific
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circumstances. Hence, the taxonomy of CSs used for analysis of CSs in this study
was adopted from taxonomies proposed by Tarone (1977), Poulisse (1993), and
Dornyei & Scott (1997). As for the taxonomy of CSs, a wide range of CSs was used
by the students such as code switching, pausing, use of fillers, circumlocution, and

literal comparison.

3.3 Research Variable

Although communication strategies are useful in solving problems in the
communication process, the mixed findings of the previous researches may be partly
due to the fact that there are many confounding factors affecting strategy use and that
not all of these factors can be controlled in any single study. From among the various
factors involved, types of CSs, task types, level of proficiency, and gender have
received special attention from researchers.

1. Communication Strategies in this study

It can be inferred from the existent literature that there is no single

definition of CSs which is universally approved by all researchers and several
taxonomies have been used and each of them significantly contributes to this
phenomenon. CSs are clearly a very important aspect of second language acquisition
given that language difficulties are a prominent aspect of L2 communication and the
abundance of research in this area is testimony to this importance. Identifying the
moment at which CSs are being employed by learners can often present problems.
CSs can indicate that the learner is having a linguistic difficulty and is trying to find
a way to complete the intended message. The examination of the various taxonomies
of CSs used by the researchers in the course of their investigations into this linguistic
phenomenon has contributed to the compilation of the taxonomy which will be used
to classify the CSs elicited from the subjects in the present study. Hence, the
taxonomy of CSs used for analysis of CSs in this study was adapted from
taxonomies proposed by Tarone (1977), Poulisse (1993), and Dornyei & Scott
(1997).
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Table 2 The taxonomy used in this study

CSs and Source

Meaning and Example

1. Asking for clarification,
Dornyei & Scott (1997)

Meaning: The students request clarification,
elaboration or explanation of an unfamiliar word
that they heard.

Example:

A: Let’s go. And how about traditional day in
school?

B: “what is it?”

2. Code switching,
Dornyei & Scott (1997)

Meaning: The students use a word or phrase from
their first language including final particles, but
excluding proper nouns into the second or foreign
language while engaged in a conversation.

Example:

| would like to eat *“ f12u'ln.”

3. Circumlocution,
Dornyei & Scott (1997)

Meaning: The students describe, exemplify, spell
out, or specify characteristics of the target words or
actions.

Example:

Computer: “Many program inside urr such as

Microsoft word, excel, power point..(silent 3

sec)...urr use it to search like google, and facebook.

umm and anything.”

4. Literal translation,
Dornyei & Scott (1997)

Meaning: The students literally translate a lexical
item, an idiom, a compound word or structure from
their first language to English.

Example:

| “no need” because | want it my own.

(The student use the word ““no need” instead of

“don’t want™)
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CSs and Source

Meaning and Example

5. Literal comparison,
Poulisse (1993)

Meaning: The students compare the target item to
another object in a non-metaphorical way.

Example:

Passport: Small small book “like bank book” this

book for travel to another country and have name, urr

photo in this book.

6.Message abandonment,
Tarone (1977)

Meaning: The students begin to talk about a concept
but unable to continue and leave or stop the message
in mid-utterance.

Example:

Satellite: It in the sky umm use for telephone and and

(silent 3 sec)..communication urr it for

“  (silent) g

7. Message reduction,
Dornyei & Scott (1997)

Meaning: The students reduce the message by
avoiding certain language structures or topics
considered problematic language wise or by leaving
out some intended elements for lack of linguistic
resources.

Example:

A: What kind of sport do you like?

B: Badminton, “Volley” and and swimming.

( The student use the word ““volley” instead of “volleyball’)
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CSs and Source

Meaning and Example

8. Mime,
Dornyei & Scott (1997)

Meaning: The students describe whole concepts
non-verbally by using mime, gestures, facial
expression, or accompanying a verbal strategy with
a visual illustration when there was some sort of
linguistic limitation to explaining the target
vocabulary or sentences.

Example:

A: Where is canteen? I’m hungry.

B: Over there “(Point finger to canteen)” umm..you

can follow me.

9. Other-repair,
Dornyei & Scott (1997)

Meaning: The students correct something in the
interlocutor’s speech to check their understanding.
Example:

A: What subject?

B: dsawudnin and Sport.

A: “Itis social studies”

10. Other-repetition,
Dornyei & Scott (1997)

Meaning: The students repeat something the
interlocutor said to gain time.

Example:

A: May | sit here?

B: “may | sit here?”

11. Pausing,
(based on use of fillers
strategy by Dornyei &
Scott, 1997)

Meaning: The students make a gap with silence for
a while (3-5 sec.) to gain time in order to thinking of
the next word or expression and continue until
finish.

Example:

Computer : It’s has hardware, and software, mouse,

keyboard, “..(silent 3 sec)..” printer
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CSs and Source

Meaning and Example

12. Self-repair,
Dornyei & Scott (1997)

Meaning: The students make a mistake during the
conversation. Then, they correct the mistake
themselves.

Example:

A:_umm (silent 3 sec).. how much..”how many”

students in our class room.
B: Before we have twenty four students but now we

have you, so total be twenty five students.

13. Self-repetition,
Dornyei & Scott (1997)

Meaning: The students repeat the word that they
had just said immediately to think of the next word
or expression.

Example:  “We we” start every class “around

around” nine and end four in the afternoon.

14. Topic avoidance,
Tarone (1977)

Meaning: The students avoid certain topics
considered problematic language-wise by leaving
out some intended elements for a lack of linguistic
resources.
Example:
(The student not saying what he or she originally

had in mind)

15. Use of fillers,
Dornyei & Scott (1997)

Meaning: The students use fillers “well”, “actually”,
“yeah”, “fine” or “emm”, etc. involving non-lexical
activity in order to thinking of the next word or
expression and continue until finish.

Example:

Welcome “umm” second thing you must know is
about “um” about “umm” our canteen, it on ground

floor of of the next building on your right hand side.
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2. Task Types

In previous studies about communication strategies, a large number of
procedures have been used to elicit the communication strategies. The elicitation
methods include picture description (Bialystok & Frohlich. 1980; Varadi. 1980),
picture reconstruction (Bialystok. 1983), interview (Raupach. 1983), translation
(Varadi. 1980; Flyman. 1997), jigsaw and decision-making tasks (Smith. 2003).
These methodological differences may influence a language learner’s selection of a
specific communication strategy (Bialystok. 1990). According to Nunan (2004), a
common goal of all tasks is to create a real communicative situation so that most of
the tasks have to be pedagogical tasks, because they have a pedagogical intention,
but at the same time they have to prepare the learners to the real world tasks which
they can do outside the classroom and they haven’t got a pedagogical intention.
Another important point is the material. To do some of the tasks we will need
pedagogical material which has been created with a pedagogical purpose. But, at the
end, learners will face a real world, with real communication and with material
without a pedagogical purpose. The most common way of grading any activity in
any approach is doing first the easiest tasks and with the time do the most difficult
tasks. Task types must be developed and administered to the subjects in order to
efficiently collect comparable data. These tasks are referred to the English for
conversation subjects: English for conversationl (Eng.11101), English for
conversation2 (Eng.11102), English for conversation3 (Eng. 21101), and English for

conversation4 (Eng.21102).

1) Role Play

Firstly, the students chose their partner by themselves in the same
proficiency group (high or low proficiency group), and then they worked in pair in
the given topic. The topic “Asking and giving opinions about studying in
Kurumitprasitsil school” was chosen because students were familiar and limit at the
same direction in 6 questions which include personal information on general topics
such as study, food, culture, attractions, school, and free-time activities within 5
minutes. Moreover, the students should not use “Yes/No questions” because the
researcher will not collect the real communication strategies due to time gaining. The

students act out the roles of characters;
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Student A: Acted as a student who just moved to Kurumitprasitsil school

Student B: Acted as a student who study in Kurumitprasitsil school.

Student A needed to ask student B for some recommendations, and then the
conversation will take place which includes personal information on general topics
such as study, food, culture, attractions, school, and free-time activities.

2) Definition Plan
This task was performed after the subjects completed the role play.
Every lexical item was written on a different card with a translation written in Thai
to avoid misunderstanding. The students chose the two (concrete and abstract)
random cards and tried to explain in English to the researcher. Students defined the
one concrete word and one abstract word not less than 3 sentences for each word

within defined period of time at least 3 minutes.

Concrete lexical items Abstract lexical items
Computer (peuiuaes) Poor (snau)

Passport (misde@uma Like (wou)

Satellite (aiiow) Lucky (Tsnd)

The two tasks were administered in approximately one hour and thirty
minutes. Each participant was tested in pairs and individually, and the data were
audio recorded.

3. Level of Proficiency

English proficiency is one of the factors that influence the students’
communicative abilities. Students who have high English proficiency seem to be
better in second/foreign language communication. On the contrary, students with low
English proficiency seem to have more communication problems than high
proficiency ones (Poulisse & Schils. 1989; Chen. 1990). Besides the apparent
differences in proficiency level, it seems that problems in communication may result
from the students’ lack of appropriate CSs, the systematic techniques or tools
employed by a speaker to express his/her meaning when facing difficulties in the
communication process (Oxford. 1990) which can help them develop their
communicative language abilities. The use of CSs occurs naturally when a person

learns his/her first language, but learners of a second language may not necessarily
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be able to transfer these strategies to second-language communication due to
linguistic and affective constraints (Paribakht. 1985).
4. Gender

CSs may relate to some factors. One of the factors is gender. Gender
which influences the daily communication also influences the communication on the
language learning. Sometimes, gender is believed as the factor affecting the process
of communication. Males sometimes speak to the point of the topic directly, while
females sometimes speak it indirectly. That example may be able to explain the
influence of gender in the communication. Gender influences not only the
communication process but also the frequency of CSs usage. Some studies have also
been conducted in order to find out about the frequency of CSs usage. One of those
studies is the study conducted by Lai (2010). The result shows that there are few
differences between males and females when adapting strategies. Another research
conducted by Moazen (2012), in which the result shows that there are no significant
differences on the frequency of CSs used by male and female. Also, gender is the
factor that influences the students’ communicative abilities. Politzer (1983), Oxford
& Nyikos (1989), Green & Oxford (1995), and Ok (2003) concluded from their
study on learning strategies, found that gender differences had 'a profound influence'
on strategy employment. Also, Zhao & Intaraprasert (2013) exhibited that the level
of proficiency and gender demonstrated their critical varieties in the students'

decision of their communication strategies usage.

3.4 Data Collection Procedures

The data were gathered during the first semester of the 2015 academic
scholarly year. This study took place in August to October 2015 in Matayom 3
English for conversation classroom at Kurumitprasitsil School, Kalasin province,

Thailand. The details of data collection are shown in table 3.
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Supported
Date Procedures
Document
Date 1 Inform Kurumitprasitsil school, participants, | Appendix: B, C,
(14 Aug 2015) and participants’ parents by using the consent | and D
form.
Date 2 1. Collect the consent forms

(17 Aug 2015)

2. Start pilot study in order to design tasks

types, and taxonomy frameworks. Then
summarize the appropriate tasks types, and

taxonomy frameworks.

Date 3
(18 Aug 2015)

1. Prepare the participants

1.1 Compile the students’ average grades of
four English for conversation subjects: English
for conversationl (Eng.11101), English for
(Eng.11102),
conversation3 (Eng. 21101), and English for

conversation2 English  for
conversation4 (Eng.21102) from the data base
at Kurumitprasitsil school.

1.2 Group the participants into high and low
proficiency level.

1.3 Clearly note the participants on gender.
2. Prepare the materials for role play and

definition plan tasks.

Date 4
(19 Aug 2015)

Start data collection (audio recorded) and
clearly note the students’ body expression.

1. The researcher verified the direction in Thai.
2. The role play task was running.

3. The definition plan task was running.

Date 5
(20 Aug 2015)

The researcher deciphered data from the audio

recorder including the students’ body

expression.

Date 6
(21 Aug 2015)

The researcher re-deciphered data from the

audio recorder to ensure the mistake.
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Table 3 (continued)

Supported
Date Procedures
Document
Date 7 The researcher analyzed and classified data
(22 Aug 2015) from the transcriptions based on the taxonomy
of this study.
Date 8 The researcher re-analyzed and re-classified the
(23 Aug 2015) data from the transcriptions based on the
taxonomy of this study to ensure the mistake.
1. The role play task Appendix: E
2. The definition plan task Appendix: F
Date 9 The researcher concluded the frequency, | CHAP 4
(24 Aug 2015) percentage, and ranking the use of CSs used by
the students according to the objectives of the
study.

According to Ryan (2006), ethical practice in research emphasized “good
principle, adequate for working with human participants in all their complexity.
Procedures, techniques and methods, while important, must always be subjects to
ethical scrutiny”. The researcher was aware of potential ethical issues that could
appear in the process. Therefore, the rights, needs and values of the participants were
taken into account while conducting this study. The main ethical issue related to the
permission including Kurumitprasitsil school, participants, and participants’ parents
to conduct an intervention on their use of CSs. Before starting the intervention, the
school, participants, and participants’ parents were informed of the purpose of the
study. They were asked to sign the consent form before the data collection started
(see Appendix B, C, and D). They were also informed that they were free not to
participate in the study and quit the study at any time they wanted. After collecting
the main data, the researcher piloted the small scale of students.

To start with, the researcher divided the students into two groups, high
proficiency students, and low proficiency students. For dividing the students by
gender, the researcher clearly noted that information. Consequently, there were 20

students in the high proficiency group and 20 students in the low proficiency group.
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And there were 23 female students and 17 male students. Students were obliged to
do two tasks: role play and definition plan tasks. In controlling the tasks, the
researcher verified that the direction in Thai was clear and the students
comprehended and recognized what they needed to do. Students were asked to do the
role play task first and after that the definition plan task. Each group in pair could
prepare themselves to do the first task in 20 minutes in another room. After
preparation had been finished, the first working in pair’s conversation will start and
end within 5 minutes. And then, all low proficiency students were allowed at the
same process. Moreover, the students should not use “Yes/No questions” because the
researcher will not collect the real communication strategies due to time gaining. The
students act out the roles of characters;

Student A: Acted as a student who just moved to Kurumitprasitsil school

“You are new student from the other school who just moved to
Kurumitprasitsil school. You need, and ask some recommendations from a student in
this school on personal information on general topics such as study, food, culture,
attractions, school, and free-time activities”.

Student B: Acted as a student who study in Kurumitprasitsil school.

“You are a student who study at Kurumitprasitsil school. You have to give
some recommendations to a student who just moved to this school”.

After the role play task, the definition plan task was started. Students define
one concrete word and one abstract word not less than 3 sentences for each word
within defined period of time at least 3 minutes. The majority of the students'

performances were recorded on audio and deciphered.

Concrete lexical items Abstract lexical items
Computer (nouiinnes) Poor (s1nu)

Passport (wisdeidunia) Like (wev)

Satellite (a1iiow) Lucky (T¥nd)

3.5 Data Analysis
In response to the research questions, the data were analyzed both
qualitatively and quantitatively from the transcriptions of the students’ oral

performance. The taxonomy adopted by Tarone (1977), Poulisse (1993), and
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Dornyei & Scott (1997) was employed to classify each CS used by the students.
Then, the researcher trait according to each strategy and employed a descriptive
statistics to report the frequency of CSs.

After that, the researcher calculated each strategy in term of percentage in a
table form. To examine whether the students’ use of CSs was influenced by
language proficiency and task types, percentage was employed to compare the
statistical data between high and low proficiency students, male and female students
in the role play and definition plan tasks.

To identify CSs in the two tasks, the number of CSs was not restricted to the
number of utterances. That is, one utterance may contain more than one CS. After
the researcher finished identifying and coding all recorded, frequency counts in
percentages were used to (1) to identify and compare communication strategies used
by high and low English proficiency students, and (2) to compare the communication

strategies used by male and female students.



CHAPTER 4
FINDINGS

This chapter presented the findings of the study which was the use of
communication strategies of the high and low proficiency students, and the use of

communication strategies of male and female students.

4.1 Communication Strategies Used by the Students

The findings of this study demonstrate the relations between levels of
proficiency and gender on English communication strategies used by Mathayom 3
students at Kurumitprasitsil school in Kalasin province, Thailand. In this study, the
students employed CSs 637 times, 15 types of CSs were found arranged from the
most to the least frequent; (1) use of fillers (24.65 %), (2) pausing (19.00%), (3)
code-switching (18.37%), (4) circumlocution (13.50%), (5) self-repetition (7.54%),
(6) mime (3.92%), (7) self-repair (2.83%), (8) asking for clarification (2.51%), (9)
message abandonment (2.35%), (10) literal translation (1.88%), (11) literal
comparison, and other-repair (0.94%), (12) other-repetition (0.63%), (13) message
reduction, and topic avoidance (0.47%).

The results are presented in table 4.



Table 4 Communication Strategies Used by the Students
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All HP All LP All Male All Female All

Cs N % Rank N % Rank N % Rank N % Rank N % Rank
1. AC 6 1.81 9 10 3.28 8 8 2.85 7 8 2.25 8 16 2.51 8
2.CW 54 16.27 8 63 20.66 2 58 20.64 2 59 16.57 3 117 18.37 3
3. Cir 46 13.86 4 40 i34 4 36 12.81 4 50 14.04 4 86 13.50 4
4.LT 7 2.11 8 5 1.64 9 5 1.78 9 7 1.97 9 12 1.88 10
5.LC 2 0.60 0 4 1.31 10 1 0.36 13 5 1.40 10 6 0.94 11
6. MA 4 1.20 10 11 3.61 7 8 2.85 7 7 1.97 9 15 2.35 9
7. MR 2 0.60 11 1 0.33 12 0 0.00 3 0.84 11 3 0.47 13
8. M 13 3.92 6 12 3.93 6 9 3.20 6 16 4.49 6 25 3.92 6
9. ORr 2 0.60 11 4 1.31 10 4 1.42 10 2 0.56 12 6 0.94 11
10. ORt 1 0.30 12 3 0.98 11 3 1.07 11 1 0.28 13 4 0.63 14
11.P 72 21.69 2 49 16.07 3 48 17.08 & 73 20.51 2 121 19.00 7
12. SRr 8 241 7 10 3.28 8 7 2.49 8 11 3.09 7 18 2.83 7
13. SRt 25 7.53 5 23 7.54 5 23 8.19 5 25 7.02 5 48 7.54 5
14. TA 0 0.00 3 0.98 11 2 0.71 12 1 0.28 13 3 0.47 13
15. UF 90 27.11 1 67 21.97 1 69 24.56 1 88 24.72 1 157 24.65 1

Total 332 | 100.00 305 100.00 281 | 100.00 356 | 100.00 637 100.00

CSs

i 14 15 14 15 15

NOTE

HP: High Proficiency Students,

AC: Asking for clarification,

LT: Literal translation,

MR: Message reduction,

ORt: Other-repetition,
SRt: Self-repetition,

LP: Low Proficiency Students
CW: Code switching,

LC: Literal comparison,
M: Mime,

P: Pausing,

TA: Topic avoidance,

Cir: Circumlocution,

MA: Message abandonment,

ORr: Other-repair,

SRr: Self-repair,
UF: Use of fillers,

From table 4 high proficiency students employed CSs 332 times, 14 types of

CSs were arranged from the most to the least frequent; (1) use of fillers (27.11%), (2)
pausing (21.69%), (3) code-switching (16.27%), (4) circumlocution (13.86%), (5)
self-repetition (7.41%), (6) mime (3.92%), (7) self-repair (2.41%), (8) literal
translation (2.11%), (9) asking for clarification (1.81%), (10) message abandonment,

and other-repetition (1.20%), (11) literal comparison, message reduction (0.60%),

and (12) other-repair (0.30%), and the CSs that was not utilized by high proficiency

students is topic avoidance.

Low proficiency students employed CSs 305 times, 15 types of CSs were

arranged from the most to the least frequent; (1) use of fillers (21.97%), (2) code-
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switching (20.66%), (3) pausing (16.07%), (4) circumlocution (13.11%), (5) self-
repetition (7.54%), (6) mime (3.93%), (7) message abandonment (3.61%), (8) asking
for clarification, and self-repair (3.28%), (9) literal translation (1.64%), (10) literal
comparison, and other-repair (1.31%), (11) other-repetition, and topic avoidance
(0.98%), and (12) message reduction (0.33%).

Male students employed CSs 281 times, 14 types of CSs were arranged from
the most to the least frequent; (1) use of fillers (24.56%), (2) code-switching
(20.64%), (3) pausing (17.08%), (4) circumlocution (12.81%), (5) self-repetition
(8.19%), (6) mime (3.20%), (7) asking for clarification, and message abandonment
(2.85%), (8) self-repair (2.49%), (9) literal translation (1.78%), (10) other-repair
(1.42%), (11) other-repetition (1.07%), (12) topic avoidance (0.71%), (13) literal
comparison (0.36%), and the CSs that was not utilized by male students is message
reduction.

Female students employs CSs 356 times, 15 types of CSs were arranged from
the most to the least frequent; (1) use of fillers (24.72%), (2) pausing (20.51%), (3)
code-switching (16.57%), (4) circumlocution (14.04%), (5) self-repetition (7.02%),
(6) mime (4.49%), (7) self-repair (3.09%), (8) asking for clarification (2.25%), (9)
literal translation, and message abandonment (1.97%), (10) literal comparison
(1.40%), (11) message reduction (0.84%). (12) other-repair (0.56), (13) other-
repetition, and topic avoidance (0.28%).

4.2 Comparison of the Use of Each Communication Strategy by High and Low
Proficiency Students in the Role Play and Definition Plan Tasks

The distribution of CSs used by high and low proficiency students in the role
play and the definition plan tasks in terms of frequency, percentage and rank order
are presented in Table 5.
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Table 5 Comparison of the Use of Each Communication Strategy by High and Low

Proficiency Students in the Role Play and Definition Plan Tasks

HP LP
Role Play Task Definition Plan Task Role Play Task Definition Plan Task

CS N % Rank | N % Rank | N % Rank | N % Rank
1. AC 3.03 7 0 0.00 - 10 4.95 6 0 0.00 -
2.CW 49 24.75 2 5 3.73 4 59 29.21 1 4 3.88 6
3. Cir 6 3.03 7 40 29.85 2 4 1.98 7 36 34.95 1
4. LT 6 3.03 7 1 0.75 7 0 0.00 - 5 4.85 5
5FLC 0 0.00 - 2 1.49 6 0 0.00 - 4 3.88 6
6. MA 0 0.00 - 4 2.99 5 4 1.98 7 7 6.80 4
7.MR 2 1.01 8 0 0.00 - 0 0.00 - 1 0.97 8
8. M 13 6.57 5 0 0.00 - 11 5.45 5 1 0.97 8
9. ORr 2 1.01 8 0 0.00 - 4 1.98 7 0 0.00 -
10. ORt 1 0.51 9 0 0.00 s 3 1.49 8 0 0.00 -
11.P 22 11.11 3 50 37.31 1 29 14.36 3 20 19.42 2
12. SRr 8 4.04 6 0 0.00 = 10 4.95 6 0 0.00 -
13. SRt 20 10.10 4 5 3.73 4 20 9.90 4 3 291 7
14. TA 0 0.00 - 0 0.00 - 0 0.00 - 3 291 7
15. UF 63 31.82 1 27 20.15 3 48 23.76 2 19 18.45 3

Total 198 | 100.00 134 | 100.00 202 | 100.00 103 | 100.00

=5 12 8 11 11

Use

NOTE

HP: High Proficiency Students,

AC: Asking for clarification,

LT: Literal translation,

MR: Message reduction,
ORt: Other-repetition,
SRt: Self-repetition,

LP: Low Proficiency Students
CW: Code switching,

LC: Literal comparison,
M: Mime,

P: Pausing,

TA: Topic avoidance,

SRr: Self-repair,
UF: Use of fillers,

Cir: Circumlocution,

MA: Message abandonment,
ORr: Other-repair,

From table 5 high proficiency students in the role play task employed CSs

198 times, 12 types of CSs were arranged from the most to the least frequent; (1) use
of fillers (31.82 %), (2) code-switching (24.75%), (3) pausing (11.11%), (4) self-
repetition (10.10%), (5) mime (6.57%), (6) self-repair (4.04%), (7) asking for

clarification, circumlocution, and

literal translation (3.03%), (8) message reduction,
and other-repair (1.01%), (9) other-repetition (0.51%), and CSs that were not utilized
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by high proficiency students in the role play task are literal comparison, message
abandonment, and topic avoidance.

Whereas, low proficiency students in the role play task employed CSs 202
times, 11 types of CSs were arranged from the most to the least frequent; (1) code-
switching (29.21%), (2) use of fillers (23.76%), (3) pausing (14.36%), (4) self-
repetition (9.90%), (5) mime (5.45%), (6) asking for clarification, and self-repair
(4.95%), (7) circumlocution, message abandonment, and other-repair (1.98%), and
(8) other-repetition (1.49%), and CSs that are not utilized by low proficiency
students in the role play task are literal translation, literal comparison, message
reduction, and topic avoidance.

High proficiency students in the definition plan task employed CSs 134
times, 8 types of CSs were arranged from the most to the least frequent; (1) pausing
(37.31%), (2) circumlocution (29.85%), (3) use of fillers (20.15%), (4) code-
switching, and self-repetition (3.73%), (5) message abandonment (2.99%), (6) literal
comparison (1.49%), (7) literal translation (0.75%), and CSs that are not utilized by
high proficiency students in the definition plan task are asking for clarification,
message reduction, mime, other-repair, other-repetition, self-repair, and topic
avoidance.

Low proficiency students in the definition plan task employed CSs 103 times,
11 types of CSs were arranged from the most to the least frequent; (1)
circumlocution (34.85%), (2) pausing (19.42%), (3) use of fillers (18.45%), (4)
message abandonment (6.80%), (5) literal translation (4.85%), (6) code-switching,
and literal comparison (3.88%), (7) self-repetition, and topic avoidance (2.91%), and
(8) message reduction, and mime (0.97%). CSs that are not utilized by low
proficiency students in the definition plan task are asking for clarification, other-

repair, other-repetition, and self-repair.

4.3 Comparison of the Use of Each Communication Strategy by Male and
Female Students in the Role Play and Definition Plan Tasks

The distribution of CSs used by male and female students in the role play and
the definition plan task, in terms of frequency, percentage and rank order are
presented in Table 6.
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Table 6 Comparison of the Use of Each Communication Strategy by Male and

Female Students in the Role Play and Definition Plan Tasks

M F
Role Play Task Definition Plan Task Role Play Task Definition Plan Task
CS N % Rank N % Rank N % Rank | N % Rank
1. AC 8 3.88 4 0 0.00 - 8 4.12 6 0 0.00 -
2.CW 56 27.18 1 2 2.67 5 52 26.80 2 7 4.32 4
3. Cir 6 291 6 30 40.00 1 4 2.06 7 46 28.40 2
4. LT 3 1.46 8 2 2.67 5 3 1.55 8 4 247 7
5.LC 0 0.00 - 1 1.33 6 0 0.00 - 5 3.09 6
6. MA 2 0.97 9 6 8.00 4 2 1.03 9 5 3.09 6
7.MR 0 0.00 - 0 0.00 - 2 1.03 9 1 0.62 8
8. M 8 3.88 4 1 1.33 6 16 8.25 4 0 0.00 -
9. ORr 4 1.94 7 0 0.00 - 2 1.03 10 0 0.00 -
10.0Rt | 3 1.46 8 0 0.00 - 1 0.52 11 0 0.00 -
11.P 32 15.53 2 16 21.33 2 19 9.79 3 54 33.33 1
12. SRr 7 3.40 5 0 0.00 - 11 5.67 5 0 0.00 -
13. SRt 21 10.19 3 2 2.67 5 19 9.79 3 6 3.70 5
14. TA 0 0.00 - 2 2.67 5 0 0.00 - 1 0.62 8
15. UF 56 27.18 1 13 17.33 3 55 28.35 1 33 20.37 3
Total | 206 | 100.00 75 | 100.00 194 | 100.00 162 | 100.00
CSs
12 10 13 10
Use
NOTE
M: Male students F: Female students
AC: Asking for clarification, CW: Code switching, Cir: Circumlocution,
LT: Literal translation, LC: Literal comparison, MA: Message abandonment,
MR: Message reduction, M: Mime, ORr: Other-repair,
ORt: Other-repetition, P: Pausing, SRr: Self-repair,
SRt: Self-repetition, TA: Topic avoidance, UF: Use of fillers,

From table 6, in the role play task, male students employed CSs 206 times, 12
types of CSs were arranged from the most to the least frequent; (1) code-switching,
and use of fillers (27.18%), (2) pausing (15.53%), (3) self-repetition (10.19%), (4)
asking for clarification, and mime (3.88%), (5) self-repair (3.40%), (6)
circumlocution (2.91%), (7) other-repair (1.94%), (8) literal translation, and other-
repetition (1.46%), and (9) message abandonment (0.97%). CSs that are not utilized
by the male students in the role play task are literal comparison, message reduction,

and topic avoidance.
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Female students in the role play task employed CSs 194 times, 13 types of
CSs were arranged from the most to the least frequent; (1) use of fillers (28.35%), (2)
code-switching (26.80%), (3) pausing, and self-repetition (9.79%), (4) mime
(8.25%), (5) self-repair (5.67%), (6) asking for clarification (4.12%), (7)
circumlocution (2.06%), (8) literal translation (1.55%), (9) message abandonment,
and message reduction (1.03%), (10) other-repair (1.03%), and (11) other-repetition
(0.52%). CSs that are not utilized by the female students in the role play task are
literal comparison, and topic avoidance.

In the definition plan task, male students employed CSs 75 times, 10 types of
CSs were arranged from the most to the least frequent; (1) circumlocution (40.00%),
(2) pausing (21.33%), (3) use of fillers (17.33%), (4) message abandonment (8.00%),
(5) code-switching, self-repetition, and topic avoidance (2.67%), and (6) literal
comparison, and mime (1.33%). CSs that are not utilized by male students in the
definition plan task are asking for clarification, other-repair, other-repetition, and
self-repair.

Female students in the definition plan task employed CSs 162 times, 10 types
of CSs were arranged from the most to the least frequent; (1) pausing (33.33%), (2)
circumlocution (28.40%), (3) use of fillers (20.37%), (4) code-switching (4.32%), (5)
self-repetition (3.70%), (6) literal comparison, and message abandonment (3.09%),
(7) literal translation (2.47%), and (8) message reduction, and topic avoidance
(0.62%). CSs that are not utilized by female students in the definition plan task are

asking for clarification, mime, other-repair, other-repetition, and self-repair.

4.4 Comparison of the Use of Each Communication Strategy by the Students in
the Role Play Task
The distribution of CSs used by the students in the role play task in terms of

frequency, percentage and rank order are presented in Table 7.
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Table 7 Comparison of the Use of Each Communication Strategy by the Students in
the Role Play Task

Role Play Task

HP LP M F

CS N % Rank N % Rank | N % Rank N % Rank
1. AC 6 3.03 7 10 4.95 6 8 3.88 4 8 4.12 6
2.CW 49 24.75 2 59 29.21 1 56 27.18 1 52 26.80 2
3. Cir 6 3.03 7 4 1.98 7 6 291 6 4 2.06 7
4. LT 6 3.03 7 0 0.00 - 3 1.46 8 3 1.55 8
5. LC 0 0.00 - 0 0.00 - 0 0.00 - 0 0.00
6. MA 0 0.00 - 4 1.98 7 2 0.97 9 2 1.03 9
7.MR 2 1.01 8 0 0.00 - 0 0.00 - 2 1.03 ¢l
8. M 13 6.57 5 11 5.45 5 8 3.88 4 16 8.25 4
9. ORr 2 1.01 8 4 1.98 '/ 4 1.94 7 2 1.03 10
10. ORt 1 0.51 9 3 1.49 8 3 1.46 8 1 0.52 11
11.P 22 11.11 3 29 14.36 3 32 15.53 2 19 9.79 3
12. SRr 8 4.04 6 10 4.95 6 7 3.40 5 11 5.67 5
13. SRt 20 10.10 4 20 9.90 4 21 10.19 3 19 9.79 3
14. TA 0 0.00 - 0 0.00 - 0 0.00 - 0 0.00 -
15. UF 63 31.82 1 48 23.76 2 56 27.18 1 55 28.35 1

Total 198 | 100.00 202 | 100.00 206 | 100.00 194 | 100.00

CSs

Use 12 11 12 13

NOTE

HP: High Proficiency Students,

M: Male students,
AC: Asking for clarification,

LT: Literal translation,
MR: Message reduction,
ORt: Other-repetition,

SRt: Self-repetition,

LP: Low Proficiency Students

F: Female students,
CW: Code switching,

LC: Literal comparison,

M: Mime,
P: Pausing,
TA: Topic avoidance,

Cir: Circumlocution,
MA: Message abandonment,
ORr: Other-repair,
SRr: Self-repair,

UF: Use of fillers,

From table 7, high proficiency students in the role play task employed CSs

198 times, 12 types of CSs were arranged from the most to the least frequent; (1) use
of fillers (31.82 %), (2) code-switching (24.75%), (3) pausing (11.11%), (4) self-
repetition (10.10%), (5) mime (6.57%), (6) self-repair (4.04%), (7) asking for

clarification, circumlocution, and

literal translation (3.03%), (8) message reduction,
and other-repair (1.01%), and (9) other-repetition (0.51%). CSs that are not utilized

by high proficiency students in the role play task are literal comparison, message

abandonment, and topic avoidance.
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Low proficiency students employed CSs 202 times, 11 types of CSs were
arranged from the most to the least frequent; (1) code-switching (29.21%), (2) use of
fillers (23.76%), (3) pausing (14.36%), (4) self-repetition (9.90%), (5) mime
(5.45%), (6) asking for clarification, and self-repair (4.95%), (7) circumlocution,
message abandonment, and other-repair (1.98%), and (8) other-repetition (1.49%).
CSs that are not utilized by low proficiency students in the role play task are literal
translation, literal comparison, message reduction, and topic avoidance.

Male students employed CSs 206 times, 12 types of CSs were arranged from
the most to the least frequent; (1) code-switching, and use of fillers (27.18%), (2)
pausing (15.53%), (3) self-repetition (10.19%), (4) asking for clarification, and
mime (3.88%), (5) self-repair (3.40%), (6) circumlocution (2.91%), (7) other-repair
(1.94%), (8) literal translation, and other-repetition (1.46%), and (9) message
abandonment (0.97%). CSs that are not utilized by male students in the role play task
are literal comparison, message reduction, and topic avoidance.

Female students employed CSs 194 times, 13 types of CSs were arranged
from the most to the least frequent; (1) use of fillers (28.35%), (2) code-switching
(26.80%), (3) pausing, self-repetition (9.79%), (4) mime (8.25%), (5) self-repair
(5.67%), (6) asking for clarification (4.12%), (7) circumlocution (2.06%), (8) literal
translation (1.55%), (9) message abandonment, and message reduction (1.03%), (10)
other-repair (1.03%), and (11) other-repetition (0.52%). CSs that are not utilized by
female students in the role play task are literal comparison, and topic avoidance.

From table 7 according to the role play task, the similar data demonstrated
which CSs are utilized by the students the most; “use of fillers” strategy employed
by high proficiency students (31.82%), low proficiency students (23.76%), male
students (21.18%), and female students (28.35%). As mentioned in chapter 3, “use of
fillers” are the words that the students use fillers involving non-lexical activity in
order to think of the next word or expression and continue until finished (e.g. “well”,
“actually”, “yeah”, “fine” or “emm?”, etc.). The students were able to utilize “use of
fillers” to gain time to think when they completed the tasks. One possible reason was
they were not fluent enough to speak English continuously. Another similarity data
according to table 7, CSs that are not utilized by students in the role play task are

literal comparison, and topic avoidance. Demonstrate that they do not have a chance
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to describe the thing, or leave the topic that they can utilize the other strategies to
solve when face with difficulty.

The following conversation, example 1 illustrated the use of CSs by the
students in the role play task. HM4 (High proficiency male student 4) who acts as a
new student who just moved to Kurumitprasitsil school, and HM5 (High proficiency
male student 5) who acts as a student studying in Kurumitprasitsil school. They
worked in pairs in the given topic. The topic “Asking and giving opinions about
studying in Kurumitprasitsil school”, and then the conversation will take place which
includes personal information on general topics such as study, food, culture,
attractions, school, and free-time activities. The conversation completed in 5

minutes.

Example 1

Turn/

SPeaker: Utterances CSs

1/HMS5: Hello, how are you?

2/IHM4: Hi, I am great! How are you?

3/HM5: Well, | am great too. But | have not seen you before,
right? Are you new student here?

4/HM4: (1)yeah. You’re right. I am a new student here. (1), (2) UF
(2 umm My name is wa (3) w.znw, nice to meet you.  (3) CW

5/HM5: Yes na Nice to meet you too, my name is @P
ofans.(4)(3sec).. call me (5)u.zw. welcome to our (5) Cw

school.

6/HM4: Thank you, | hope we can be a nice friend.

7/HM5: Sure.

8/HM4: Anyway | am (6)no good feeling because | have no (6) LT
friend here.

9/HM5: you (7)you alright don’t be nervous. Now we are (7) SRt
friend so now you are not alone (8) us. (8) CW

10/HM4: Thank you, so (9)so kind of you. (9) SRt
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(continued)

Turn/
Utterances CSs
Speaker:

11/HM5: our class room on the two (10)umm(11) second floor (10) UF

of this building. (11) SRr

12/HM4:  (12)umm (13)(3sec).. how much..(14)how many (12) UF
students in our class room. (13) P

(14) SRr

13/HM5:  Before we have twenty four students but now we have
14/HM4:  you, so total be twenty five students

15/HM5:  (15)urr (16) (3sec)..l am in your class. Right? (15) UF
Welcome (17)umm second thing you must know is (16) P

about (18)um about (19)umm our canteen, it on ground (17),(18),
floor of (20)of the next building on your right hand side.  (19) UF
(20) SRt
16/HM4:  How about toilet? | wanna pee.
17/HM5:  All toilets on the end of (21)of each floor. Do you get it? ~ (21) SRt
18/HM4:  Thanks.
19/HM5:  Next is when | have a free time, | love to play (22)the (22) LT
table ping pong or music. Would you like to join? (23)(3  (23) P

sec).. Do you want to play (24) i (24) CW
20/HM4:  (25)umm | think not, because | love reading. (26)um | (25),(26),
am not good at sport (27)um or playing a musical. Sorry  (27) UF
about that (28) us. (28) CW
21/HM5:  (29)No worry about it, If you love reading.(30) #esaya is  (29) LT
on third floor of this building. Open from six to six (30) CW
22/HM4:  (31)What? (31) AC
23/HM5:  (32)umm six A.M. to six P.M (32) UF
24/HM4: O.K
25/HM5:  (33)umm..(34)(3sec)..how do you go to school? (33) UF

(34) P
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(continued)

Turn/ . Utterances CSs
Speaker:
26/HM4: My dad drop me(35)neu (36)(3 sec).. before he go to (35) CW

work (37)(3 sec)..and he will pick me up after his work, ~ (36),(37),
so this is the reason(38)(4 sec).. that make me love (38) P
reading because (39) because | always spending my time ~ (39) SRt

when waiting.

27/HM5: 1 see. Sound like you gonna be good at studying.

28/HM4:  Not that much. But the subject that I love is Math.

29/HM5:  (40)errr Math is so hard. (41)umm (42) s;1nnn. | don’t (40),(41) UF
like it (42),(43),
(43) av. The number are confuse. | like(44) Fwnudnu how (44) CW

to say in English?
30/HM4:  (45) dsaudnmn is Social study (46) (4 sec).. (47)um | think (45) ORr
we are opposite. History is so hard for me (48)(3 sec).. (46) P

Maybe we can help each other. (47) UF
(48) P
31/HM5:  (49) gamn, Then we can get good grades together. (49) Cw

The top three strategies employed by the high proficiency students in role
play task were (1) use of fillers (31.82 %), (2) code-switching (24.75%), and (3)
pausing (11.11%).

The students employed 8 CSs in 49 utterances in this conversation. It can be
seen from Example 1 in turn 1 that HM5 started with a greeting. Then, in turn 3, he
asked about new position. HM4 employed the “use of fillers” in turn 4, 11, 12, or 15
for example. The most frequently used communication strategy was “use of fillers”
which was employed by high proficiency students 62 times (31.82 %). In turn 4,
HM4 tried to introduce himself concerning his level. He used the first language word

“y.a4w” which is familiar to him instead of the word “Mathayom three”. Also, in turn

9, HM5 utilized the final partial according to the first language for example the word

“uz” automatically. In turn 21, HS5 tried to express the word “Wesaya” instead of
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“library” in English. The use of the “code-switching” strategy clearly shows that
these students faced problems in conveying their meanings to their interlocutors or
listeners, and that they resorted to the types of strategies that enabled them to depend
on whatever was available in their linguistic repertoire to resolve their problems,
even if it meant resorting to their first language. The second ranked frequently used
communication strategy was “code-switching” which was employed by high
proficiency students 49 times (24.75 %). However, the use of “pausing” strategy was
easily used by the students in this study. In turn 5, HM5 produced silence for 3-5
seconds to make a gap to gain time. Also, in turn 12, HM4 utilize the “pausing”
strategy to gain time in order to think about the next sentences. The other interesting
CSs is “self-repair”, in turn 11, HM5 made self-initiated corrections in his own

speech for the word “two floor” then corrected to “second floor”.

4.5 Comparison of the Use of Each Communication Strategy by the Students in
the Definition Plan Tasks
The distribution of CSs used by the students in the definition plan task in

terms of frequency, percentage and rank order are presented in Table 8.
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Table 8 Comparison of the Use of Each Communication Strategy by the Students in
the Definition Plan Tasks

Definition Plan Task
HP LP M F
CS N % Rank N % Rank | N % Rank | N % Rank
1. AC 0 0.00 - 0 0.00 - 0 0.00 - 0 0.00 -
2.CW 5 3.73 4 4 3.88 6 2 2.67 5 7 4.32 4
3. Cir 40 29.85 2 36 34.95 1 30 | 40.00 1 46 28.40 2
4. LT 1 0.75 7 5 4.85 5 2 2.67 5 4 247 7
5.LC 2 1.49 6 4 3.88 6 1 1.33 6 5 3.09 6
6. MA 4 2.99 5 7 6.80 4 6 8.00 4 5 3.09 6
7. MR 0 0.00 - 1 0.97 8 0 0.00 - 1 0.62 8
8. M 0 0.00 - 1 0.97 8 1 1.33 6 0 0.00 -
9. ORr 0 0.00 - 0 0.00 - 0 0.00 - 0 0.00 -
10. ORt 0 0.00 - 0 0.00 - 0 0.00 - 0 0.00 -
11.P 50 37.31 1 20 19.42 2 16 | 21.33 2 54 33.33 1
12. SRr 0 0.00 - 0 0.00 - 0 0.00 - 0 0.00 -
13. SRt 5] 3.73 4 3 291 7 2.67 5 3.70 5
14. TA 0 0.00 - 3 291 7 2 2.67 5 il 0.62 8
15. UF 27 20.15 3 19 18.45 3 13 | 17.33 3 33 | 20.37 3
Total 134 100.00 103 100.00 75 100.00 162 100.00
CSs 8 11 10 10
Use
NOTE
HP: High Proficiency Students, LP: Low Proficiency Students
M: Male students, F: Female students,
AC: Asking for clarification, CW: Code switching, Cir: Circumlocution,
LT: Literal translation, LC: Literal comparison, MA: Message abandonment,
MR: Message reduction, M: Mime, ORr: Other-repair,
ORt: Other-repetition, P: Pausing, SRr: Self-repair,
SRt: Self-repetition, TA: Topic avoidance, UF: Use of fillers,

From table 8 High proficiency students in the definition plan task employed
CSs 134 times, 8 types of CSs were arranged from the most to the least frequent; (1)
pausing (37.31%), (2) circumlocution (29.85%), (3) use of fillers (20.15%), (4)
code-switching, and self-repetition (3.73%), (5) message abandonment (2.99%), (6)
literal comparison (1.49%), (7) literal translation (0.75%), and CSs that are not
utilized by high proficiency students in the definition plan task are asking for
clarification, message reduction, mime, other-repair, other-repetition, self-repair, and
topic avoidance.

Low proficiency students employed CSs 103 times, 11 types of CSs were

arranged from the most to the least frequent; (1) circumlocution (34.85%),
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(2) pausing (19.42%), (3) use of fillers (18.45%), (4) message abandonment
(6.80%), (5) literal translation (4.85%), (6) code-switching, and literal comparison
(3.88%), (7) self-repetition, and topic avoidance (2.91%), and (8) message reduction,
and mime (0.97%). CSs that are not utilized by low proficiency students in the
definition plan task are asking for clarification, other-repair, other-repetition, and
self-repair.

Male students employed CSs 75 times, 10 types of CSs were arranged from
the most to the least frequent; (1) circumlocution (40.00%), (2) pausing (21.33%),
(3) use of fillers (17.33%), (4) message abandonment (8.00%), (5) code-switching,
self-repetition, and topic avoidance (2.67%), and (6) literal comparison, and mime
(1.33%). CSs that are not utilized by male students in the definition plan task are
asking for clarification, other-repair, other-repetition, and self-repair.

Female students employed CSs 162 times, 10 types of CSs were arranged
from the most to the least frequent; (1) pausing (33.33%), (2) circumlocution
(28.40%), (3) use of fillers (20.37%), (4) code-switching (4.32%), (5) self-repetition
(3.70%), (6) literal comparison, and message abandonment (3.09%), (7) literal
translation (2.47%), and (8) message reduction, and topic avoidance (0.62%). CSs
that are not utilized by female students in the definition plan task are asking for
clarification, mime, other-repair, other-repetition, and self-repair.

From table 8 according to the definition plan task, the similar data
demonstrated which CSs utilized by the students are popular; “circumlocution”
strategy employed by high proficiency students (33.82%), low proficiency students
(34.85%), male students (40.00%), and female students (28.40%). As mentioned in
chapter 3, “circumlocution” is the sentences that the students describe, exemplify,
spell out, or specify characteristics of the target words or actions. The important
reason why students employed “circumlocution” in definition plan task is the most,
natural of task types. Another similarity in the data according to table 8, is that CSs
of asking for clarification, other-repair, other-repetition, and self-repair are not
utilized by students in the definition plan task. Demonstrate that the nature of the
definition plan task, because this task was not required the interlocutor in order to

help each other when the speaker faced the difficult situations.
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The following utterances, example 2, illustrated the use of CSs by the male
students in the definition plan task. Every lexical item was written on a different card
with a translation written in Thai to avoid misunderstanding. The student chose the

two (concrete and abstract) random cards and tried to explain in English to the

researcher.

Example 2

Utterances @Ss
Satellite
: (1) It move around earth (2)..(3sec)..(3)urrr will use for (1),(4) Cir
communication for telephone. 2),56)P
Poor (3) UF

. (4) People have little money (5)..(3 sec)..cannot buy the
expensive thing quickly.

The top three strategies that were employed by male students 75 times, 10
types of CSs were arranged from the most to the least frequent; (1) circumlocution
(40.00%), (2) pausing (21.33%), (3) use of fillers (17.33%). Regarding the example
above, male student in the definition plan task were extracted the use of CSs which
include circumlocution 2 times, pausing 2 times, and use of fillers 1 time.
Demonstrated that nature of task types influenced the use of CSs by the student. The
students describe, exemplify, spell out, or specify characteristics of the target words
or actions in “circumlocution” strategy. He produced silence for 3-5 seconds to make
a gap, namely, “pausing” and he employed the word “urrr”, namely, “use of fillers”
strategy to gain time in order to think about the next sentences. To define the
differences in definition between the “use of fillers strategy” and “pausing” strategy
in this study, proponents of the “use of fillers” strategy claim that the students use

actually”, “yeah”, “fine” or “emm?”, etc. in order to thinking

fillers such as “well”, *
of the next word or expression and continue until finished, but proponents of
“pausing” strategy claim that the students make a gap with silence for a while (3-5
sec.) to gain time in order to thinking of the next word or expression and continue

until finished, which are necessary for interpreting an utterance.
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The findings of the study indicate that there is no difference in strategy use
between level proficiency and gender. The influence of the use of CSs of both groups
has been confirmed by the results of the data analysis. It has also been established

that strategy use vanes according to task.



CHAPTER 5
DISCUSSION AND CONCLUSION

This chapter recapitulates the discussions, conclusion and follows with

recommendations for further research.

5.1 Discussion

In the present study, the results indicated that the participants made use of a
wide range of CSs. The present study posited the following research questions; (1)
What communication strategies are used by high and low proficiency students?, and
(2) What are the differences in usage of communication strategies by male and
female students?

To answer the first research question, high proficiency students employed
CSs 332 times, 14 types of CSs were arranged from the most to the least frequent;
(1) use of fillers, (2) pausing, (3) code-switching, (4) circumlocution, (5) self-
repetition, (6) mime, (7) self-repair, (8) literal translation, (9) asking for clarification,
(10) message abandonment, and other-repetition, (11) literal comparison, and
message reduction, and (12) other-repair, and CSs that were not utilized by high
proficiency students is topic avoidance. This indicated that most students attempted
to maintain their original aim by developing an alternative plan and to solve
problems in communication by expanding their communicative resources, rather
than avoiding their message or renouncing their original communication goal. This
might be because the students have been studying in the English speaking class
regardless of their grammatical errors. Most of them attempted to speak as much and
as best as they could to convey their message to their interlocutor. Topic avoidance
strategies were the strategies that learners used when they tried to avoid, abandon or
substitute the original message. The preference for these strategies by the low
proficiency students indicates that they probably had more linguistic limitations and
when they were faced with a difficulty in conveying meaning or using correct
English words, they sometimes chose to renounce part or their entire original
communication goal. Moreover, because of their lack of linguistic or content

resources, they also tended to avoid certain topics considered problematic language-
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wise or content-wise by leaving out some of the intended elements. In addition,
although previous studies (Bialystock. 1983; Chen. 1990; Poulisse. 1987) revealed
that paraphrase is often used by higher proficiency learners, uses of paraphrase were
not included in the current study.

Whereas, low proficiency students employed CSs 305 times, 15 types of CSs
were arranged from the most to the least frequent; (1) use of fillers, (2) code-
switching, (3) pausing, (4) circumlocution, (5) self-repetition, (6) mime, (7) message
abandonment, (8) asking for clarification, and self-repair, (9) literal translation, (10)
literal comparison, and other-repair , (11) other-repetition, and topic avoidance, and
(12) message reduction.

According to the findings, high proficiency students employ CSs with a
higher frequency than low proficiency students thus providing further evidence that
students of higher achievement use more strategies and use them more frequently.
This was supported by Chatupote (1995) who mentioned that high proficiency
students usually use more strategies than low proficiency students. Difference from
the result from Binhayeearong (2009), high and low proficiency students’ utilized
similarly “use of fillers” is the most frequency in the current study. Unlike the early
finding by Chen (1990) found that high proficiency learners employed fewer
communication strategies than low proficiency learners. Also, Wannaruk (2003)
found a different result from the current study that the group with a low level of oral
proficiency employed significantly more communication strategies than did the ones
with middle and high levels of oral proficiency. Al-Humaidi (2002) supported the
result of this study that the low proficiency group resorted to strategies more
frequently than the high proficiency group. Unlike early findings by Bialystok
(1983) study it was found that high proficiency students use more L2 based strategies
of “approximation”, “circumlocution” and “word coinage” than the low proficiency
students who employed more L1-based strategies of “borrowing”, “language switch”
and “literal translation”. In this study, high and low proficiency students’ used
“well”, “actually”, “yeah”, “fine” or “emm” as fillers which might not help them
become more fluent in English because using those fillers could create
discontinuities in the flow of speech. However, it helps students gain time in order to

keep the communication channel open and maintain discourse at times of difficulty.
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The possible reason that they needed time to think about what they want to say next,
they also tended to use fillers in order to hold the turn. The second strategy used by
the high proficiency students is “pausing” strategy. The “pausing” strategy is used to
make a gap with silence for a while (3-5 sec.), it helps students gain time in order to
keep the communication channel open and maintain discourse at times of difficulty
(Dornyei. 1995). A possible reason that the high proficiency students used this
strategy is that they tended to speak longer. When they needed time to think about
what they want to say next, they also tended to use pause in order to hold the turn. In
the current study, low proficiency students utilized the *“code-switching” strategy
more frequently which clearly shows that these students faced problems in
conveying their meanings to their interlocutors or listeners, and that they resorted to
the types of strategies that enabled them to depend on whatever was available in their
linguistic repertoire to resolve their problems, even if it meant resorting to their first
language excluding proper nouns. Poulisse & Schils (1989) found that code
switching was used more frequently by low proficient learners. This might have been
because even though they have been studying in their first language, they mostly
communicate in Thai with their friends in and outside the classroom. As a result,
they automatically use Thai words as they were already familiar with them.
Furthermore, the “topic avoidance” strategy was not utilized by high proficiency
students. This indicated that high proficiency students preferred using their own
resources, rather than avoiding conversation when they had communication
problems. Most of high proficiency students tried to use their own ability to
understand and convey their message. Also, Al-Humaidi (2002) stated that there
were significant differences between the high proficiency group and low proficiency
group in their use of certain communication strategies. The low proficiency group
used semantic approximation, clarification requests, message alteration, and code
switching more often, whereas the high proficiency group used confirmation checks
more often. The low proficiency group resorted to strategies more frequently than the
high proficiency group.

The combination of various types of speaking tasks is useful tool to elicit
students’ genuine utilization of CSs when confronting a communication problem. As
contended by Bialystock (1990), task is one type of elicitation method which is
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important in determining the strategies that will be observed. Bialystock & Swain
(1978) recommend that examination is reached in completely “natural setting is more
difficult to conduct and the results are often problematic to interpret” while
“controlled laboratory study assure the researcher that the phenomenon under
investigation will be addressed and superfluous variance owning to extraneous
contextual factors will be minimized, or at least capable of being documented and
controlled”. To elicit students’ range of CSs, a role play as the two-way
communication, and a definition plan as the one-way communication tasks was
appropriated. One major criterion for selecting the tasks in this study was how
authentic the students were in proving a situation to use different CSs to convey
meaning and solve their oral communication problems.

For the task types, high proficiency students in the role play task employed
CSs 198 times, 12 types of CSs were arranged from the most to the least frequent;
(1) use of fillers, (2) code-switching, (3) pausing, (4) self-repetition, (5) mime, (6)
self-repair, (7) asking for clarification, circumlocution, and literal translation, (8)
message reduction, and other-repair (1.01%), (9) other-repetition, and CSs that were
not utilized by high proficiency students in the role play task are literal comparison,
message abandonment, and topic avoidance. This indicated that the students
preferred using their own resources, rather than avoiding conversation when they had
communication problems. They tried to use their own ability to understand and
convey their message. Also, the students did not utilize the “literal comparison”
strategy. This indicated that the students understand the word or sentences which
they would like to communicate with their interlocutor. Whereas, low proficiency
students in the role play task employed CSs 202 times, 11 types of CSs were
arranged from the most to the least frequent; (1) code-switching, (2) use of fillers, (3)
pausing, (4) self-repetition, (5) mime, (6) asking for clarification, and self-repair, (7)
circumlocution, message abandonment, and other-repair, and (8) other-repetition,
and CSs that are not utilized by low proficiency students in the role play task are
literal translation, literal comparison, message reduction, and topic avoidance.

In the role play task, the number of CSs used by high proficiency students is
lower than low proficiency students. High proficiency students employed the

frequency of usage CSs lower but wider than low proficiency students. They utilized
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“use of fillers” most frequently whereas low proficiency students’ utilized *“code-
switching” most frequently. There is limited research within the Thai context relating
to differences in CS use of high and low proficiency groups in the speaking task.
Wannaruk (2003) found that high proficiency learners were observed using more L2
based strategies (such as circumlocution and approximation) in comparison to low
proficiency learners who used more avoidance strategies, L1 based strategies (such
as language switching) and paralinguistic strategies (including gesture and mime).
Chuanchaisit & Prapphal (2009) found that high proficiency learners reported
significantly more risk taking techniques, in particular social-affective, fluency-
oriented and help-seeking strategies. The first task was the role play task. This task
had proved to be workable in various studies (Haastrup & Phillipson. 1983;
Weerarak. 2003; Kongsom. 2009; Binhayeearong. 2009). They found that learners
used several of the CSs such as use of fillers, appeal of assistance, other repair, code
switching, circumlocution, approximation, gesture, and topic avoidance. In this
study, “self-repetition” was one of a top five popular strategy because it enabled the
students to hold the turn. When a communication gap occurred in actual conversation
because of a loss of ideas or limited linguistic knowledge even while students were
thinking of the next word or expression, they immediately repeated what they had
said. Moreover, “self-repetition” saved learners from being embarrassed and stressed
when communication difficulties occurred. Instead of resorting to silence, they had
something to say, so they could maintain the conversation. Also, high proficiency
students in the definition plan task employed CSs 134 times, 8 types of CSs were
arranged from the most to the least frequent; (1) pausing, (2) circumlocution, (3) use
of fillers, (4) code-switching, and self-repetition, (5) message abandonment, (6)
literal comparison, (7) literal translation, and CSs that are not utilized by high
proficiency students in the definition plan task are asking for clarification, message
reduction, mime, other-repair, other-repetition, self-repair, and topic avoidance. The
finding in this current study reveals that the students used “topic avoidance” and
“message abandonment” strategies in the definition plan task more frequently than in
the role play task. It shows further evidence that the definition plan task was more
difficult than the role play task for all students as they used the “message

abandonment” strategy more often by leaving a message because of some
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language/content problems or substituting the original message with a new one
because of not feeling capable of executing it. The important reason in the definition
plan task, the students could not look for assistance, so they tried their best to solve
their communication problems based on their own ability when they performed this
task. In contrast, they were able to ask for help when they encountered difficulties in
the communication process as they employed interactional strategies in the role play
task more frequently than in the definition plan task. Low proficiency students in the
definition plan task employed CSs 103 times, 11 types of CSs were arranged from
the most to the least frequent; (1) circumlocution, (2) pausing, (3) use of fillers, (4)
message abandonment, (5) literal translation, (6) code-switching, and literal
comparison, (7) self-repetition, and topic avoidance, and (8) message reduction, and
mime. CSs that are not utilized by low proficiency students in the definition plan task
were asking for clarification, other-repair, other-repetition, and self-repair.

As expected, it was found that “topic avoidance” strategies were not utilized
by the high proficiency students but by the low proficiency students. Avoidance
strategies were the strategies that the learners utilized when they attempted to stay
away from, relinquish or substitute the original message. The inclination for these
strategies by the low proficiency students shows that they presumably had more
semantic constraints and when they were confronted with a trouble in passing on
importance or utilizing right English words, they revoked part or whole of their
unique correspondence objective. In addition, due to their lack of semantic or
substance assets, they likewise had a tendency to maintain a strategic distance from
specific points considered problematic language. In the definition plan task, high
proficiency students employed a higher frequency of CSs than the low proficiency
students. Having indicated that, it was observed that the high proficiency students
used more communication strategies not because they had more language difficulties
than those of low proficiency, but because the amount of their communication was
larger than that of the low proficiency students, that is the high proficiency students
tended to speak for longer and that was why they used more strategies in their
communication. Low proficiency students utilized the wider range of CSs than high
proficiency students. However, this is not consistent with Bialystok & Frohlich

(1980) who claim that learners of high proficiency level were more efficient in
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communication strategy use because they were assumed not to encounter as many
problems as learners of lower proficiency do. High and low proficiency students did
not utilize the *“asking for clarification”, “other-repair”, “other-repetition”, and “self-
repair”.They utilized “pausing” with the most frequency compared with low
proficiency students who utilized “circumlocution” with the most frequency. The
reason why they used the “circumlocution” strategy significantly more frequently in
the definition formulation task was mainly because this task offered a great
opportunity for the students to use the *“circumlocution” strategy to exemplify,
illustrate and describe the items. This was supported by Rossiter (2003) who found
that most of the number of circumlocution has been shown in the definition plan
task. It showed that the low proficiency students were better at explaining the target
words when they tried to make their listeners understand what they wanted to say or
what they meant. And the other reason is that the students used circumlocution when
they cannot say a particular word to the listener. On the other hand, Wannaruk
(2003) found that low proficiency learners used significantly more avoidance
strategies, L1 based strategies (such as language switching) and paralinguistic
strategies (including gesture and mime). Likewise, contrasts from the past reviews
additionally have referred to particular sorts of CSs utilized by proficiency levels.
For instance, high proficiency students were found toward second language based
CSs, for example, reword and bypass (Bialystock. 1983; Chen. 1990). Likewise,
Poulisse & Schils (1989) has observed a reverse relationship between learners'
proficiency level and recurrence of compensatory methodologies and low recurrence
of encompassing theoretical and high frequency of literal transfer among low
proficiency students seemed not to have adequate skill to approximate and describe
by selecting alternative second language lexical items, thereby they had no choice to
use first language based CSs instead. The second task was definition plan. Several
researchers such as Dornyei (1995), Rossiter (2003), Kongsom (2009) employed this
task and they found that learner used code switching, circumlocution, approximation,
gesture, and avoidance. Moreover, Binhayeearong (2009) revealed that the definition
formulation task was more difficult than the role play task because the students used
avoidance strategies to renounce their original message more often. As they could

not look for assistance, they tried their best to solve their communication problems
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based on their own ability by using “circumlocution” strategies significantly more
frequently when they performed the definition formulation task unlike when they
performed the role play task in which they could talk to their friend in a more natural
way and had a chance to *“asking for clarification” and “asking for confirmation”
strategies significantly more frequently.

To answer the second research, the differences uses of communication
strategies by male and female students. Male students employed CSs 281 times, 14
types of CSs were arranged from the most to the least frequent; (1) use of fillers, (2)
code-switching, (3) pausing, (4) circumlocution, (5) self-repetition, (6) mime, (7)
asking for clarification, and message abandonment, (8) self-repair, (9) literal
translation, (10) other-repair, (11) other-repetition, (12) topic avoidance, (13) literal
comparison, and the CSs that was not utilized by male students is message reduction.
This indicated that male students preferred using full wording of the lexical items
rather than reducing the word. In this study, male and female students’ utilized “use
of fillers” is the most frequency. It can be noticed that the students needed some time
to think when they wanted to say the next word or to start a new sentence. In
addition, they did not want any silence to interrupt their communication.
Surprisingly, it was found that all the students in this study used only “emm?”, “err”,
or “ahh” to fill the time which shows that they did not know other “fillers” that can
be used which might not help them become more fluent in English because using
those fillers could create discontinuities in the flow of speech. However, it helps
students gain time in order to keep the communication channel open and maintain
discourse at times of difficulty. A possible reason that the students used this strategy
more often is that they tended to speak longer than the low proficiency students.
When they needed time to think about what they want to say next, they also tended
to use fillers in order to hold the turn. Some studies have explained that females are
more expressive than males. Also, Parkins (2012) found those females are the more
emotionally expressive gender in the realm of face-to-face communication. Female
students employs CSs 356 times, 15 types of CSs were arranged from the most to the
least frequent; (1) use of fillers, (2) pausing, (3) code-switching, (4) circumlocution,
(5) self-repetition, (6) mime, (7) self-repair, (8) asking for clarification, (9) literal

translation, and message abandonment, (10) literal comparison, (11) message
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reduction. (12) other-repair, (13) other-repetition, and topic avoidance. Female
students employed the CSs with a higher frequency and wider range than male
students. This was supported by the several studies which have established the
existence of gender differences in the use of language learning strategies. Green &
Oxford (1995) found that females use strategies more frequently than males.
Moreover, gender differences are reflected in the type of strategy used by males and
females. Female learners tend to use more social learning strategies (Ehrman &
Oxford. 1989), more conversational and input strategies (Oxford & Nyikos. 1989).
The critical evidence by Politzer (1983) analyzed the language learning conduct and
social conduct of females and found that contrasted with males, females utilize more
social strategies. The greater prominent utilization of CSs by females in a second
language is expected because it has been demonstrated that females are socially
oriented. As Benenson et al. (2009) examined that gender orientation contrasts in
social conduct between hereditarily inconsequential people normally inferred that
females are more socially situated than male.

In the role play task, male students employed CSs 206 times, 12 types of CSs
were arranged from the most to the least frequent; (1) code-switching, and use of
fillers, (2) pausing, (3) self-repetition, (4) asking for clarification, and mime, (5)
self-repair, (6) circumlocution, (7) other-repair, (8) literal translation, and other-
repetition, and (9) message abandonment. CSs that are not utilized by the male
students in the role play task are literal comparison, message reduction, and topic
avoidance. Male students’ utilized “code-switching” is the most frequency. A
possible reason is that they automatically use the first language excluding proper
noun as they were already familiar with them. Moreover, it shows clearly that they
faced a lot of problems in conveying their meaning and those they resorted to the
types of strategies that can be considered ineffective in helping them stay in the
conversation (Lee. 2008). Female students in the role play task employed CSs 194
times, 13 types of CSs were arranged from the most to the least frequent; (1) use of
fillers, (2) code-switching, (3) pausing, and self-repetition, (4) mime, (5) self-repair,
(6) asking for clarification, (7) circumlocution, (8) literal translation, (9) message

abandonment, and message reduction, (10) other-repair, and (11) other-repetition.
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CSs that are not utilized by the female students in the role play task are literal
comparison, and topic avoidance.

In the role play task, male students employed the frequency of usage CSs
higher than female students. Female students utilized the wider range of CSs than
male students. This was reaffirmed by Oxford (1990) who claimed that females
tended to be more active strategy users than their male counterparts. In addition to
the tendency of males to be less self-disclosing and of females to be conversation
smoothers The “topic avoidance” strategy was not utilized by male and female
students. This indicated that the students preferred using their own resources, rather
than avoiding conversation when they had communication problems. They tried to
use their own ability to understand and convey their message. Also, the students did
not utilize the “literal comparison” strategy. This indicated that the students
understand the word or sentences which they would like to communicate with their
interlocutor. Apart from that, one possible explanation for higher frequency of CS
use by females was “use of fillers”, which was different with several previous studies
in which female students were more positively inclined to language learning than
male counterparts (Bui & Intaraprasert. 2012). Oxford (1990) pointed out that both
brain hemisphericity and socialization differences between male and female have
attributed to the differences in strategy use. In the definition plan task, male students
employed CSs 75 times, 10 types of CSs were arranged from the most to the least
frequent; (1) circumlocution, (2) pausing, (3) use of fillers, (4) message
abandonment, (5) code-switching, self-repetition, and topic avoidance, and (6) literal
comparison, and mime. CSs that are not utilized by male students in the definition
plan task are asking for clarification, other-repair, other-repetition, and self-repair.

Whereas, female students in the definition plan task employed CSs 162 times,
10 types of CSs were arranged from the most to the least frequent; (1) pausing, (2)
circumlocution, (3) use of fillers, (4) code-switching, (5) self-repetition, (6) literal
comparison, and message abandonment, (7) literal translation, and (8) message
reduction, and topic avoidance. CSs that are not utilized by female students in the
definition plan task are asking for clarification, mime, other-repair, other-repetition,

and self-repair.



76

Male students employ the frequency of usage CSs lower than female
students supported by Kramarae (1985) who explained that females reported more
strategies. Strategy use by gender definitely merits further study to examine the
possible differences between reported use and actual use of learning strategies on a
wide variety of language tasks. Male and female students did not utilize the “asking
for clarification”, “other-repair”, “other-repetition”, and “self-repair”. Most students
preferred using their own resources when they had communication problems. Most
of them tried to use their own ability to understand and convey their message.
Nevertheless, it is also probable that the lower frequency of the students’ use of topic
avoidance was influenced by the task they performed which affected their chance to
ask for more help from their interlocutors such as they had opportunities to employ
asking for clarification strategies, or other-repair strategies only in the role play task
but in the definition plan task they did not. Moreover, male students’ utilized
“circumlocution” with the most frequency because they were certainly better
equipped to cope with their lexical problems by trying to clarify the target words in
many other ways such as exemplifying, illustrating or describing its properties. It
showed that the high proficiency students were better at explaining the target words
when they tried to make their interlocutors or listeners understand what they wanted
to say or what they meant. This was supported by Rossiter (2003) who found that
most of the number of circumlocution has been shown in the definition plan task. In
contrast, female students’ utilized “pausing” with the most frequency. The major
frequency of the strategies used by male and female students’ shows that there were
differences between the two groups in their use of CSs. To examine gender
differences in the CSs use a basic statistic was run. The findings indicated that there
was no gender effect in the use of CSs except for the same strategies on top five of
the usage (code-switching, use of fillers, pausing, circumlocution, and self-
repetition). There is limited research within the Thai context relating to differences in
CS use by male and female students. Most research has focused on social in nature,
or the behavior of gender. The researcher speculates that since these strategies were
social in nature, this might be a reflection of the fact that “females generally display
greater social orientation than males” (Oxford & Nyikos. 1989). This is echoed by

Ehrnman & Oxford (1989) who reported significant sex differences in strategies for
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communicating meaning. This difference in strategy use can also be explained by
females’ greater interest in social activities. The more frequent use of CSs by
females in the present study is also in keeping with the results of Politzer (1983) who
examined the language learning behavior and social behavior of women and found
that compared to men, women use more social strategies. The greater use of CSs by
females in L2 is expected because it has been shown that women are socially
oriented, there were the utilization of mime, gesture, facial expression and sound
impersonation is utilized as a part of request to express feelings. Park (2007) stated
that specific feelings are communicated both linguistically, and para-semantically,
through components of sound, high pitch, delay, complement, nonverbal signs and
signals, for example, outward appearance. More frequent use of CSs by females in
the present study is also in keeping with the results of Politzer (1983) who examined
the language learning behavior and social behavior of women and found that
compared to men, women use more social behavior including emotional behavior,
violent behavior, aggressive behavior, and group action behavior (Kanoksilapatham.
2012). As Benenson et al. (2009) notes, “Researchers investigating sex differences in
social behavior between genetically unrelated individuals typically conclude that

females are more socially oriented than males are”.

5.2 Conclusion

Therefore, based on the results, it can be concluded that language proficiency
does not affect CS use but tasks type influences the use of CSs. This was supported
by Huang (2010) who found that there were no differences in CSs used across high
and low proficiency groups but instead found that self-perceived oral proficiency,
frequency of speaking English outside the classroom and motivation correlated
significantly with CSs used. Unlike the early finding, Chen (1990) attempted to
explore how the frequency of selected different types of CSs in their communication
varied according to their proficiency level. Also, Al-Humaidi (2002) attempted a
different approach by showing differences in the use of CSs between the high
proficiency group and low proficiency group. Moreover the study from Sasanapradit
(2000) pointed to a different result from the current study that the use of more

strategies was related, to a certain degree, to the level of proficiency. Consequently,
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Wannaruk (2003) claimed that students used different CSs to varying degrees
depending on their language levels. Therefore, with respect to the second research
question that examined CSs used differences between males and females, it was
found that males and females differ in the use of several CSs. This was supported by
Khamkhien (2010) who found that there was no gender effect in the use of CSs
except for the same strategies. In addition, Lee (2008) supported that task type could
influence second language output quality and interlanguage development.
Consequently, it is important to examine the impact of task type on the frequency of
CSs and select appropriate task types to elicit desirable CSs. Moreover, Flyman
(1997) examined that different experimental tasks give varied strategy use which
then leads to acquisition in various ways. Specifically, Smith (2003) found that task
type might indeed have affected CSs use among learners. This is echoed by Rossiter
(2003) suggested that different tasks elicit different CSs and multiple task types
should be used in communicative classes. The results indicated that most students
attempted to keep the conversation going rather than avoid their message. This was
supported by Tarone (1980) who found that students preferred to develop an
alternative plan and to solve problems in communication by expanding their
communicative resources, rather than avoiding their message or renouncing their

original communication goal.

5.3 Recommendations for Further Research

The following recommendations are made in relation to research instruments
and areas for further research.

In the present study, the analysis of the data indicated that the participants
made use of a wide range of CSs. However, and contrary to our expectations, task
type proved to have only a limited effect on the choice of CSs.

The present study has methodological limitations. First, the number of
participants was limited; thus in order to generalize the findings in the present study,
enrollment of a larger number of participants would be necessary. Academic
departments should also give more attention to the composition of class groups.

Mixing students with different needs and interests (high-school, university and non-



79

traditional students), makes it very difficult for teachers to plan lessons and
materials.

Teachers should also give variety to their classes by planning different kinds
of activities for different purposes. Activities should also focus on the development
of different types of abilities and not only on textbook exercises. Textbooks can be
very useful for foreign language learning, but students also need other activities to be
able to practice different real-life language competencies. Teachers should also
design and adapt more materials to the lesson that is being taught to attract their
attention and facilitate their learning.

The future research should examine the different pattern and frequency of
strategies used by male and female students in the other variables such as English
language background, English language exposure, language learning environment,
etc. In terms of areas for further research, the background of the students can be a
factor affecting the students’ choice of communication strategies: this includes their
learning and cultural background, attitude, personality traits, and the context of their
studies. It would be interesting to find out whether the choice of communication
strategies and the success in using them are influenced by or have any relationship to
the aforementioned factors. A study of this nature would entail the collection of
students’ background information as well as the elicitation of their communication

strategies in carefully designed tasks.
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Utterances 1

LM1 (Low proficiency male student 1) = New Student

LF1 (Low proficiency female student 1) = Student in KP school

95

Turn/

Speaker: Utterances CSs

1/LF1: Hi, are you sitting alone?

2/LML.: (Hmmm I am alone. (1) UF

3/LF1: May | sit here?

4/LML1: (2) may 1 sit here? (3) Humm (4)Here? Yes, you (2) ORt
can. (3) UF

(4) AC

5/LF1: Do you have any friend here?

6/LM1. No, I don’t have any friend here because | (5) I just  (5) SRt
moved into this school.

7/LF1: (6)Ohh welcome to our school (7)(3 sec).. my name  (6) UF
is 3. Hope_(8)(3 sec).. you are enjoy study here. If  (7)(8) P
you have any question you ask me.

8/LML. Great (9)(5 sec)... Thank you for your kind (10)(2  (9),(10) P
sec).. (11)kindness. (11) SRr

9/LF1: So this is your first day for study?

10/LM1:  Yes, today is my first day (12)(3 sec).. May | ask 12)pP
you some questions? | would like to make friend
with you.

11/LF1: Sure

12/LM1:  Can you tell me about the school like?

13/LF1: (13)Like what? (13) AC

14/LM1: | mean, how is the school?

15/LF1: (14)éo (15)(2sec).. We start every class around nine  (14) CW

o’clock and end around four o’clock in the (5P
afternoon. Like (16)like general school (17)(2sec).. (16) SRt
But sometimes I join a special class (18)(3 sec).. An(asg) P

after the general class finish.
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Turn/
Utterances CSs
Speaker:
16/LM1: What is  your favorite = musical instru (19) SRr
(19)instrument?
17/LF1: I love drum and guitar. And how are you? (20)Jumm (20) UF
(21) and how about you? (21) SRr
18/LM1: 1 like melodeon. (22) It’s like piano but blow. (22) Cir
You can join with our melodeon school band if you
19/LF1:
want.
20/LM1: Really
21/LF1:  Yes, I will bring you (23) luminas from teacher. (23) CW

22/LM1:

Thanks a lot.
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Appendix E (continued)

Utterances 2
LM2 (Low proficiency male student 2) = New Student
LM3 (Low proficiency male student 3) = Student in KP school
Turn/
Speaker

Utterances CSs

1/LM2:  Hi, How are you doing? My name’s anqw. What’s your

name?
2/LM3:  Hi, My name’s Man. Nice to meet you.
3/LM2:  Nice to meet you, too. | just move to this school.

4/LM3:  Yes
5/LM2:  Yes, so can you tell me about(1) about (2) umm the (1) SRt
school like? (2) UF

6/LM3:  We (3)we start every class around_(4)around nine and  (3),(4) SRt
end four in the afternoon.
7/LM2:  What subject do you like?

8/LM3: | like the special class with friends about two or three  (5) Cir
subjects (5) such as Math, English and Science, and (6) MA
(6)...(Silent).........

9/LM2:  It’s so interesting. How can | joint the special class?

10/LM3: Yes. You can check the time table in those board over (7) M
there (7)(Pointed his finger to the board)

11/LM2: How about sports? ping pong,_(8)um, or badminton. (8) UF

12/LM3: You can play sport all the time(9)..(3 sec)..(10) umm.. (9) P
when you have free. Now, it’s time to break (11) ur (10),(12)

(12)..(3 sec)..Let’s have (13) nuiine with me. UF
12)p
(13) CW

13/LM2: Sound good. I’m hungry (14) um where (15) whereto  (14) UF
go to the canteen? (15) SRt
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Appendix E (continued)
Turn/
Speaker: Utterances CSs
14/LM3:  What is it? (16)..(3 sec). Don’t worry. Follow me. (16) P
Just go (17)asehal.and turn right (18)+auwin S0 you see  (17), (18)
the (19) the canteen. There are many foods, clean CW
and (20) gn. (21) cheap (19) SRt
(20) CW
(21) SRr
15/LM2: I would like to eat (22)d1uiu'ls. (22) CW
16/LM3: Yes, sure it has got(23) dhasiuls. (23) CW
17/LM2:  Let’s go. And how about traditional day in school?
21/LM2:  Thank you (34)uz. Nice to see you (35) v34 954 (34),(35)
CW
22/LM3:  Your welcome (36)us.

(36) CW
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Appendix E (continued)

Utterances 3
HM4 (High proficiency male student 4) = New Student
HM5 (High proficiency male student 5) = Student in KP school
Turn/

Utterances CSs
Speaker:

1/HM5:  Hello, how are you?
2/IHM4: Hi, I am great! How are you?
3/HM5:  Well, I am great too. But | have not seen you before,

right? Are you new student here?

4/HM4:  (1)yeah. You’re right. | am a new student here. @, @

(2)umm My name is 1an (3) w.aw , Nice to meet you. UF
(3)CW

5/HM5:  Yes an Nice to meet you too, my name is aaans. 4P
(4)(2sec).. call me (5)u.amwu. welcome to our school. (5) CW

6/HM4:  Thank you, | hope we can be a nice friend.

7/HM5:  sure.

8/HM4:  Anyway | am (6)no good feeling because | have no (6) LT
friend here.

9/HM5:  you (7)you alright don’t be nervous. Now we are (7) SRt
friend so now you are not alone (8) us. (8) CW

10/HM4:  Thank you, so (9)so kind of you. (9) SRt

11/HM5:  our class room on the two (10)umm(11) second floor  (14) UF
of this building. (11) SRr

12/HM4:  (12)umm (13)...(3 sec).. how much (14)how many (12) UF
students in our class room. a3) P

(14) SRr
13/HM5:  Before we have twenty four students but now we have
you, so total be twenty five students.
14/HM4:  (15)urr (16)...(3sec)...I am in your class. Right? (15) UF
(16) P
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Turn/

Speaker- Utterances CSs

15/HM5:  Welcome (17)umm second thing you must know is (17),(18),
about (18)um about (19)umm our canteen, it on (19) UF
ground floor of (20)of the next building on your right  (20) SRt
hand side.

16/HM4:  How about toilet? | wanna pee.

17/HM5:  All toilets on the end of (21)of each floor. Do you get  (21) SRt
it?

18/HM4:  Thanks.

19/HM5:  Next is when | have a free time, | love to play (22)the  (22) LT
table ping pong or music. Would you like to join? (23) P
(23)...(3 sec)... Do you want to play (24) if (24) CW

20/HM4:  (25)umm I think not, because I love reading. (26)um |
am not good at sport (27)um or playing a musical. (25),(26),
Sorry about that (28) ws. (27) UF

(28) CW

21/HM5:  (29)No worry about it, If you love reading.(30) wesayn  (29) LT
is on third floor of this building. Open from six to six (30) CW

22/HM4:;  (31)What? (31) AC

23/HM5:  (32)umm six A.M. to six P.M (32) UF

24/HM4:  O.K

25/HM5:  (33)umm..(34)...(3sec)...how do you go to school? (33) UF

(34) P

26/HM4: My dad drop me(35)neu (36)...(3 sec)... before hego  (35) CW
to work (37)...(3 sec)...and he will pick me up after his (36),(37),
work, so this is the reason(38)..(4 sec).. that make me (38) P
love reading because (39) because | always spending (39) SRt
my time when waiting.

27/HM5: | see. Sound like you gonna be good at studying.

28/HM4:  Not that much. But the subject that I love is Math.
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Appendix E (continued)

Turn/
Utterances CSs
Speaker:

29/HM5:  (40)errr Math is so hard. (41)umm (42) swnann. | don’t  (40),(41)

like it (43) 1as. The number are confuse. | like (44) au UF

finun how to say in English? (42),(43),
(44) CW
30/HM4:  (45) dsaudnn is Social study (46)...(4 sec)... (47)um (45) ORr
| think we are opposite. History is so hard for me (46) P
(48)..(3 sec).. Maybe we can help each other. (47) UF
48) P

31/HMS5:  (49) qawn Then we can get good grades together. (49) CW
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Appendix E (continued)

Utterances 4
LM6 (Low proficiency male student 6) = New Student
LM7 (Low proficiency male student 7) = Student in KP school
Turn/

Utterances CSs
Speaker:

1/LMT: Hello, how are you?
2/LM6: I am OK. And you?
3/ILMT: | am OK too. But I..(1) I..1 have not seen you before? (1) SRt
4/LM6:  (2) Urr | am a new student. My name is n1u_(3) #u . (2) UF

a1, Nice to meet you. (3) CW
5/LMT: Nice to meet you too, my name is ws (4) $u u.aw. (4) CW
welcome to School.
6/LM6: Thank you, | hope we can be...(5)(silent)... (5) MA
7/ILMT: (6)err, sure. (6) UF

8/LMG: I am (7)err..unhappy because I have no friend here. (7) UF

9/LMT: Don’t worry. Now we are friend (8)..(3 sec)..so (9) so (8) P
you are not alone. (9) SRt

10/LM6:  Thank you, you are very nice. Thank you again.

11/LM7:  Let me introduce our school (10) ue. Our classroom (10) CW

on the second floor of this building.(11)(Pointed his (1) M
finger to the building)

12/LM6:  How many students in (12)in our classroom? (12) SRt

13/LM7:  Twenty four plus you now (13)umm twenty five (13) UF
students.

14/LM6:  Yes

15/LM7:  You must know our canteen, (14)..(3 sec).. it ison 14)pP
ground floor of the next building on your right hand
side.
16/LM6:  (14)ezlsuz (16)..(3 sec).. (17)again please (15) CW
(16) P
(17) AC
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Appendix E (continued)

Turn/

Utterances CSs
Speaker:
17/LM7:  (18)umm (19)..(3 sec).. It is on ground floor (18) UF
(20)..(3 sec).. of the next building (21)..(4 sec)..on (19),(20),
your right hand side. 1P
18/LM6:  OK thanks. So what about the toilet?
19/LM7: at the end of each floor (22)urr (23)gana (22) UF
(24)(Pointed his finger to the toilet) (23) CW
H M

20/LM6:  Thanks.
21/LM7:  When I have a free time, | love to play football.
Would you like to join?
22/LM6:  (25)hmmm yes sure. (25) UF
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LF2 (Low proficiency female student 2) = New Student

LF3 (Low proficiency female student 3) = Student in KP school

Turn/

Speaker: Utterances CSs

1/LF2: Excuse me. Do you know? Where is the Class (1) Cw
room for (1) u w.amu

2/LF3: (2) w.ew (3)Hmm (4)(3 sec)... Next building on (2 Cw
second floor. (3) UF

(4)P

3/LF2: Thanks a lot.

4/LF3: (5)umm are you a new student? (5) UF

5/LF2: Yes, | am.

6/LF3: That’s why (6)(3 sec).. you don’t know your class  (6) P
room. My name is #h. Nice to meet you.

7/LF2: Hi #. 1 am dn_nice to meet you too.

8/LF3: Welcome to school (7)urr hope you are enjoy here  (7),(9) UF
and (8) and if you have any question (9)urr you (8) SRt
can ask me, | can help you.

9/LF2: Thank you for your kindness.

10/LF3:  this is your first day for study?

11/LF2:  Yes, today is my first day. How do you know?

12/LF3:  Because you are not (10) not in your class and (10)(11) SRt
(11) and (12)urr you are not wear our school (12)UF
uniform.

13/LF2:  (13)desldymineudionse (14)umm (15)Do | haveto  (13)CW
wearing a uniform? (14)UF

(15)SRr

14/LF3:  Yes, you must wear it. (16)urr All students are (16)UF
wearing a school uniform.

15/LF2:  (17)umm. No. | don’t have like yours. Where can 1 (17) UF

find it?
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Speaker: Utterances CSs
16/LF3: (18)awnsei. Open seven in the morning to five inthe  (18) CW
afternoon.
17/LF2: What about the book? Where can | buy it?
18/LF3: (19)d go to (20)umm (21)awnnsal (19),(22)
CW
(20)UF
19/LF2: Thank you. I will buy it after class today (22)urr (22) UF
(23)..(3 sec).. what where is (24)15s1w15 (25) umm  (23)P
(26)canteen? (24)CW
(25)UF
(26)SRr
20/LF3: There (27)(Pointed her finger to the canteen). 2N M
21/LF2: | see.
22/LF3: Our canteen (28)..(3 sec).. is open anytime. (28) P
23/LF2: Alright. What about the price?
24/LF3: (29)price? (29) AC
25/LF2: (30)umm expensive? (30) UF
26/LF3: (31)de (32)..(3 sec)..don’t worry about it. 1t’s not (31) CW
expensive. (32) P
27/LF2: Anyway what time is it now?
28/LF3: It’s ten thirty. Why?
29/LF2: | have to see 91138 eam@ room
30/LF3: (33)teacher room. (34)..(3 sec).. he is at the second  (33) ORr
floor (34) P
(35)(Pointed her finger to the canteen). (35)M
31/LF2: Great! Thank you.

32/LF3:

Welcome.
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Appendix E (continued)

Utterances 6
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HM2 (High proficiency male student 2) = Student in KP school

Turn/
Speaker: Utterances CSs
1/HF2: Excuse me
2IHM2: what can | help you?
3/HF2: Yes Please, | am looking for ewwnsd aiis. Do you know
where can | find him?
4/HM2: (1)Hmmm yes (1) UF
5/HF2: he is my(2) ewdiinwm | don’t know how to say (2) CW
(3)...(3 sec)..l am new student. | am a3 (3) P
6/HM2: nice to meet you. call me 1a. (4)(5) ewsdifsom is (4) CW
advisor. (5) ORr
7/HF2: I move in here (6) umm because my parents get anew (6) UF
job in aw@us.
8/HM2: just move? (7) umm don’t worry we are friend now. (7)UF
9/HF2: Really
10/HM2:  sure, as a new friend. | will guide you to s34 aiis
room.
11/HF2: OK! Thank you.
12/HM2:  Please follow me.
13/HF2: Yes!
14/HM2: 1 will show you about our school.
15/HF2: I love to see.
16/HM2: Do you see (8)(3 sec)..that brown building? (8)P
17/HF2: (Q)ur, | seeiit. (9) UF
18/HM2:  There is a gym and swimming pool (10)(3 sec).. (10) P

If (11) If you have a free time you can come. It’s free.

(11) SRt
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Speaker: Utterances CSs
19/HF2: free? (12) umm Sound is interesting. (12) UF
I will go there next week.
20/HM2:  Our school is open on Mondays to Fridays.
21/HF2: Saturdays and Sundays are our day off.
22/HM2:  (13)umm. You are right. But the gym and swimming  (13) UF
pool are open every day from nine a.m. to eight p.m.
23/HF2: (14) umm But | want go to the (15)the library. (14) UF
(15)SRt
24/HM2:  But (16)(3 sec).. but | love sport more than reading. (16) P
25/HF2: (17) umm_what about the food? (17) UF
26/HM2: Our school have canteen on ground. Have (18) (18) SRt
have(19) dus (20) laers (21)umm | want to eat. (19),(20)
Cw
(21) UF
27/HF2: I love (22)&ush and (23)1rens (22),
(23) CW
28/HM2: Alright, here is teacher room.
29/HF2: Yes, I will, Thank you for today. And I will see you  (24) UF
tomorrow in (24) umm our class room.
30/HM2: Bye.
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Utterances 7

LF5 (Low proficiency female student 5) = New Student

LF6 (Low proficiency female student 6) = Student in KP school
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Turn/
Speaker: Utterances CSs
1/LF5: Hi guy, I’m a new student. Could you please help
me for a second?
2/LF6: Yes, sure!
3/LF5: I don’t know what do | have to do after nine
o’clock?
4/LF6: We start studying.
5/LF5: (1)urr where should I go? Now, it’s eight thirty. (1) UF
6/LF6: what subject are you going floor no (2)for? (2) SRr
7/LF5: Math.
8/LF6: Math is teaching by quazlwi at class room(3) w.aw  (3) CW
9/LF5: Great still have time?
10/LF6:  Yes, you do have time.
11/LF5:  l'want to go for toilet first. I don’t know way @P
(4)..(3sec)..to go.
12/LF6:  Toiletis on your left hand (5) vz (6) (Pointed her  (5) CW
finger to the way) Remember a3luii is (6) M

very strict. Don’t be late!
13/LF5: Ok
14/LF6:  atten O’clock you will have a small break for ten

minutes.

15/LF5:  Cool Because | am so hungry, | need something to

eat.
16/LF6:  You can eat foods only at outside the classroom.
17/LF5: | see. What about drinking water?
18/LF6:  You can bring it to the classroom.

19/LF5:  Thank you my name is qu. Nice to meet you.
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Turn/

Speaker- Utterances CSs
20/LF6: call me ;.
21/LF5: How old are you?
22/LF6: I am fourteen years old. How old are you?
23/LF5: I am fourteen years old too.
24/LF6: (7)umm You look younger than me! (7) UF
25LF5: No ; We are the same. Thank you (8) vz (8) CW
26/LF6: Welcome. I love to see you too.
27/LF5: If we have a free time let’s hang out together.
28/LF6: (9) mwdaa Would be great! (9) CW
29/LF5: See you soon.
30LF6: Bye for now (10)umm have a good day. (10) UF
31/LF5: Thank you, you too.
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HF3 (High proficiency female student 3) = New Student

HM3 (High proficiency male student 3) = Student in KP school

Turn/
Speaker: Utterances CSs
1/HM3: Hi there, are you sitting alone?
2/HF3: (L)Hmmm yes (2)awdea (3)urr (4)1 am alone. (1),(3)UF
(2) CW
(4) SRr
3/HM3: May | have a seat with you?
4/HF3: Yes, you can.
5/HMa: Do you have (5) umm any friend here? (5) UF
6/HF3: (6)urr 1 don’t have any friend here. (6) UF
7IHMa: Why not?
8/HF3: Because | just moved into this school.
9/HMa: (7) umm nice to meet you. (7) UF
10/HF3: nice to meet you too. (8)urr What is your name? (8) UF
11/HM3: | am won, and you?
12/HF3: Call me .
13/HM3:  can you play (9) umm ping pong? (9) UF
14/HF3: Yes, | can.
15/HM3:  Good. If you have a free time after class please
come and join us! (10) umm | am a ping pong (10)UF
player of our school.
16/HF3: Fantastic! | love to play with you.
17/HM3:  so you look excited. And seem like you are not
lonely at all.
18/HF3: Yes, | am not lonely (11) ué&. (12)urr Thank you for (11) CW
talking to me. (12) UF
19/HM3:  Why don’t you go to(13) #esaya OF music room? (13) CW
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S;-el;rkr:e/r: Utterances CSs

20/HF3: I don’t like reading. (14)urr And | am not playing (14) UF
music.

21/HM3: | see.

22/HF3: wn May | have you a question?

23/[HM3:  Yes

24/HF3: Do we need to wear our uniform every day?

25/HM3:  yes You must wear it

26/HF3: you know when | was studying in my old school.
We can wear anything that we wish.

27/HM3: Because this is a rule. Don’t you like our uniform?

28/HF3: (15)hmmm | don’t like it. Because it makes me (15) UF
feel(16) 8asa With it. So hot. (16) CW

29/HM3: Come on. You look smart on it.

30/HF3: Thank you. But hot.

31/HM3: (17)well. I am hungry, have you eaten lunch yet?  (17) UF

32/HF3: not yet!

33/HM3: Are you hungry?

34/HF3: Yes, | am hungry.

35/HM3: OK. Let’s have lunch together.

36/HF3: Great. Let’s go!
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LF4 (Low proficiency female student 4) = New Student

LM4 (Low proficiency male student 4) = Student in KP school

Turn/

Speaker: Utterances CSs

1/LF4: Hi, How are you doing? My name’s . | just
move to this school. What’s your name?

2/LM4: Hi, My name is wn. Nice to meet you.

3/LFA4: Can you tell me about the school?

4/LM4: We start every class around nine o’clock and end
around four o’clock in the afternoon.

5/LF4: what do you like doing in your spare time?

6/LM4: play music instrument at the music club.

7/LF4: (1) umm what type of music that you play? (1) UF

8/LM4:. (2)musical instrument In the school band, I play (2)ORr
drum. If you are interested to join us, | will take
you to apply. Do you play any instruments?

9/LF4: | play piano.

10/LM4:  Sound good. But our school doesn’t have piano (3) CW
(3) uz How about melodeon, or drum?

11/LF4: | don’t know. | never play it.

12/LM4:  Don’t worry(4) &. a3ilew Will teach you. And you (4),(5) CW
have some basic from piano, it is not difficult_(5)

13/LF4: | don’t want(6) a= (7)Jumm | (8) | don’t want to (6) CW
play it. How about sports? (9)about ping pong, or (7)) UF
badminton, or volleyball. (8) SRt

(9) Cir
14/LM4:  You can play sport all the time (10)..(3 sec).. when (10) P

you have free time. It’s time to break. Let’s have

lunch with me.



113

Appendix E (continued)

S:)_:arlrér Utterances CSs

15/LF4: Sound good. I’m hungry. Where to go to the ancw
canteen (11) we.?

16/LM4:  Don’t worry. Follow me.

17/LFA4: ' would like to eat(12) d1iany (13)fried rice with (12) CwW
pork. (13) SRr

18/LM4:  Let’sgo
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Appendix E (continued)

Utterances 10
HF4 (High proficiency female student 4) = New Student
HF5 (High proficiency female student 4) = Student in KP school

Turn/
Utterances CSs
Speaker
1/HF5: Excuse me, are you a new student?
2/HF4: Yes, | am.
3/HF5: OK. | am #u. (1)amnz ask me to help (2)and and (1) CW
take care you. (2) SRt
4/HF4: Thank you for your help (3)az. My name is (3) CW

June. (4)umm (5)err | don’t have books. Where ~ (4), (5) UF
is the place to buy?

5/HF5: On the second floor (6)(Pointed the finger). (6) M
You could know about the rules of school, (8) CW

traditional days, activities, and time table for

(D). o,

6/HF4: O.K.

7/HF5: This is your ID student number five (8)..(3sec.) (8)P
eight two nine eight. Our school has two color

groups red and yellow. You are in yellow (9us. (9) CW

8/HF4: | see, | will buy the (10)shirt polo (11)umm (10)LT
sport shirt for yellow. (11) UF
9/HF5: Yes, you can buy the shirt from the second floor

and make the yellow dots like this (12) (Pointed (12) M
the finger). (13)..(3 secs.).. at student uniform (13) P
like this.
10/HF4: (24)umm | will make. (14) UF
11/HF5: This is the time table for (15) u. aw. If you have (15) CW

free time like this (16) (Pointed the finger). you (16) M
can join the class that you want.
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Turn/

Speaker: Utterances CSs
12/HF4: OK. I understand_(17) udh. (17) Cw
13/HF5: Let’s go to the second floor to buy your books.
14/HFA4: I have only two hundred Baht (18) uz. (18) CwW
15/HF5: (19) & you buy only books for today (20)us (21) ..(3  (19), (20)

sec).. our school has the book for (22) ummm cw
borrow. (1) P
(22) UF
16/HF4: I (23)no need because | want it my own. (23) LT
17/HF5: (24)ummm (25)&: you buy English, and Science. (24) UF
(25) CW
18/HF4: (26)'14 (27) yes. (26) CW
(27) SRr
19/HF5: OK. What is your favorite sport?
20/HF4: I like ping pong. And you?
21/HF5: I like volleyball. Let’s go to classroom.

22/HF4: O.K.
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Utterances 11
HF1 (High proficiency female student 1) = New Student
HM1 (High proficiency male student 1) = Student in KP school
Turn/

Utterances CSs
Speaker:

1/HM1:  Excuse me, are you iuim

2/HF1: Yes, | am.

3/[HM1:  Nice to meet you and welcome you to qjiins.

4/HF1: Nice to meet you too.
S/HM1: | am wsa. | will help you and take care you.

6/HF1: That’s very kind of you. My nick name is «._| would

like to ask you some questions?
7/HM1:  yes, sure. What is it?
8/HF1: Where is the place that | can buy new uniform?
9/HM1: At the first room, over there (1)(Pointed his fingerto (1) M

the room).
10/HF1:  Thanks.
11/HM1: Itis (2) awnsei, the place you can buy anything (2) CW

(3)such as new book, student uniform, sport uniform, (3) Cir

pen, pencil, rubble, snack, ice cream.

12/HF1:  Anything? (4)Jumm sound good. (4) UF
13/HM1: What is your hobby?
14/HF1:  (5)what does it mean? (6)(3 sec)..(7)free time? (5) AC
(8)urrr I like to play sport. (6) P
(7) AC
(8) UF
15/HM1: What kind of sport do you like?
16/HF1:  Badminton, (9)Volley, and (10)and swimming. (9) MR
(10) SRt
17/HM1: (11)Do you mean volleyball? (11) AC

18/HF1:  Yes volleyball.
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Turn/
Speaker- Utterances CSs
19/HM1: good, our school has volleyball club. You can
apply to volleyball club (12) we. (12) CW
20/HF1: (13)umm OK. and (14)and what is the time table (13) UF
for (15) w.aw(16)umm (17)M. three (14) SRt
(15) CW
(16) UF
(17) SRr
21/HM1: Here you are. | copy for you(18) az. (18) CW
22/HF1: Thank you.
23/HM1: You can check traditional day, sport day, children ~ (19) CW
day,(19) asnswué day on the board over (200 M
there(20)(Pointed his finger to the board).
24/HF1: Is it show the activities?
25/HM1: Yes (21)yes all of activities. Can you play music? (21) SRt
26/HF1: I can play piano.
27/HM1: (22) urr our school has melodeon band. | think you (22) UF
can play.
28/HF1.: (23)Melodeon? 1 don’t like melodeon because | (23) AC
don’t want to_(24) to (25)umm blow every time. (24) SRt
(25) UF
29/HM1: I see. Let’s go to badminton court. It’s time to play
sport.
30/HF1: OK.
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Utterances 12
LM5 (Low proficiency male student 5) = New Student
LM8 (Low proficiency male student 8) = Student in KP school

Turn/
Utterances CSs
Speaker:
1/M8: Excuse me, | am tisa. | just moved to this school. | (1)UF

have no friend here. | would like to know (1)umm
about how to live here.
2/M5: Welcome to school. | am 1mis. What do youwantto  (2)CW

know (2)use?

3/M8: Is this school has football club?
4/M5: Yes. Do you want to join (3)use? (3) CwW
5/M8: Yes, | do.
6/M5: I will bring you to meet teacher (4)us. 4)CwW
7/IM8: What? (5)(2sec)..(6)what does it mean? (7). (5) P
(6) AC
(7)CW
8/M5: (8)umm I will let you go to meet teacher. (8) UF
9/M8: I see.
10/M5: What is your level?
11/M8:  (9) ». aw, How about you? (9) CW
12/M5: (10)M.three, the same level (11)us. (10) ORr
(11) CW
13/M8: Twus, what is your favorite subject?
14/M5: | like Art, (12)umm and you? (12)UF
15/M8: I think I like sport.
16/M5: it’s time to eat has_(13)have lunch. Let’s go to (13) SRr
canteen.
17/M8: Yes.
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Turn/
Utterances CSs
Speaker:
18/M5: Our school has a lot of activities (14)uz (15)umm (14) CW
Not study but activities. (15) UF
19/M8: I like it
20/M5: You should join all the activity.
21/M8: (16)all? (16) AC
22/M5: Yes.
23/M8: What is your free time? (17)umm | mean, what (17) UF
(18)what do (18) SRt
(19)...(3 sec)..what do you do for a9 P
(20)..umm.(21)..(3 sec)..on your free time? (20) UF
(21) P
24/M5: Play game(22) ws. (22) CW
25/M8: what game about(23) wse (23) CW
26/M5: The games are about English words.
27/M8: sound serious. It’s good for you.
28/M5: How do you come to school?
29/M8: By my car, my father bring me. And you?
30/M5: By school bus, over there (24)(Pointed his fingerto  (24) M
the bus). It’s time to study.
31/M8: What subject?
32/M5: (25)#snudnun and Sport. (25) CW
33/M8: (26) It is social studies (26) ORr
34/M5: Yes you are right
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LF7 (Low proficiency female student 7) = New Student

LM9 (Low proficiency male student 9) = Student in KP school

Turn/
Speaker: Utterances CSs
1/LFT: Excuse me (1)..(3sec)..I am a new student. I would (1) P
like to know about my class.
2/LMO: Welcome to q3iins and nice to meet you. What is
your name?
3/LFT: I am 1], (2) waw (3) urr (4) M.Three. (2 CW
(3) UF
(4) SRr
4/LMO: | am @28, M.three too. Today is Monday. We study
Math, Science in the morning. And sport in the
afternoon.
5/LF7: (5)sport in the afternoon what is it? (5) AC
6/LMO: We play volleyball
7ILFT: 6)Volleyball (6) ORt
8/LMO: Yes you are right.
9/LFT: | don’t have sport uniform.
10/LMO9: Don’t worry. You can buy it from (7) awunsai. (7) CW
11/LF7: | have four thousand baht (8)umm(9) #%es (10)four (8) UF
hundred. My mother told me to buy books for (9) CW
today. Is it enough? (10) SRr
12/LM9: | think four hundred enough (11) we. Let’s go to (11),(12)CwW
(12) awnsai now. Because eight thirty study the first
subject.
13/LF7: OK
14/LM9:  What is your favorite subject?
15/LF7: | like English but (17)but I am not good. It’s (13)SRt

difficult for me. I am not understand the meaning.
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Turn/

Speaker: Utterances CSs
16/LM9:  (14)umm How do you solve the problems? (14) UF
17/LFT: Read a lot, sing a song, and watch Youtube.

18/LM9:  Sound good (15) us. (15) CW

19/LFT: Where is canteen?
20/LM9: It’s on the ground floor, between this building and
science building.
21/LF7:  (16)What? between this and those building? (16)AC

Yes. Canteen is between this building and science

22/LMO: o
building. Let’s go to our room.

23/LF7:  OK.




122

Appendix E (continued)

Utterances 14
LF8 (Low proficiency female student 8) = New Student
LF9 (Low proficiency female student 9) = Student in KP school

Turn/

Speaker: Utterances CSs

1/F8: Hello, I am . | need your help.

2/F9: Yes, sure.

3/F8: Where is canteen? I’m hungry.

4/F9: Over there (1)(Pointed her finger to canteen) (1) ™M
(2)umm..you can follow me. (2) UF

5/F8: Thank you.

6/F9: Where do you come from?

7/F8: I come from weuunu. | move to mwaus because my
father.

8/F9: What is your level?

9/F8: (3)w.nw, and you? (3),(4) CW

10/F9: (4)n.am to0, the same same.

11/F8: Good. What is your favorite sport?

12/F9: Ping pong.

13/F8: Me too. | play ping pong too.

14/F9: You can apply for school ping pong.

15/F8: Ping pong club?

16/F9: Yes, Ping pong school club.

17/F8: Where?

18/F9: (5)ummm. In the afternoon, we will study sport,  (5) UF
ping pong. | will tell teacher (6) us. (6) CW

19/F8: Thank you.

20/F9: You’re welcome.

21/F8: How can | buy new books?

22/F9: At (7) avinsal. (7) CW
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Turn/
Utterances CSs
Speaker:
23/F8: How many people in (8)urr  (9) (silent) (8) UF
(9) MA
24/F9: Room one has thirty. Room two has thirty one.

25/F8: So small.
26/F9: What is your room?

27/F8: I don’t know. How to know?

28/F9: (10)én..You ask teacher (11)a. (10),(11) CwW

29/F8: Where?

30/F9: Teacher room, over there (12) Pointed the (12) M
finger) .

31/F8: Thank you (13)uz. | hope to see you again. (13) CwW

32/F9: Sure.
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Utterances 15
HM®6 (High proficiency male student 6) = New Student
HM?7 (High proficiency male student 7) = Student in KP school
Turn/

Utterances CSs
Speaker:

1/HM6:  Hello, I am a new student. | just move to this school.
I would like to ask you some questions?

2IHM7:  Yes, what do you want to know?

3/HM6:  Where is the nearest toilet?

4/HM7:  In this building, on the left hand side.

5/HM6:  Thank you. Please wait a minutes. | will back.

6/HM7:  OK.

7/[HM6:  Thank you for your waiting.

8/HM7:  That’s alright. You told me, you are a new student.
What is your name?

9/HM6: 1 am (1) w. aw. 1) Ccw

10/HM7:  Nice to meet you. We are the same level. My

nickname is a3n.

11/HM6:  Please help me again. | don’t know the time table 2P
(2)(2sec).. how do can I get it?

12/HM7: | have a copy, you can get it.

13/HM6: Thanks. And | don’t have book.

14/HM7:  (3)Jumm..What kind of book? Borrow from school or (3) UF
buy new?

15/HM6: | want to buy new books because | want to note
something in my book.

16/HM7: (4)umm | agree with you. Follow me, let’s go to (4) UF
school’s shop.

17/HM6:  OK.
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Turn/
Speaker: Utterances CSs
18/HM7:  Subjects for(5) w. aw (6)umm..(7) M. three over (5) CwW
there(8)(Pointed the finger to the books). (9)Math, (6) P
Thai, Science, Social, Physical, and English. (7)SRr
@M
(9) Cir
19/HM6:  How many?
20/HM7:  About (10)umm..seven hundred. (10) UF
21/HM6: | need uniform and sport form. I don’t know (11)UF
(11)umm..what my color group.
22/HM7:  You ask teacher and then (12) then buy the shirt. (12) SRt

23/HM6:  OK.

24/HM7: | think you should buy the book to study today. There
are Math, English, and Thai.

25/HM6:  (13)umm I think so, you see Thai book so big and (13) UF
look heavy.

26/HMT7: ~ Our school has to learn(14) qaide. Do you have (14),(15)

(15) qniéie form? CWw
27/HMG6:  Yes
28/HM7:  Good.
29/HM6:  What is your favorite sport?
30/HM7: I love footstall.

31/HM6:  (16)what is it? (16) AC
32/HMT7:  (17)Like football but small team. (17) Cir
33/HM6:  (18)urr do you want to join our football team? (18) UF

34/HMT: Sure.
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Utterances 16
HM8 (High proficiency male student 8) = New Student
HF8 (High proficiency female student 8) = Student in KP school
Turn/

Utterances CSs
Speaker:

1/HM8:  Excuse me, | need your help.

2/HF8: Yes, Go ahead.

3/HM8: | am Nick. I just move to this school. Teacher told me
find some club to do activity with friends. How to Q)P
find the club? (1)..(3 sec)..And how many club?

4/HF8: (2umm | see. We have a lot of club. (3)For example, (2) UF
volleyball club, football club, math club, sing and (3) Cir

dance, learn English with movie, ping pong club,

musical club. That’s it.

5/HM8:  How can | apply?

6/HF8: You can check the name of leader’s club at that board (4) M
(4)(Pointed her finger to the board).

7/HM8:  O.K. How about my time table?

8/HF8: You can ask teacher.

9/HM8:  O.K. (5)umm I will. (5) UF
10/HF8:  Don’t forget to ask her about your (6) your color (6),(7) SRt

group. Because you will buy the shirt to do sport (7)
sport activities.
11/HM8: O.K. I will. Where is canteen?
12/HF8:  (8)(Pointed her finger to canteen). It’s open every 8) M

time but you can buy only three time.

13/HM8: What’s time?

14/HF8:  you can check time for canteen over there (9)(Pointed (9) M
her finger to the board).
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Turn/
Speaker- Utterances CSs
15/HM8: (10)umm (11)¢ How about toilet? Where is it? (10) UF
(11) CW
16/HF8: On the ground floor at all building.
17/HM8: O.K.
18/HFS8: After school, all students will do school cleaning and
teacher will check.
19/HMS: O.K.
20/HF8: The area of cleaning will change every week.
21/HMS: O.K.
22/HFS8: You can ask me everything, but now you should ask
teacher about your room first.
23/HM8: Thank you, and see you then.
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Utterances 17

HF9 (High proficiency female student 9) = New Student
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HF10 (High proficiency female student 10) = Student in KP school

Turn/

Speaker: Utterances CSs

1/HF10:  Hello, are you a new student?

2/HF9: Yes, | am.

3/HF10: My nickname is su. | am a leader in M.three. Teacher
want me to take care you. What is your name?

4/HF9: lam .

5/HF10:  your time table over there (1)(Pointed her finger to the (1) M
board). Today is Monday. Now ten o’clock, Arts (2) UF
subject. You can start study in the afternoon. 3P
(2)urrr..Because | will take care you and walk (3)..(3 (4) SRt
sec) (4) walk around our school.

6/HF9: O.K.

7/HF10:  This is canteen. Open three times. You can check that
time in this board.

8/HF9: Drinking water for free?

9/HF10:  Yes free.

10/HF9:  Where are (5)where is the library? (5) SRr

11/HF10: It’s on the third floor in of this building. Open (6) CW
everytime, everyday. (6) dasauadlumse (7) Open (7) SRr
twenty four hours?

12/HF9:  (8)umm I see, | will bellow some novel. (8) UF

13/HF10: This is (9) aunsai. You can buy (10) buy (11) such as (9 CW
new book, uniform, snack, pen. (10) SRt

(12) Cir
14/HF9:  O.K. Tomorrow, | will buy new books and uniform.
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Turn/
Speaker: Utterances CSs
15/HF10:  This is your ID number. When you have the
uniform, you should go (12)go to take a photo for ~ (12) SRt
to make student 1D card.
16/HF9: Where?
17/HF10:  (13)(Pointed her finger to the room). teacher room. (13) M
18/HF9: What is my color?
19/HF10:  Inyellow group (14) us. (14) CW
20/HF9: OK. I will buy the yellow shirt uniform sport.
21/HF10:  You can talk to me anytime. This is my phone
number. | want to go now.
22/HF9: Thank you for your help.
23/HF10:  Seeyou.
24/HF9: Seeya.
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Utterances 18

HF6 (High proficiency female student 6) = New Student
HF7 (High proficiency female student 7) = Student in KP school

Turn/
Utterances CSs
Speaker:

1/HFT: Excuse me, are you a new student?

2/HF6: Yes, | am.

3/HFT7: Teacher ask me to help and take care you.

4/HF6: Thank you for your help. My name is . |
need your help. I don’t have books. Where is
the place to buy?

5/HFT: On the second floor. You could know about
the rules of school, traditional days, activities,
and time table for M.three.

6/HF6: Yes.

TIHFT: This is your ID student number. Our school
has two color groups red and yellow. You are
in red group.

8/HF6: | see.

9/HFT: Yes, you can buy the shirt from the second LM
floor and make the red dots at student uniform
like this (1)(Pointed her finger to the dots).

10/HF6: Yes. | will make.

11/HFT: This is the time table for our class. If you have
free time you can join the class that you want.

12/HF6: OK.

13/HFT: Let’s go to the second floor to buy your books.

14/HF6: I have only one hundred Baht

15/HF7: you buy only books for today. And our school

has the book for borrow.
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Turn/
Speaker: Utterances CSs
16/HF6:  No (2)no, I (3)no need because | want my own. (2) SRt
(3) LT
17/HF7:  O.k. you should buy English, and Science.
18/HF6:  Yes.
19/HF7:  OK. What is your favorite sport?
20/HF6: | like volleyball. And you?
21/HF7: 1 like volleyball too. Let’s go to classroom.

22/HF6:

O.K.
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Utterances 19

HF11 (High proficiency female student 11) = New Student
HF12 (High proficiency female student 12) = Student in KP school
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Turn/
Speaker: Utterances CSs

1/ HF11: Hello, I am a new student. | would like to ask you
some questions?

2/ HF12: Yes, go ahead.

3/ HF11: Where is the teacher room?

4/ HF12: In this building, at first room.

5/ HF11: Thank you. Please wait a minutes. | will back.

6/ HF12: OK.

7/ HF11: Thank you for your waiting.

8/ HF12: That’s alright. You told me, you are a new
student. What is your name?

9/ HF11: I am wes, New student in M.three.

10/ HF12: Nice to meet you. We are the same level. My
nickname is wen.

11/ HF11: | don’t have time table.

12/ HF12: | have a copy, you can get it.

13/ HF11: Thanks. And | don’t have book.

14/ HF12: Borrow from school or buy new book?

15/ HF11: I want to buy new books because | want to note
something in my book.

16/ HF12: | see. Follow me. Let’s go to school’s shop.

17/ HF11: O.K.

18/ HF12: There are books for M. three, over there 1) M
(1)(Pointed her finger to the books). (2) Suchas (2) Cir

Math, Thai, Science, Social, Physical, and
English.
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Turn/
Speaker- Utterances CSs
19/ HF11: How many?
20/ HF12: About seven hundred.
21/ HF11: I need uniform and sport form. I don’t know what
my color group.
22/ HF12: You ask teacher and then buy the shirt.
23/ HF11: O.K.
24/ HF12: I think you should buy the book to study today.
There are Math, and English.
25/ HF11: (3)umm | think so. (3) UF
26/ HF12: Our school has to learn (4) wasuis. Do you have 4),(5) CW
5) yaunsuiz?
27/ HF11: Yes, | do.
28/ HF12: Good.
29/ HF11: What is your favorite sport?
30/ HF12: | love to play (6)volley. (6) MR
31/ HF11: 7)volleyball (7) ORr
32/ HF12: (8)umm yes, volleyball. (8) UF
33/ HF11: (9)umm do you want to join our volleyball team? (9) UF
34/ HF12: Sure. Sound good.
35/ HF11: I will bring you (10)lumias from teacher. (10) CW
36/ HF12: Thank you very much.

37/ HF11:

You’re welcome.
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LF11 (Low proficiency female student 11) = Student in KP school

Turn/
Speaker: Utterances CSs
1/LF8: Hello, I need your help. I am a new student.
2/LF9: Yes, sure.
3/LF8: Where is canteen?
4/LF9: Over there (1)(Pointed her finger to canteen). 1) ™M
5/LF8: Thank you.
6/LF9: Where do you come from?
7/LF8: I come from asaw. | move to mwaug because my father.
8/LF9: What is your level?
9/LF8: (2) we aw, and you? (2) CwW
10/LF9:  (3) we aw t0O. (3) CW
11/LF8:  Good. What is your favorite sport?
12/LF9:  Ping pong.
13/LF8:  Me too.
14/LF9:  You can apply for (4)ummm (5) __ (Silent) (4) UF
(5) MA
15/LF8:  (6)Ping pong club? (6) AC
16/LF9:  Yes (7)yes Good (8)good. (7),(8) SRt
17/LF8:  Where?
18/LF9:  In the afternoon, we will study sport, ping pong. | will
tell teacher.
19/LF8:  Thank you.

20/LF9:

You’re welcome.
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Excerpt/ .
Description CSs

Speaker

1/HF1 Computer
. (L)Many program inside (2) urr such as Microsoft | (1),(6) Cir
word, excel, power point(3)..(3 sec)... (4)urruse itto | (2),(4),(5),
search like google, and facebook. (5)umm and (8) UF
anything. 3P
Like (1).(9) CW
: (6) Some button in facebook call in Thai is(7) gnls
(8) umm(9) wou

2/HF2 Passport
: (1) The document to travel around the world (2)..(3 | (1),(3) P
sec)..It has name, place of birth, photograph, (2),(4) Cir
signature(3)..(3 sec)..It made from hard paper.
Like
. (5) it means favorite something (6)..(3 sec)..not (5) Cir
love but it almost love. Before you love someone. (6) P

3/ HF3 Satellite
- (1) It’s use to check whether such as tornado, snow | (1) Cir
storm (2)..( '3 sec)..maybe use together (3)umm radar | (2),(4) P
(4)..( 3 sec)..1t’s move outside the world. (3) UF
Lucky (5) Cir
: (5) It means something that you buy lottery and get | (6) P
a lot of money(6)..(3 sec)..so you are a person who (7) MA

very (7)...(Silent).....
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Excerpt/ o
Description CSs

Speaker

4/ HF4 Passport
: ()umm (2)something look like book bank (1),(5) UF
(3)..(3 sec).. (4)in dark red color (5)umm many (2 LC
pages and(6)..(3 sec).. use for travel abroad. (3),(6),(8) P
Poor 4),(7) Cir
: (7)Person who not having enough money for
the basic things(8)..(3 sec).. that we need to live.

5/ HF5 Computer
. (1)Electronic set (2)..(3 sec)..you can play (1),(4) Cir
game (3) ummm and any activities such as play 2,5)P
internet, work, and type the text. (3),(6) UF
Lucky (7) SRt
. (4) It’s unbelievable that (5) ..(3 sec)..(6)umm
you not good at something but (7) but you can
got it.

6/ HF6 Passport
: (1) The document (2)umm (3)..(3 sec)..issued (1),(7) Cir
by foreign government (4)..(3 sec)..and use to (2),(5),(8)
travel around over the world (5)umm(6)..(3 UF
sec)..for visa stamp. (3),(4),(6),(9
Like )P
: (7) (8)umm you enjoy to do something (9)..(3
sec)..you want to do something again and again

7 IHF7 Satellite
: (1)(2)umm something (3)..(3 sec)..that is sent (1),(6) Cir
to (4)..(3 sec).. to space and(5)..(3 sec)..many (2) UF
countries send it such as America, Russia, China (3),(4),(5),(8
move around the earth, moon. That’s it. )P
Like (7) SRt

: (6)It is positive (7) positive action (8)..(3

sec)..feeling almost love meaning.
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Excerpt/ .
Description CSs

Speaker

8/ HF8 Passport
. (1) Travel document (2)..(3 sec)..It have has (1),(5) Cir
many pages (3)..(3 sec)..for visa (4)..(3 sec)..and (2),(3),(4),
it has photo at first page. (6),
Lucky 9).(12) P
. (5) It’s very good chance (6)..(3 sec)..that (7),(11)
(7 )that you cannot think about it but you can do SRt
it (8)umm(9)..(3 sec)..(L0)umm it look like (8),(0) UF
that(11) that you cannot do it (12)..(3 sec)..but
you can do it.

9/ HF9 Passport
. (1) It use for travel abroad (2)..(3 sec).. (3)look (1),(4) Cir
like book bank in dark red color, many pages 2),5)P
Poor (3) LC
. (4) It’s opposite the word rich (5)..(3 sec)..
person no much more money.

10/ HF10 | Computer
: (D)(2)umm it has many program inside (3)..(3 (1),(5) Cir
sec).. such as microsoft word, excel (4)..(3 sec).. (2) UF
power point. You can use it to search such as (3),(4),(6)
google, Wikipedia, movie and anything. P
Poor (7) LT
: (5)It mean lack of money (6)..(3 sec).. people
(7)not having enough money to buy something
for example food, clothes, medicine.

11/ HF11 | Computer
. (1)Electronic set (2)..(3 sec).. 1t’s have mouse, (1),(5) Cir
CPU, keyboard (3)..(3 sec).. you can play (2),(3),(4),
game(4)..(3 sec).. internet, facebook, line, work, (7)P
type the text. (6),(8) UF
Like

: (5)(B)urr (7)..(3 sec).. some button in facebook
(8)umm feeling prefer something.




Appendix F (continued)

139

Excerpt/ .
Description CSs

Speaker

12/ HF12 | Satellite
. (1) Something made from metal or steel (2)urr (1),(7)Cir
(3)..(3 sec).. that is sent to space and move around (2),(4) UF
the(4) urr(5)..(3 sec)..any (6) aunsieH (3),(5),(8),
Poor (9) P
. (7)people who don’t have money(8)..(3 (6) CW
sec)..have small house(9)..(3 sec)..no iphone six.

13/ HM1 | Satellite
. (1) It move around earth (2)..(3 sec)..(3)urrr will (1),(4) Cir
use for communication for telephone. (2,5)P
Poor (3) UF
. (4) People have little money (5)..(3 sec)..cannot
buy the expensive thing quickly.

14/ HM2 | Satellite
(D) (2)urr (3)umm something (4)something that is | (1),(6) Cir
sent to space and move around the earth, moon. (2),(3) UF
It’s not rocket (5) ..(3 sec)..maybe take a photo (4) SRt
surface earth. (5),(7 P
Like
. (6)It means favorite something(7)..(3 sec)..not
love but almost love.

15/ HM3 | Passport
: (1) The document for foreign person for travel (1),(5) Cir
(2)..(3 sec)..(3)urr (4)__ (silent) (2P
Like (3),(6) UF
. (5)Think something nice or good (6)urr 4),(7)
(7)_(silent) MA
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Excerpt/ .
Description CSs
Speaker
16/ HM4 | Computer
: (DIt’s has hardware, and software, mouse, (1),(3) Cir
keyboard, (2)..(3 sec).. printer 2P
Poor (4) MA
. (3)little money to (4)___ (silent)
17/ HM5 | Computer
: (L)use it to search google, and anything (2)umm (2),(4),Cir
(3)..(3 sec)..play youtube, movie, sing karaokechat (2) UF
line, play facebook. 3).,(5)P
Like
. (4)prefer to do and happy to do something (5)..(3
sec).. for example happy to learn English
18/ HM6 | Passport
. (1) Photo at first page(2)..(3 sec)..it is a travel (1),(4) Cir
document(3)..(3 sec)..and many pages and it has (2),(3),(7)
visa inside. P
Like (5),(6) UF
. (4)It means not love but almost love (5)urr how to
say (6)umm (7)..(3 sec)..favorite something.
19/HM7 | Computer
. (1)Electronic device, you can play game, internet. (1),(2) Cir
Lucky (3)Cw
. (2)1t’s opposite meaning the word (3) ane in Thai.
20/ HM8 | Passport
. (1) The document issued by (2) nra to travel (1),(3) Cir
around the world. (2) Cw

Poor

: (3)It opposite meaning the word rich.
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Excerpt/ o

Speaker Description CSs

21/ LF13 | Satellite
(1) (silent) 1) TA
Lucky (2) Cir
. (2)It means something that you buy lottery P
and(3)..(3 sec).. get a lot of money ten million
baht for example.

22/ LF14 | Computer
. (1) It use to play manymedia (2)..(3 sec)..type (2),(8) Cir
work (3)..(3 sec)..play internet, chat line(4)..(3 (2),(3),(4),(6),
sec).. (5)a youtube (6)..(3 sec).. (7)isurhenis 9),(10),(a1) P
from youtube. (5).(7) CW
Poor
: (8) you don’t have the thingsuch as(9)..(3
sec)..no Iphone six(10)..(3 sec)..no
money(11)..(3 sec)..no car.

23/ LF15 | Satellite
(DIt in the sky (2)Jumm use for telephone and 2),(7) Cir
(3) and (4)..(3 sec)..communication (5)urr it for (2),(5) UF
(6) (silent) (3) SRt
Poor 4P
. (7)no money to buy the expensive thing such (6) MA
as iphone, ipad, motorcycle

24/ LF16 | Passport (1),(5) Cir
: (L)Small (2)small book (3)like bank book, this (2) SRt
book for travel to another country and have (3) LC
name, (4)urr photo in this book. (4),(8),(10)
Poor UF
. (5)(6)no have money, (7)no can buy the 6),(7) LT
(8)urr(9)..(3 sec)..(10)umm (11)vewmwams 9P

(11) CW
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Excerpt/ .
Description CSs

Speaker

25/ LF17 | Computer
. (LIt can play DVD, CD, mp three, play internet, (1),(2) Cir
see movie. (3),(4) UF
Like (5) MA
: (2)(3)umm it has blue button in facebook it show
the small trump (4)umm it(5) __ (silent)

26/ LF18 | Passport
: (D)It’s very important document(2)..(3 sec)..to go (2),(5) Cir
another country(3)..(3 sec)..(4)like 1D card but not. 2,3)P
It use for stamp visa. 4 LC
Like (6) UF
: (5)(6)urr it look good feeling.

27/ LF19 | Passport
- (DIt’s small book in dark red color and use to (2),(3) Cir
travel around the world(2)..(3 sec)..and it has 2P
photo inside and has visa too. (4) SRt
Poor
: (3)not rich person and (4) and not middle
standard

28/ LF20 | Satellite
- (D)(2)urr(3)..(3 sec)..it use to work with (2),(5) Cir
radar(4)___ (silent) (2),(6) UF
Like @).(MP
: (5)It mean you want to talk about the beautiful (4) MA
place or ice cream (6)umm or want to talk
everyday every night every time but(7)..(3 sec)..
not love.

29/ LF21 | Computer
: (LIt has keyboard, mouse, CPU, software, (1),(3) Cir
hardware and (2)urr word, excel, power point. (2),(5) UF
Lucky (4)Ccw

: (3)Good like(4) arsd (5)umm(6)  (silent)

(6) MA
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Excerpt/ o
Speaker Description CSs
30/ LF22 | Satellite
- (LIt is a metal outside world, move around the (1),(3) Cir
earth and (2)___ (silent) (2) MA
Poor @LT
. (3)people (4)no have money much to buy (5) LC
something (5)like the expensive thing such as house | (6) UF
(6)umm or car.
31/ LF23 | Computer
. (1)We use it machine to do Microsoft excel, (2),(2) Cir
microsoft word, use this to play internet and find
something.
Poor
. (2)Person who not much money to buy computer
or cannot buy the thing for live.
32/ LM9 | Passport
: (1)Document for travel abroad and use for stamp (1),(2) Cir
visa.
Poor
. (2)They don’t have a lot of money or they don’t
have a house, a car, a gold, a diamond.
33/ LM10 | Satellite
(1) (silent) 1) TA
Poor (2) Cir
. (2)Person who don’t have a lot of money and who
cannot but something if expensive.
34/ LM11 | Computer
: (1) I use this to play game, do homework, play (1) Cir
internet, and (2)..(3 sec).. it has a lot of program. 2P
Lucky (3) TA

(3) (silent)
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Excerpt/ .
Description CSs

Speaker

35/ LM12 | Computer
. (DIt has CPU, keyboard, mouse, wireless, dvd, (1),(2) Cir
cd, and any. (3) LT
Poor
- (2)(3)no rich.

36/ LM13 | Computer
: (Lyou can call it laptop, (2)..(3 sec).. and(3)..(3 (1),(4) Cir
sec)..can print 2,3) P
Like (5) UF
. (4) the meaning of this word is favorite (5) urr (6) MA
(6)___(silent)

37/ LM14 | Satellite
- (DIt(2)like star in the sky but it not the real (1),(5) Cir
star(3)..(3 sec)..use for (4) (silent) (2) LC
Lucky (3P
. (5)It is good time you feel good (6)urr you (4),(8) MA
cannot do but you can do something (6),(7) UF
(7)umm(8) (silent)

38/ LM15 | Passport
: (1)The small book to travel another country and (1) Cir
around the world. (2) UF
Like (3) M
: (2urr 1 (3)...(thump up).....you.

39/ LM16 | Computer
: (1) 1t (2)urr in sound lap room. Use when open (1),(5), Cir
cartoon, have keyboard, mouse, monitor (3)..(3 (2), (4) UF
sec)..(4)urr sing a song karaoke. (3)P
Like (6) SRt

. (5)the (6) the feeling you want to do again and

again and meaning close to favorite.
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Excerpt/ .
Description CSs
Speaker
40/ LM17 | Computer
. (1)1 use this when | want to play game in (1),(2) Cir
internet with friend and it can watch movie, and (3) LT
listen to music.
Poor

. (2)People who (3)no have money more.
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